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Religious education encompasses a significant area of human experience. All pupils
should develop some understanding of this area as one of the main motivating factors
behind human behaviour. For the majority of pupils, this objective will be achieved
through a curriculum for religious education which is firmly based on the experience
of Christianity, but pupils should also be encouraged to develop understanding of and
respect for people of other faiths and people who adopt a non-religious stance for
living. The curriculum will also help pupils to explore the more personal aspects of
religion by addressing questions about meaning, value and purpose in life.
Curriculum Design for the Secondary Stages: Guidelines for Schools,
Scottish CCC, 1999, p. 44, para. 3

This publication, which is part of the 5-14 Teacher Support series, aims to support the
teaching of religious education at the S1 and S2 stages in Roman Catholic schools. It
provides advice and resource materials to complement the 5-14 national guidelines
Religious Education 5—14 Roman Catholic Schools. This should assist schools as they
review their programmes for RE in S1 and S2 in line with local development planning

processes linked to the National Priorities improvement framework.

This resource for teachers will also be made available on Learning and Teaching
Scotland’s 5—-14 online resource

www.LT Scotland.org.uk/5to14/intheclassroom/religiouseducation together with
downloadable pupil materials that can be customised to suit the individual school’s
needs. Both teacher and pupil resource materials may also be found helpful in non-

denominational schools.

While guidance is given, for example, in relation to the time allocation and sequence of
units, and to approaches to learning and teaching such guidance must be considered in
the context of whole school policies on such matters. Particular units also ofter
opportunities for links with education for citizenship and with aspects of personal and

social education.

In accordance with best practice Learning and Teaching Scotland strives for continual
improvement in its services and products, and evaluative comments on this publication
would be welcome.
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m SECTION ONE: INTRODUCTION

Aims

The aims of Catholic religious education at the 5-14 stage are to help pupils to:

know, love and worship God as Father, Son and Holy Spirit, and to know and
love Jesus Christ and his Gospel
know and understand the doctrinal and moral teachings of the Catholic Church,
which flow from the revelation of Jesus Christ
develop their faith in the light of Scripture, Tradition and the teaching of the
Church
accept Christian moral values and live according to them
investigate and understand the meaning and purpose of life, with the guidance of
the Scriptures and the Tradition of the Catholic Church
acquire an appreciation of other Christian traditions
acquire an appreciation of some other World Faiths through an appropriate
knowledge of their principal beliefs, spiritual values and traditions.

Religious Education 5—14 Roman Catholic Schools, p. 3

In endeavouring to achieve the above aims those involved in religious education will

be aware that S1/S2 pupils will, in most cases, have undertaken seven years of formal

religious education in primary school in addition to the stimulus given by parents

and local parish communities. It is envisaged that liaison will take place with these

other partners in the religious education of the young with a view to ensuring both

adequate progression and effective learning and teaching.
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Outline of content

S1

In S1 the content of the course is based on the following ideas.

We are a part of a Community in school, clubs and families, and we are also part of
the Community of the Church, who are followers of Jesus. This Jesus is revealed in
The Bible. A study of Judaism tells us much about Jesus’ background and we see The
Life of Jesus in scripture. This life is celebrated in The Church as a Celebrating
Community: The Liturgical Year.

We become part of this community through the Sacraments of Initiation and are
called as followers of Jesus to Care for Others — a special example of caring for others
being seen in the celebration of the Sacrament of the Sick. To care for others well we
have to take Care of Ourselves: Developing Self-Esteem. Our model as followers of
Jesus is Mary, Our Lady.

S2

In S2 the content of the course is based on the following ideas.

The people of God in the Old Testament changed and grew as they journeyed with

God and this can mirror our own Journey through Life.

To understand the journey of the Old Testament people of God we have to have
some understanding of The Old Testament, the various types of literature there and
the question of inspiration. Here we read about God’s good Creation and are
reminded how we continue this creation in various ways, particularly through the

loving procreation of the human race.

In the Old Testament we read about God’s Relationship with His People. He
constantly calls them through good times and bad, sends prophets to guide them

and despite all, he is faithful to his covenant.

This gives us hope when we consider how to live out Our Relationship with God, in
Christ: The Privilege and the Challenge. We too fail at times in our journey and need to
know that we can seek Christ’s love and forgiveness in order to restore our

relationship with God.

We complete the course by studying the faith community of Is/am, which is
descended from the people of God of the Old Testament.
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m SECTION ONE: INTRODUCTION

Studying the units

It should be noted that the units have been designed to be undertaken in the order
described above. It is recognised, however, that in some circumstances the order may
be changed, for example to facilitate optimal use of resources. However, it is
recommended that, in S1, Units 1 and 2 be undertaken at the beginning of the year
as they are linked together with the common theme of community and build on the

pupils’ experience of joining a new school community.

Two units, Unit 9 in S1 and Unit 3 in S2, have been designed with an awareness of
sex education, referred to in a Catholic context as Relationships and Moral Education,
in mind. Schools and others wishing to implement a programme of sex education
with S1/S2 pupils will find that these provide appropriate opportunities for the
specifically religious aspect to be developed.
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The timescale for each unit: a guide

The following statement of allotted time for each unit is designed to be of assistance

in the planning and implementation of the programme. It is not intended to be

interpreted in a rigid fashion; rather, it is offered as a guide to help determine the

emphasis to be placed on each unit in the successful completion of the entire

programme. In this regard, it should be noted that the programme 1s designed as a

whole, with the 5-14 attainment outcomes and strands in mind.

While across the country a variety of timetabling arrangements will be in place, the

following, based on an 80-period year, is offered as an indication of the time

required to cover the content.

S1 time allocation

Unit 1: Community 4 periods
Unit 2: Community of the Church 10 periods
Unit 3: The Bible 6 periods
Unit 4: Judaism 10 periods
Unit 5: Life of Jesus 10 periods
Unit 6: The Church as a Celebrating

Community — The Liturgical Year 4 periods
Unit 7: Sacraments of Initiation 10 periods
Unit 8: Care for Others 8 periods
Unit 9: Care for Ourselves: Devloping Self-Esteem 6 periods
Unit 10: Mary, Our Lady 6 periods

(This leaves two periods for Advent, two for Easter and two for other activities.)

S2 time allocation

Unit 1: Journey through Life 6 periods
Unit 2: The Old Testament 6 periods
Unit 3: Creation 14 periods
Unit 4: God’s Relationship with His People 22 periods
Unit 5: Our Relationship with God in Christ:

the Privilege and Challenge 16 periods
Unit 6: Islam 10 periods

(This leaves two periods for Advent, two for Easter and two for other activities.)
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Planning for learning and teaching

As with any venture, ultimate success depends on adequate planning and

preparation. The task of the teacher is not merely to follow in a slavish fashion the

unit guide in the teachers’ notes and ensure that each pupil completes all the

exercises in the pupil materials. Rather, it is very important that teachers review all

that 1s presented in these resources, and then personalise the resources so that they

best assist their particular pupils to achieve the learning outcomes as outlined in the

teachers’ notes. In personalising the materials, teachers will take into account:

* the particular needs of the range of pupils, for example it may be that some of the
tasks are too advanced or too simple. If so, they will require adaptation

* the particular local interests/experiences of pupils, for example knowledge of a
local sports team/pop group who are actively involved in the community, or
awareness of the particular charism of their school patron. Teachers should plan
to make use of such links with pupils’ experience so that the practical application
of Christian values is highlighted as much as possible

* any existing school/local resources, for example an existing textbook, access to
computers or a local speaker. The more resources that can be used the better, but
teachers will need to have a clear plan of how these resources can be managed and
used to maximum effect

* the need to be able to assess how effective learning and teaching has been.
Opportunities for assessment are indicated in the teachers’ notes for each unit
and a pupil self-assessment sheet is provided online, included as part of the pupil
resource sheets. In addition to these resources, however, teachers are invited to
consider and select from the variety of ways in which they can measure the
effectiveness of learning and teaching, for example through observation;
checklists; pupil responses both oral and written; discussion with other
colleagues, particularly if in a cooperative teaching situation.

In order to assist with planning, an exemplar planning sheet is given below. This

should be tailored to suit individual school requirements.
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Exemplar planning sheet

Unit title:

Class:

Time allocation:

Number of lessons:

Aim of unit:

Learning outcomes:

Methodologies:

Teacher presentation
Speaker
Video/slides

Critical reading
Note taking

Problem solving
Folio

Paired/group discussion
Researching

Story

Case study

Resources:

oo oon

Educational visit
Use of ICT
Debate
Brainstorming
Creative writing
Handling artefacts
Class discussion
Role play
Reporting to class
Poster making
Other

HiNEEIn NN

Assessment procedures:

Teacher unit evaluation:
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Assessment in religious education

Assessment as part of learning and teaching is an essential aspect of religious
education. As indicated in the Religious Education 5—14 Roman Catholic Schools
document:

The sequence of planning, teaching, recording, reporting and evaluating is as
important in Religious Education as in any other area of the curriculum.

p.- 85

Arrangements for assessment should therefore be considered by teachers at the initial
planning stage of learning and teaching, and not just at the end of a unit. In this it
will be seen as a positive tool which contributes to the learning and teaching process.
It will, of course, be important to distinguish between assessing elements of
knowledge, understanding and skills (for example of investigation and evaluation);
and attempting to assess personal attitudes or beliefs — an area which the Religious
Education 5-14: Roman Catholic Schools document indicates is inappropriate.

The methods used in assessment should be designed specifically to address elements
of the main learning outcomes in each unit, thereby contributing to effective
learning and teaching. Teachers should use a range of assessment items in order to
stimulate all pupils and to provide evidence of progress and attainment (for
example, some pupils may be asked to complete an extension task involving
extended writing, whereas others may be asked to give simple sentence answers).

In the teachers’ notes for each unit an indication is given of opportunities for
assessment in the unit. These are examples and teachers should feel free to make use

of these suggestions or to choose other aspects to assess.

As indicated in the Religious Education 5—-14: Roman Catholic Schools document an
important aspect of assessment is the process of pupil self-assessment. An exemplar
end-of-unit self-assessment sheet is provided online (www.LTScotland.org.uk/

5-14/guidelines) along with the pupil materials. It can be adapted to suit particular

circumstances.
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SECTION TWO: TEACHERS’ NOTES FOR EACH UNIT

S1 Unit 1: Community

Learning outcomes

Pupils should be able to:

* express their need for others and their need to belong

* realise that their families, schools and parishes are places that have influenced
them and where they belong

* be aware of the new community, the school community, of which they are now
becoming a part

* recognise that they need to reach out to others to form new friendships in this

school community.
5-14 strands

Personal search:
* Self-awareness
* Awareness of others

Introduction

The purpose of this unit is to welcome pupils to their new school community; to
allow them to realise that as a community they rely upon and are influenced by many
others; and to help them to fit in and play a part in this new community.

It is hoped that by reflecting on the interdependence we all experience, pupils will
come to have a greater respect for other members of the variety of communities they
live in and that this will be reflected in their actions. Hence, Activity 4 “Welcome to
Your New Community’ asks pupils to act in ways that make others feel welcome.
Teachers should note that similar activities may be taking place in other departments
and subject areas, in particular within personal and social education (PSE). Liaison
with other members of staff will help ensure stimulating and effective learning and

teaching and avoid unnecessary duplication.

Much of the pupil activity relates to the personal search aspect of religious education.
Hence, pupils should be allowed to explore and discuss the issues in as much depth
as possible. Doing activities as paired or small group work before discussing as a
class will allow a greater number of pupils to participate. Many of the answers will be

of an individual nature but, as far as possible, indications have been given in the
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m SECTION TWO: S1 UNIT 1

relevant section below as to the type of answers that might arise. These are in no way

exhaustive or prescriptive.

Issues surrounding how pupils can contribute to the school community are explored
in Unit 2.

Unit guide

Focus
The story of the Geese is designed to introduce the concept of community by
encouraging pupils to consider some key features of being part of a group initiative.

Explore and reflect: Community

You might require A4 paper, coloured pens/pencils, rulers, stencils, etc., for this
lesson. It explores the issue of interdependence, both physical and emotional. The
activity with the table can be taken to extreme lengths to really make the point (for
example someone produces the bolts to make the tractor, to harvest the corn, etc.).

Explore and reflect: A sense of belonging

This lesson looks at the way a sense of belonging is beneficial to our wellbeing and
also the importance of making sure all are able to feel they belong. This will be of
particular significance when pupils of differing faith backgrounds are present. In
this regard, three points should be emphasised. First, the Catholic school welcomes
pupils from all backgrounds. Secondly, in the RE classroom, pupils who are not
Catholics will not be required to take part in acts of worship. Finally, while not
being required to take part in acts of worship, it is expected that all pupils will
participate in activities relating to prayer and liturgy. For those who are practising
Catholics this can be a form of worship; for others it will be an educational
experience that will help them to become aware of what it is to be part of a religious

community of faith.

Explore and reflect: Welcome to your new community

This looks at the school as a Catholic community, what makes it distinctive and the
importance of treating all members of the community with respect as a sign of
Christian love.

Response

As above (A sense of belonging), it will be appropriate to explain to pupils that those
who are not Catholics will undertake activities relating to prayer, but, in doing so, are
not being required to participate in an act of worship or to pray. To do so would be
unjust. Nevertheless, not to undertake such activities would deprive them of an

important and valid educational experience central to religious education.
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Possible additional activities/resources

It may be appropriate when considering the nature of the Catholic school to arrange
for the class to meet with the school chaplain and to visit the school oratory. Some
schools also arrange a Welcome Mass for pupils’ families at the beginning of the

year.
Assessment opportunities

As might be seen from the comments above, this unit might lend itself to assessing

how well pupils participate in discussion. This might be used as a baseline to track
the way in which pupils develop in their discursive skills over the course of the year
(for example, participating, listening to others, supporting statements with

opinions).
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S1 Unit 2: Community of the Church

Learning outcomes

Pupils should be able to:

* give an explanation of the school’s name, realising that it is a Church school

* realise that just as the Church is a group of people who try to follow Jesus Christ,
so too 1s the school community

* be aware of Jesus’ two great commandments to love God (worship) and to love
one another (service)

* be aware of the times and places for prayer in the school, and the ways organised
by the school for helping others

* review their knowledge of how the Church is structured and organised at an
international, national and local level

* have some knowledge of other Christian churches, their structure and
organisation, in particular the Church of Scotland, the Scottish Episcopal
Church

* be aware of the ecumenical initiatives that take place nationally and also at a local

level.

5-14 strands

Christianity:

* Community, worship, sacred places and symbols
Introduction

The purpose of this unit is to make pupils aware that as part of a Catholic school
they are also part of the wider community of the Catholic Church. The unit explores
what we mean by “The Church’ and introduces pupils to different Christian
traditions. It concludes by looking at efforts being made for Christians to work more

closely together as a result of concern for ecumenism.

Preparation for the unit

You will need:

* a fact sheet on your school with information such as the school badge, school
motto (with translation if appropriate), history of the school, information on the
patron of the school, information on all the different liturgical events that take
place in the school, information on ways in which pupils can serve in the school
(charity events, S1-S6 partnership initiatives, etc.)

* a fact sheet with background information on the present Pope

* information on local places of worship

* information on any ecumenical initiatives or events that take place locally.
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Unit guide

Focus: Our school — unique

The background and identity of the individual school is studied as a way of
introducing the idea of the Church as a community. You will need the school fact
sheet.

Explore and reflect: Our school — part of a worldwide community
Information on liturgy and other school activities will be required for this lesson.
The values that underpin the Catholic school are those of service to God and to
others. Hence, pupils should be given the opportunity to become aware of how these

values are put into practice in school.

Explore and reflect: The Catholic Church
Different ways of describing the Church
These lessons explore different ways of looking at the Church (no one of which on

its own is definitive).

* The ‘Body of Christ’ view highlights the importance of the different roles played
by all members of the Church. (A useful additional activity might be to get a life
sized cut-out of a body outline and then have pupils write on or stick on
different roles within the Church or simply their own names).

*  The ‘Light of the World’ view highlights the role of the Church as an
evangelising Church. It might be appropriate here to look at the work of
missionary organisations within the Church.

*  The ‘Pilgrim People’ view of the Church highlights the idea of the Church
being a community journeying towards God. It might be appropriate here to
highlight (as in the pupil materials) the example of an appropriate saint or
someone like Eric Liddell, who saw his athletic talent as a gift from God and
devoted his life to bringing about God’s Kingdom (or Reign) on earth.

The organisation of the Church: a ministry of service
This looks at how all are called to service within the Church and at how leadership is

a particular form of service. The various levels of leadership are examined.

Explore and reflect: Christianity — one Church, many branches

The pupils’ own experience or knowledge of different Christian churches should be
used as a way to explore the topic of different Christian groups. An opportunity to
visit a non-Catholic church would be beneficial at this point. What Christian groups
have in common should be emphasised as much as the differences between them.

This will lead naturally into the issue of ecumenism.

Should teachers wish, it would be possible to undertake “The Church of Scotland’
and “The Scottish Episcopal Church’ in the following way.
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Divide the class into two sections. Ask one section to research the Church of
Scotland, answering the questions as they go. Ask the other section to do the same
with “The Scottish Episcopal Church’. Ask pupils to make notes on the church they
are studying under the headings: ‘Main beliefs’, “‘Ways in which the church is
organised’, ‘Main practices’. Ask a few pupils from each section to read out their

findings to the class.

Many branches — working together

Ecumenism

In recent years increased awareness and involvement in ecumenism has been called
for in the Church. Vatican II (1965) stated that ‘Discord openly contradicts the will
of Christ, provides a stumbling block to the world and inflicts damage on the most
holy cause of proclaiming the good news to every creature’ (‘Decree on Ecumenism’
No. 1). Further, in 1985 Pope John Paul II promulgated ‘Uz Unum Sint’ (That They
May Be One), an encyclical on the issue. Later, in 1997, he stated: ‘In this Week of
Prayer for Unity, Christians — Catholic, Orthodox, Anglican and Protestant — meet
with greater fervour to pray together. The division between Christ’s disciples is so
obvious a contradiction that they cannot be resigned to it without feeling in some

way responsible for it.’

Ecumenism at a local level

Pupils should be made aware that ecumenism is not just something that happens at
a national level, but also something to be made real in their own everyday lives and
actions. In its broadest sense, it is about tolerance and respect for others’ faith.
Teachers may wish to explore with pupils attitudes to others of a different Christian
tradition or to others of a different faith background. In this context, issues such as
bigotry and sectarianism may be addressed (but it should be noted that the
opportunity to address these issues formally is given in the unit ‘Care for Ourselves:

Developing Self-Esteem’).

Ecumenism at a national level
Details of national ecumenical initiatives are addressed, in particular the work of
Action of Churches Together in Scotland (ACTS).

Response

Pupils should be invited to consider how they might engage positively with other
young Christians. When composing the Prayers of Intercession, it should be pointed
out to pupils that they are addressed to God the Father asking for something. Each
prayer should be short; and the prayers should be recited in a particular order,
namely: for Church leaders, political leaders, general needs (for example, world
concerns), more local needs (for example, school, parish). It should be noted that not
all are required; and that if there is a Prayer of Intercession for the Dead, it should

come last. Helpful formulae are: either We pray for ... that ...; or We pray that ...
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Possible additional activities/resources

* A video entitled ‘Patterns of Partnership’, looking at examples of ecumenical
initiatives in Scotland, has been produced by the Church of Scotland. More
information is available on its website. Look under the ‘Boards and Committees’
link and then the ‘Ecumenical Relations’ link.

* The Taize website has information on videos about the community of Taize that
illustrate ecumenism in action. In Scotland, the Iona Community is another
living example of ecumenism. Information can be gained from the community’s
website — see below.

* Useful websites:

For the Catholic Church in Scotland:
www.catholic-scotland.org.uk

www.scmo.org.uk/_titles/bishops_conference.htm

For information on the Reformation:

www.educ.msu.edu/homepages/laurence/reformation/index.htm

For the two Christian churches looked at in the unit:
www.churchofscotland.org.uk

www.scotland.anglican.org

For general information on churches in Scotland:

www.scottishchristian.com

For information on ecumenical communities:
www.taize.fr/en/index.htm
www.lona.org.uk

www.corrymeela.org.uk
Assessment opportunities

Question 5 in the Body of Christ section might be used to assess knowledge and
understanding; question 10 to assess evaluation skills. The research tasks in the
Church of Scotland and the Scottish Episcopal Church sections might be used to

assess knowledge and understanding.
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S1 Unit 3: The Bible

Learning outcomes

Pupils should be able to:
* demonstrate knowledge and understanding of:

how the Bible is a library of different types of books

how the books of the Bible were written by people who were inspired by God
— how the Bible is divided

how to look up a reference in the Bible

* understand why the Bible is important to the followers of Jesus

* reflect on the relevance of the Bible in everyday situations in their own lives.
5-14 strands

Christianity:
® Sacred writings, stories and key figures

Introduction

This unit on the Bible is designed to give pupils a hands-on experience of the Bible.
It also should be used as an opportunity to show that for Christians the Bible is seen
as a very special book, one which brings people into daily contact with God. Indeed,
Christians declare it to be the Word of God.

Unit guide

Focus
The purpose of this section is to introduce the idea of writing as a form of
communication between persons. The Bible is not simply a book, nor even a library

of books. It is God’s personal communication or message to each individual.

Explore and reflect: What is the Bible?
The unit looks at the structure of the Bible. It deals with the two parts, the Old and
the New Testaments, indicating that they contain a collection of different books with

different types of writings. It is important for pupils to understand that Christians
believe these books to be the Word of God.

Explore and reflect: Finding our way through the Bible
Pupils will develop the skill of finding references including book, chapter and verse.
There are many exercises that, when completed, should enable the pupil to find any

given reference.

M S$1/S2 RELIGIOUS EDUCATION




SECTION TWO: S1 UNIT 3 m

Explore and reflect: The languages of the Bible
The section on language will allow for the development of exercises like scroll
making or Greek and Hebrew language work.

Explore and reflect: How important is the Bible today?

The final section deals with the use of scripture and its importance to the Christian
community. At this point pupils should be encouraged to see their own personal
reading of scripture as a help in their own lives. In order to facilitate this, teachers
might ask pupils to reflect at home on the passages suggested for the Prayer Service
at the end of the unit, i.e. after lesson 1, reflect on Genesis 1:26-31 (‘made in the image
and likeness of God’), after lesson 2, Psalm 8:19, etc. This exercise will have the added
value of preparing pupils to celebrate the Prayer Service fully.

Response

As indicated in the lesson on The Community of the Church, all pupils should take
part in the Prayer Service, but, again, it should be pointed out to pupils who are not
practising Catholics that they are not being forced to pray. As an important element
in their religious education, they are being invited to share the experience of what it

is like to be part of a praying community.
Possible additional resources/activities

* Books/photocopiable workbooks, for example Bible World (series of ten books),
Lion Publishers

¢ Slides/videos

* Appropriate websites, for example: www.biblestudytools.net/onlineStudyBible/
bible.org

* Engaging pupils in researching the way in which the Bible makes a difference to
people’s lives, for example by talking to friends, neighbours, relatives

* Scroll making — using paper, pens, cardboard tubes or something similar

* Hebrew and Greek language exercises, for example pupils writing their own
name in Greek or Hebrew

* Possible visit to Bible World (National Bible Society for Scotland), 7 Hampton
Terrace, Edinburgh EH12 5XU, tel: 0131 337 9701.

Assessment opportunities

The assessment of this unit could take place at the end of the unit or be part of a
more lengthy assessment including another unit. Key points for assessment should
cover structure, language and use of the Bible. As a result of this unit pupils should
develop a working knowledge of looking up texts in the Bible, a skill capable of

assessment.
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S1 Unit 4: Judaism

Learning outcomes

Pupils should be able to:

* understand the background and history of the Jewish faith including a few of its
leading figures

* know which symbols are important to the Jewish people and understand their
meaning

* give an outline of worship in the home and in the synagogue

* study some Jewish religious festivals

* make the link through Jesus to Christianity.

5-14 strands

Other World Religions:

* Celebrations, festivals, ceremonies and customs
® Sacred writings, stories and key figures

* Community, worship, sacred places and symbols

* Moral values.

Personal search:

* Awareness of God.
Introduction

This unit covers various themes relating to elements of the national Catholic
Religious Education Programme for S1 and S2 and certain of the 5-14 strands.
Teachers should ascertain how much pupils know about Judaism from prior
learning in primary school and take this into account in planning learning and

teaching.

Judaism should be presented as a living religion practised by many people
throughout the world. It is, however, also of particular significance because of the
fact that Jesus was a Jew and because of the common acceptance by Jews and
Christians of the history of God’s self-revelation as expressed in the books of the Old

Testament.

It should be noted that the Jewish community do not date each year from the birth of
Jesus. Hence, they do not use the terms BC and AD. However, they do acknowledge
the use of the terms BCE and CE (Before Common Era and Common Era).

Accordingly, these terms are used in this unit.
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Unit guide

Focus

The idea of the focus is to engage pupils by asking them to consider what they put all
their efforts into achieving. In the case highlighted, it is sport. This may or may not
be the same for many of the pupils, but the purpose of the exercise is to lead them to

consider the importance that the members of the Jewish community place on love of

God.

Explore and reflect: Introduction

(a) History, (b) A way of life:

A brief history that outlines some of the main stages in the development of the faith
is followed by a look at the idea of a way of life. This can be expanded to concentrate
on actions in the home. Good commercial resources are available that cover these
topics. The use of video may facilitate learning and reduce the need for all pupil
activities to be undertaken. If time allows, a study of the different branches of

Judaism might be possible.

After the Introduction there are a number of sections covering different topics. They
start with consideration of the basic belief of Jews that there is one God as expressed
in the prayer, “The Shema’. All other sections follow on from this basic
understanding.

Explore and reflect: The Shema
This sentence, found in Deutzeronomy 6:4-9, sums up the central belief of Jews that

there is only one God who creates and sustains everything which exists.

Explore and reflect: Jewish Holy Books

The Shema is found in the book of Deuteronomy, one of the Jewish Holy Books. In
this part the main sections of the holy books are introduced. Information on other
writings considered important to Jews can be found on websites such as those

indicated below.

Explore and reflect: Pesach or Passover and other festivals

The Jewish holy books were written in the light of the experience of the Exodus of
the Hebrew slaves from Egypt. Jews believe that God saved his people from slavery
in Egypt (circa 1250 BCE) and led them to the Promised Land of Canaan (now
Israel). It is a very important Jewish festival and is studied in some detail. The

opportunity to investigate other festivals is given.

Explore and reflect: Shabbat (Sabbath)

Shabbat is the special day of the week (Saturday) in the life of the Jewish community
and for Jewish families and individuals. On this day the Jewish community celebrate
their relationship with God, a relationship based on the Pesach experience and
expressed in the holy books.

The following topics illustrate aspects of the Shema. Teachers may wish to give
pupils the choice of studying one particular topic, if deemed appropriate.
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Explore and reflect: Jewish symbols

A study of symbols important to the Jewish community.

Explore and reflect: The synagogue

The synagogue is the Jewish place of meeting and worship. Pupils have the
opportunity to consider different areas of a synagogue. Note that there are different
views on synagogues depending on the branch of Judaism. There are two main
Jewish traditions — the Orthodox tradition and the Reform tradition.

Explore and reflect: Life cycle events

A study of important feast days and events in the life of individual Jews.

Response
The opportunity is given for pupils, both as a class and as individuals, to consider

what the implications of their study of Judaism might be for themselves.
The pupil material contains all the information needed to answer the main tasks.

The research tasks, which may be a homework exercise, can make use of web
resources or information from books/worksheets, some of which are listed below.

Possible additional resources/activities

e Slides/videos
* Books/photocopiable workbooks, for example:
— Judaism, Festivals, Places of Worship, Specials, Folens
— Judaism, Discovering Religions Series, Heinemann
* Useful websites:
Judaism 101
www.jewfaq.org/index.htm
Jewish Wedding Customs
weddingcircle.com/ethnic/jewish/
* Use of artefacts
* Schools may consider organising a visit to a nearby synagogue or arranging for a
member of the Jewish community to speak to pupils.
* Optional Appendix: Jesus, an Observant Jew:
Teachers may wish to emphasise the fact that Jesus was a Jew and grew up
observing all the commands of the Law; and to remind pupils that the Jewish
Patriarchs and Prophets are ancestors of Christians in faith. If so, they can make

use of the Appendix section added at the end of the teacher notes below.

Assessment opportunities

Generally the unit lends itself to an end of unit assessment. Knowledge and
understanding of core beliefs can be assessed. Skills of evaluation can be measured by
questions highlighting the ability to reflect on the relevance of beliefs and practices
in today’s world. An important aspect of such reflection is the ability to provide an

appropriate reason backing up opinion.
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Optional Appendix: Jesus, An Observant Jew

Additional Pupil Resource

We have examined the Jewish faith, as many Jewish people in many various parts of
the world would follow it. In this section we will look at the life of Jesus from the
point of view of his Jewish faith. It is very important to remember that Jesus was born
into the Jewish faith, followed the teachings taught to him as a boy and in the end
suffered and died to fulfil the prophecies of the Jewish scriptures. But as a man Jesus

gradually moved away from what was then generally accepted by Jewish leaders.

Hence, after his death, his followers gradually became separated from the Jewish

faith.

There are numerous events in the Gospels that show the Jewish faith of Jesus. The

following are some.

1.  Read Luke 2:21.

Which Jewish ceremony is described in this IIII'\. ;Wﬁ
p |

verse?

A e
2. Read Luke 2:23-25 and Exodus 13:1. [N = |
(a) Why did Joseph and Mary take the baby Jesus .'.I -'."-""{ I|
to the Temple? |
™ =

(b) When Jesus was 12 we are told of his family’s
visit to Jerusalem to celebrate the Passover. In fact we are told that they did
this every year.

While they were there Jesus talked to the Jewish teachers in the

Temple and surprised them with his knowledge and intelligent

answers. He would have studied extra hard that year as he was approaching
a major stage in his life.

What was the ceremony that Jesus would have been preparing for when he
reached the age of 137

3. Read Matthew 12:1-2.
Which special day of the week was Jesus being tested about?

4.  Read Matthew 22:36-40.
Jesus was asked a question about the commandments. His answer was to quote a
great Jewish prayer. What is the name of that prayer?

5. Read Luke 4:16-30.
When Jesus visited his home town of Nazareth he visited the place of worship,
the synagogue. Jesus was asked to read from the scriptures and was given the
book of the prophet Isaiah. But those in the congregation were not pleased with
his interpretation of the scriptures and Jesus had to escape before they could kill

him. Describe three features that Jesus would have seen in the synagogue.

6. Read Mark 9:2-5.
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Two great characters from Jewish history appear
beside Jesus. What were their names?

Peter makes a suggestion. Explain why you think
he came up with the idea to build tents for them.

7. The Temple in Jerusalem features in many parts of the
Gospel stories. Today Jews go on pilgrimage to the site
of what remains of the Temple. Find out the name of
the site that has the remaining section or wall of the

Temple. (You may have to consult the librarian or a

Jewish website.)

8. Read John 2:1-10 below.
Two days later there was a wedding in the town of Cana in Galilee. Jesus’
mother was there, and Jesus and his disciples had also been invited to the
wedding. When the wine had given out, Jesus” mother said to him, ‘They
have no wine left.” ‘You must not tell me what to do,” Jesus replied. ‘My time
has not yet come.” Jesus’ mother then told the servants, ‘Do whatever he tells
you.” The Jews have rules about ritual washing, and for this purpose six
stone water jars were there, each one large enough to hold between twenty
and thirty gallons. Jesus said to the servants, ‘Fill these jars with water.’
They filled them to the brim, and then he told them, ‘Now draw some
water out and take it to the man in charge of the feast.” They took him the
water, that now had turned into wine, and he tasted it. He did not know
where this wine had come from (but, of course, the servants who had
drawn out the water knew); so he called the bridegroom and said to him,
‘Everyone else serves the best wine first, and after the guests have had plenty

to drink, he serves the ordinary wine. But you have kept the best wine until

now!’

In the above passage we are told how Jesus attended a wedding that would have
had all the elements of a Jewish wedding ceremony. From what you have
learned earlier:

(a) Describe what would have taken place at the wedding.

(b) How does Jesus make use of items used in Jewish water rituals?

(¢) Why was the man in charge surprised by the quality of the wine?

9. The Passover:
The Passover has been already mentioned and is a very important Jewish
festival. The feast features more than once in the Gospel stories. For Christians,
the most famous Passover meal is the Last Supper. In fact, the Last Supper was a
full Passover or Seder meal.
(a) Can you name four items of food that would definitely be on the table?
(b) What kind of bread would be used?
(¢) Why do you think Christians feel it is appropriate that Jesus’ death and

resurrection took place at Passover time?
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S1 Unit 5: Life of Jesus

Learning outcomes

The pupils should be able to:

* review their knowledge of where Jesus was born, where he lived, where he
ministered to people, where he suffered and died and where he appeared to the
disciples

* deepen their understanding of the historical and political situation that Jesus
experienced during his life

* have some understanding of the pattern of family life that Jesus experienced in
Nazareth

* recognise the significance of John the Baptist and the message he preached

* be aware of John Mark and of his Gospel, when it was written and to whom it was
addressed

* show how in Mark chapters 1-9 people ask “‘Who is this man?’ because of his
deeds (miracles) and teaching (parables)

* recognise the key link passage Mark 8:27-30, “‘Who do you say I am?’

* give some examples from Mark chapters 10—16 of how Jesus fulfils his role as the
suffering servant of God.

5—-14 strands

Christianity:
® Sacred writings, stories and key figures

* Community, worship, sacred places and symbols

Personal search:

* Awareness of God
Introduction

This unit looks at the life of Jesus, using the Gospel of Mark. It begins with a
discussion of Mark and his Gospel, and then focuses on his portrayal of Jesus as God

and Man in his Gospel.
Unit guide

Focus

The purpose of the Focus exercise is to introduce pupils to the idea that the Gospels
were written for different groups of people and drew upon differing recollections of
Jesus’ sayings and actions. Hence, each presents a different portrait of Jesus designed

to address the needs and circumstances of the intended readers.

Explore and reflect: Introduction to the Gospel of Mark

This lesson introduces what is known about Mark.
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Explore and reflect: Who was Mark writing for?
This lesson considers persecution in general before looking at Mark’s audience, and
how their experience of persecution would affect what he wrote.

Explore and reflect: The beginning of Mark’s Gospel

In this lesson, the central themes of Mark’s Gospel are highlighted, namely that Jesus
is not only human (the Son of Man), but also divine (the Son of God). In this regard,
key statements in the Gospel are Peter’s declaration: ‘You are the Messiah’ (8:29);
and the army officer’s statement after Jesus’ death: “This man really was the Son of
God’ (15:39). In this section the baptism of Jesus in the Jordan is also examined, and

pupils are asked to relate this to Mark’s initial audience.

Teachers should note that the pupil materials include a Quick Quiz, to be led by the
teacher. The questions and answers are in the Answers section of the Teachers’
Notes.

Explore and reflect: Jesus, Son of Man (1-3)
This group of lessons examines the importance of seeing Jesus as a real human
being. Beginning with his parables, the lessons go on to discuss the friends and

enemies of Jesus, before discussing his crucifixion.

Explore and reflect: Jesus, Son of God (1-2)

These lessons examine the importance of seeing Jesus as God, with the power to help
the Roman Christians as they face persecution. In Jesus, Son of God 1, his power
over sickness, nature, evil and death are discussed. Pupils are then asked to consider

Jesus’ resurrection in the next lesson.

Response: Who do you say I am?
This highlights Jesus’ question to his followers and invites pupils to consider this as
a question relevant to them today.

Possible additional resources/activities

* Videos and web-based resources on the life of Jesus, for example Zeffirelli’s Jesus
of Nazareth

* Invitation to a variety of speakers, for example youth workers or a member of St
Vincent de Paul Society, to outline to pupils how their relationship with Jesus
helps them in their personal lives and in their work with others.

Assessment opportunities

There are a number of assessment opportunities within this unit (for example, tasks
given at ‘Who was Mark writing for?’) and indeed the teacher may choose to assess
pupils’ response to the unit holistically. In this case, tasks requiring knowledge and
understanding can be used to assess on the basis of outcome. There are many tasks
that require evaluating skills to be used. The quality and quantity of valid reasons
given for evaluation questions will indicate the level of the pupil’s evaluating skills.
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S1 Unit 6: The Church as a Celebrating Community —
The Liturgical Year

Learning outcomes

Pupils should be able to:

* recognise that the life of Jesus is re-enacted every year in the Church’s liturgy

* review the major seasons that are celebrated within this yearly cycle

* cxpress why the Church reverences Mary and the Saints in and through the
liturgy

* appreciate how the pattern of the liturgical cycle provides a rhythm in our lives
which helps personal practice of faith.

5—-14 strands

Christianity:
* Liturgical cycle, celebrations, festivals, ceremonies and customs

Personal search:

* Awareness of God.
Introduction

The purpose of this unit is to show how the Church has a cycle to its year which

helps believers to appreciate more fully and participate in the life of Jesus.
Unit guide

Preparation for the unit

Before starting this unit it is important to have ready the dates for several important
feasts in the Church’s year. Your chaplain, principal teacher of religious education,
books such as The Catholic Directory for Scotland, The Liturgical Calendar for Scotland
or a website such as http://www.cyberfaith.com/calendar/calendar2.html should be
able to provide you with these dates. (It will also be helpful if you have available
other important dates throughout the year, for example school holidays, local
holidays, school events, etc.)

Focus: The rhythm of life

As personal search is such a central part of the 5-14 programme it is important that
pupils are given the opportunity to explore their own thoughts on these issues. This
might be done in pairs, groups or as a class discussion. Whether the pupils record
their own thoughts first and then discuss them or discuss them and then record

them is a matter of judgement for each teacher.
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By discussing the importance of celebration in their own lives and the different
forms it takes it is hoped that pupils will have a greater understanding of the
important role celebration plays in the Church. The way in which everyday
celebrations can be both formal and informal parallels the way in which there are
certain elements of liturgy that are very formal, but also elements that can be are less

so (for example, when the Eucharist is celebrated in different settings).

Explore and reflect: The Church celebrates

Celebrating the life, death and Resurrection of Jesus

When looking at the rhythm of the liturgical year it is important to highlight how
this mirrors Jesus’ life. Thus it begins in Advent with the preparation for his birth,
followed by the season of Christmas which celebrates his birth and early life. The
first period of Ordinary Time highlights Jesus’ life and preaching, while Lent
prepares us for the events leading up to his death and Resurrection. The Easter
Triduum celebrates Jesus’ Last Supper (at which the Mass was instituted) and his
suffering, death and Resurrection. The Easter season continues celebration of Jesus’
Resurrection and highlights his post-Resurrection appearances, his return to his
Father and the sending of the Holy Spirit at Pentecost. Ordinary Time after
Pentecost again follows the life of Jesus, the readings at Mass being from one of the

synoptic Gospels.

The three synoptic Gospels (‘synoptic’ means common view as they cover similar
incidents in Jesus’ life, but with a different focus) are used in a three-year cycle so
that someone attending Sunday Mass and the major feasts of the Church will benefit

from a broad coverage of these Gospels as follows:

* Cycle A focuses on the Gospel of Matthew.
* Cycle B focuses on the Gospel of Mark.
* Cycle C focuses on the Gospel of Luke.

Any liturgical year which begins in a calendar year divisible by three is year C. The
other years can be calculated from this. Readings from John’s Gospel are used in all
years where appropriate to the theme of the season being celebrated. For example,
they are used in the Sundays at the end of Lent. A very detailed explanation of these
points can be found at www.cyberfaith.com/calendar/calendar2.html — choose the
‘Proclaiming Faith’ link at the top of the screen and then go to the ‘An In-Depth
Look’ link.

Other celebrations
This looks at why Catholics ask Mary and the Saints to intercede or pray for them.
There is a possible research activity and information sheets on different saints may be

required.

It is worth pointing out that asking saints to intercede goes back to scripture, where
angels and saints place the prayers of the holy on earth before the throne of God
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(Tob. 12:12, Rev. 5:8 and Rev. 8:3—4). It is also common from the earliest period of
the Church. St Thomas Aquinas quoted St Jerome (Cont. Vigilant. 6): ‘If the apostles
and martyrs while yet in the body and having to be solicitous for themselves, can pray
for others, how much more now that they have the crown of victory and triumph.’
(Summa Theologica, thirteenth century AD).

Many people often get confused in relation to the meaning of the feasts of Our Lady,
in particular The Immaculate Conception and The Assumption. ‘“The Immaculate
Conception’ means that, even from the first moment she existed, Mary benefited
from the salvation gained for us by Jesus Christ. “The Assumption’ means that at her
death Mary was completely taken up to heaven to live in glory as everyone saved by

Jesus will be in the future.

A liturgical planner
A large-scale version of the liturgical planner might be produced and displayed on
the classroom wall. A good knowledge of the Liturgical Year is important in

preparing for celebration of Mass and if ever using a missal.

Response

Teachers should recognise that, in undertaking the class discussion, their stance
should not be neutral, but rather should challenge pupils to question their responses
and to be open to seeing the validity of the Church’s position on the matters being

discussed.
Possible additional resources/activities

* Pupils can undertake much creative work associated with the celebrations of the
seasons — perhaps this could be a cross-curricular initiative involving art, design,
and creative writing in English.

* During this unit, it would be appropriate for pupils to view a range of
sacramentals used in the liturgy such as vestments; and to visit a local church or
the school oratory in order to view and consider the nature of items such as
stained glass windows. These initiatives could be arranged with the assistance of
the school chaplain.

Assessment opportunities

Assessment might focus on the details of knowledge and understanding highlighted
in the section “The Church Celebrates’. This should cover not just factual details, but
also pupils’ understanding of concepts such as Incarnation and Resurrection. The
skills of evaluation might be assessed by asking pupils to give their opinion on, for
example, their favourite season of the year (providing, of course, an appropriate
reason). Investigative skills could be assessed when completing Task D (2.) in the

section ‘Other Celebrations’ — finding out about the life of a saint.
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S1 Unit 7: Sacraments of Initiation

Learning outcomes

Pupils will be able to:

* know and understand that there are three Sacraments of Initiation: Baptism,
Confirmation and Eucharist

* know and understand what the features are of each of the sacraments

* understand why they are important to Christians

* know and understand how Communion is celebrated in other Christian
churches.

5-14 strands

Christianity:
® Sacraments

* Community, worship, sacred places and symbols

Personal search:

* Awareness of God

Introduction

This unit asks pupils to consider how the Sacraments of Initiation, namely Baptism,
Confirmation and Eucharist, constitute a process by which a person becomes a
member of the Catholic Church. An explanation of each sacrament is given; and
pupils are asked to consider what difference reception of the Sacraments of Initiation
makes. Four case studies (two factual and two fictional) are given as examples of the
way in which people’s lives have been affected by responding to God as a true
follower of Jesus. Finally, the unit invites pupils to research the celebration of Holy
Communion/the Eucharist in different Christian communities, in particular the
Church of Scotland and/or the Scottish Episcopal Church.

Unit guide

Focus

The aim of the Focus is to introduce the idea of becoming a member of an
organisation or group. Teachers should change the examples of organisations, if
there are others more appropriate than those given (Scouts and Guides). Teachers
may wish to explore with pupils types of initiation services that are unhealthy,

dangerous or evil.
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Explore and reflect: A closer look at the Sacraments of Initiation

Baptism

The section on Baptism builds on the units on Community and The Community of
the Church. Two important symbols in Baptism are those of water and the lighted
candle. Water signifies the new life received by the baptised person; the lighted
candle the person of Christ, the Light of the World. In Baptism the person dies to
sin (Original Sin — and any personal sin) and rises to new life — the life of Christ
who died and rose again to new life (the Paschal Mystery). It is important to
remember that perhaps not all pupils have received the Sacraments of Initiation nor,
indeed, been baptised. Accordingly, sensitivity will be required in discussion and

reviewing written work.

Confirmation

Confirmation is a Sacrament that can be administered at different ages depending
on the diocese or the country. It is important to be aware of current diocesan
arrangements.

Eucharist

Eucharist is also a Sacrament of Initiation. The pupil material endeavours to show

the link between the Mass and the events of the Last Supper and Jesus’ self-sacrifice
on Calvary. As well as being a communal meal, the Mass is also a sacrifice in which

the community identifies with Christ’s self-giving for the world.

Explore and Reflect: How do the Sacraments of Initiation affect the way we
live?

The purpose of this section is to assist pupils in coming to an awareness of the fact
that becoming a Christian is not simply a passive experience but, rather, the
beginning of an active and dynamic relationship with God, Father, Son and Holy
Spirit. In this relationship we are invited to respond in such a way that our life is
changed. It should be remembered that the majority of pupils will have received the
Sacraments of Initiation already — as infants or children. The challenge, therefore, is
to encourage pupils to consider their relationship with God in a more mature way.
The inclusion of the case studies is designed to assist in this process. Teachers
should note that these are examples and other examples may be used if deemed more
suitable. If teachers wish, pupils may be given the option of undertaking a particular

case study of their choice.

Explore and Reflect: Holy Communion in other Christian churches

It is important that pupils come to a greater awareness of the practices of other
Christians. This section, in the form of an investigation exercise, will allow pupils to
consider a common element shared by the other main Scottish Christian churches,
that of Holy Communion or the Eucharist. If teachers prefer, the topic of the

investigation could be changed to Baptism.
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Response

Since the Sacraments of Initiation involve engagement with the Christian
community, it is appropriate that the Response provides the opportunity for some
form of communal class action.

Possible additional resources/activities

* Bibles/Gospels

* Poster paper and pens

¢ Slides/videos

* Liturgical services

* Copies of a Baptism/Confirmation/Eucharist rite should be accessible from
various sources— school chaplain, local church, etc.

* Useful websites:
For the two Christian Churches looked at in the unit:
www.churchofscotland.org.uk

www.scotland.anglican.org
Assessment opportunities

Assessment of knowledge and understanding can take place in relation to each of the
Sacraments of Initiation. A range of evaluation elements can be found in the pupil
material on the sacraments and how they affect daily life. The skill of investigation

can be assessed in the section on ‘Communion in other churches’.
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S1 Unit 8: Care for Others

Learning outcomes

Pupils should be able to:

* understand that Jesus took time to care for others
* know what he told us to do in relation to others

* cvaluate who in our world might need special care

* understand and evaluate the Sacrament of the Sick, an example of care in the

Church.

5-14 strands

Christianity:

* Sacraments

* Community, worship, sacred places and symbols
* Moral values

Personal search:
* Self-awareness

* Awareness of others
Introduction

This unit deals with two main themes of Jesus” action and teaching. These themes
enable study of what Jesus did to those in need; and Jesus’ teaching on how
Christians should treat other people. The unit endeavours to help pupils consider
the practical applications of the material studied in their own lives. The final part of
the unit will be a study of the Sacrament of the Anointing of the Sick.

Unit guide

Focus
The purpose of the Focus section is, by making use of the case study, to introduce
pupils to the notions of justice and responsibility for the good of others. These were

central to Jesus’ ministry and are likewise central to the mission of the Church today.

Explore and reflect: Jesus’ caring ministry: actions

The blind man and the leper

This unit examines some of the healing actions of Jesus both in terms of sickness and
of forgiveness. The blind man and the leper stories show Jesus’ care for those in

need.

It is important to note that Jesus did not cure everyone who was sick. Rather, he

performed miracles as a sign that God’s Kingdom or Reign of love and care for all
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had come. To the people of his time this was quite radical since sickness and poverty

were thought to be the result of sin, and so the sick and poor were despised.

An important aspect of the cure of the leper (Mark 1:40—44) is the fact that Jesus
instructed the man not to tell anyone about the cure. The reason for this relates to
Mark’s concern to portray Jesus as gradually making people aware of who he was — a
theme of his Gospel referred to as “The Messianic Secret’. Hence, on a number of
occasions, Jesus is described as revealing things about himself to his close followers,
but telling them to keep quiet about things he has done or said. It is only in the light
of the Resurrection that people will come to know and understand fully who Jesus

truly is.

The tax collector

In the call of Matthew we see Jesus’ concern to heal those who are sick in a moral
sense. We also see him challenging the thinking of the Pharisees. Other scriptural
passages can be used to add to these examples, if deemed appropriate.

Explore and Reflect: Jesus’ caring ministry: teaching

In the teaching extracts the aim is to highlight the interpretation given by Jesus to the
fundamental moral law of the Old Testament. The Great Commandment should be
central to the life of a Christian. T'wo areas are central: (1) Love as the main
commandment; (2) Who is our neighbour? The scriptural passages chosen form the

basis for Christian living.

Explore and Reflect: The Sacrament of the Anointing of the Sick

In the Sacrament of the Anointing of the Sick the Church provides a practical
method of implementing the great commandment of Love. It is important to see this
Sacrament as having developed since pre-Vatican II days. The former emphasis on
‘Extreme Unction’ or “The Last Rites” has been replaced with concern to provide the
healing and comfort of Christ’s loving presence to all who are sick. Today the
Sacrament is seen as an action by which Christ, through his Church, gives strength,

healing and comfort to anyone who is sick in mind or body.

Response
The Response section offers the opportunity to reflect both as a group and as

individuals on the relevance of the material presented in the unit.
Possible additional resources/activities

* Bibles/Gospels: finding other examples of Jesus’ care for others
* Websites highlighting organisations which care for others
* Liturgy of the Sacrament of the Anointing of the Sick: experience of the

celebration of the sacrament.
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Assessment opportunities

The scriptural passages and the details of the Sacrament of the Anointing of the Sick
give ample opportunity to assess knowledge and understanding; and the extension
exercise in the section ‘Following Jesus’ provides the opportunity to assess research
skills. Above all, however, this unit provides significant opportunity to assess skills of
evaluation as pupils consider the meaning of Jesus’ actions and teachings today, both
for the individual and for society in general.
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S1 Unit 9: Care for Ourselves: Developing Self-Esteem

Learning outcomes

Pupils should be able to:

* recognise that we can only value and care for others if we value and care for
ourselves

* realise that other people are loved by God and are special and that we too are
regarded by God in the same way

* recognise that, as we grow, we gain opportunities to give and receive love and
respect, and thereby develop meaningful relationships

* recognise that it is wrong for others to abuse us.
5-14 strands

Personal search:
* Self-awareness

L4 AWS.I'CI'ICSS Of OthCl’S.
Introduction

This unit asks pupils to consider the importance of caring for ourselves. It links
particularly with units 1 and 2, which deal with being part of a community and
having a sense of belonging. It is generally accepted now that positive self-esteem is
an important element both in personal health and in relationships with others. From
a Christian viewpoint, likewise, if we are to be effective witnesses to the presence of
the Kingdom or Reign of God in society, we need to be confident that we are of
infinite value and loved by God. The unit allows for much discussion of the pupils’
own experiences, and challenges them to consider caring for themselves as a

necessary prerequisite to caring for others.

The case studies in the section on ‘Caring for others’ allow discussion both of the
concept of vocation and of the qualities required in developing positive
relationships. This section makes a link with relationships and moral education (sex
education) by highlighting qualities such as modesty and chastity. Schools where a
major section of relationships and moral education is undertaken in religious
education will find this unit an appropriate point to do so. It should be noted,
however, that, as with all sex education in schools, full parental involvement should
be encouraged and parents’ right to withdraw their children, should they so desire,

respected.

The latter part of this unit focuses on situations of abuse and discrimination. It seeks
to highlight how negative all forms of abuse and discrimination are, such as

bullying, racism, etc., both for individuals and for society in general. In this context,
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an Optional Appendix dealing with sectarianism is given below. Teachers may use
this if they deem it appropriate. Care will need to be taken where pupils are using
the internet to research topics such as racism or sectarianism. Teachers should
ensure only recommended or ‘safe’ websites are used.

Unit guide

Focus

This section aims to introduce the topic of self-esteem by inviting pupils to consider
situations where they have been hesitant in undertaking something which is for the
benefit of others.

Explore and reflect: Others care for us

This section begins by discussing how much pupils have changed, and the care that
this involves. It asks pupils to consider who cares for them, and why they would do
this. Crucially, children learn that they should care for others as a result of the care
they themselves receive. In this context, pupils are asked to consider whom they care

for and help, and whom they should care for and help.

Explore and reflect: God cares for us

This section uses two biblical stories to highlight the promise of God that he cares
for and loves all people. The first, the Call of Jeremiah, indicates that God calls us
even before we are born. The second, from Luke’s Gospel, speaks about how much
we are worth to God. The activity here asks pupils to consider how talented, gifted

and special each of them is.

Explore and reflect: Care for ourselves
This section highlights activities which can raise or lower our self-esteem.

Explore and reflect: Care for others

This section begins by inviting pupils to consider the link between self-esteem, self-
fulfilment and caring for others. It also introduces the concept of vocation with the
story of Peter and John at the Beautiful Gate pointing out that God only asks that we

give to others what we can.

Explore and reflect: Situations of abuse and discrimination
This final section invites pupils to reflect on the effect that being treated negatively

can have on individuals and on society in general.

Response

The response uses two imaginary newspaper adverts which request assistance with
individuals who have particular emotional and psychological needs. This is
designed to encourage pupils to empathise with the individuals and to consider how

they might be helped.
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Possible additional resources/activities

* Asindicated above, this unit can be linked to an overall school programme of
relationships and moral education (sex education) as it raises awareness of the
qualities required for developing positive relationships and provides
opportunities for further work on the nature of love and sexuality. There are also
clear links to personal and social education, health education and education for
citizenship.

* Abuse and discrimination
If teachers think it is appropriate to address the issue of sectarianism they can
make use of the ‘Optional Appendix’ section added below.

Assessment opportunities

There are a number of assessment opportunities within this unit, and indeed the
teacher may choose to assess pupils’ response to the unit holistically. Since the unit is
heavily discussion based, it is appropriate that oral assessment be undertaken. In this
case, discussion tasks requiring knowledge and understanding can be used to assess
on the basis of outcome. Moreover, there are many discussion tasks that require
evaluating skills to be used. The quality and quantity of valid reasons given for
evaluation questions will indicate the level of the pupil’s evaluating skills.
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Optional Appendix: Sectarianism

This optional activity provides clear links to education for citizenship and should be seen
in the context of discrimination generally. The following notes for teachers are intended
to provide a brief introduction to sectarianism together with some suggested further

resources.
Sectarianism

In parts of Scotland today, one particular form of discrimination that can undermine
young people’s self-esteem is sectarianism. Sectarianism is discrimination based on
religion. The history of sectarianism in Scotland is complicated, often arising out of very
different versions of history, but it has its roots in the period following the Reformation
when Scotland was established as a Protestant country and Catholics could not profess
their faith openly.

The following text is taken from the Report of Cross-Party Working Group on Religious
Hatred. It is available electronically at www.scotland.gov.uk/library5/society/trhr-00.asp

Religious differences form the background to much of Scotland’s history since the
middle ages. There has been a recognisable element of religion running through
Scottish politics down the centuries — from the introduction of Christianity, the
Reformation and the troubled reign of Mary Queen of Scots, the Solemn League and
Covenant, the ‘Glorious Revolution’ and the Jacobite Rebellions. Within living
memory it has been an open secret that some employers would not appoint people of a
particular faith. While there was some evidence of anti-semitism in pre-1940s Great
Britain, casually expressed in literature in the same way as other examples of
discrimination, the history of religious division in Scotland up until the mid-

twentieth century was largely one of inter-Christian sectarianism.

More recent immigration from further afield, an improvement in world
communications and more relaxed attitudes have brought a bigger diversity of
religious faith to Scotland and also a growing constituency of people who would say
that they are of no religious faith. Sometimes the expression of religious belief will
involve expressing genuine but respectful disagreement with someone else’s belief. But
at times so-called ‘religious differences’ can be used as a pretext for intolerance, racism
and cultural imperialism, for insulting behaviour and for acts of violence. Much of
the media attention regarding inter-Christian sectarianism in Scotland focuses on the
attitudes and behaviour of certain football fans — but religious intolerance can go
much wider than that.

Tackling Religious Hatred

Introduction 1.02-1.03
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Football clubs are trying to reduce discrimination and foster good relations by taking

action themselves and by cooperating in initiatives that seek to end bigotry. Such

initiatives include:

* the Scottish Parliament in 2002 approving plans to introduce tougher sentences for
people found guilty of sectarian behaviour

* ‘Bhoys Against Bigotry’ being founded in 1996 by Celtic FC

* Rangers FC providing a sports package for schools, called ‘Ready to Learn’, which
addresses the issue of bigotry

*  Glasgow City council, the Church of Scotland and the Catholic Church launching
‘Sense over Sectarianism’ in 2001

* Cara Henderson founding the anti-sectarian organisation ‘Nil By Mouth’ five years
after her boyfriend, Mark Scott, was murdered in the streets of Glasgow after an Old
Firm game

* all Scottish Premier League clubs agreeing regulations that ban display of any flag or
banner that could cause offence or annoyance at matches

* individual players and coaches working together to promote good causes to help all
people, whatever their religion. For example, Old Firm heroes Ally McCoist and
Tommy Burns have supported a SCIAF 24-hour fast, raising thousands of pounds in

the process to help the poor in developing countries.

In addition to the suggested web resources for pupils, other helpful teacher resources

include:

* www.antiracisttoolkit.org.uk (also available as The Antiracist Toolkit CD-ROM),
which offers practical ideas that can be adapted to suit a focus on sectarianism

*  www.glasgow.gov.uk/sos/guidance.pdf Sense Over Sectarianism, a partnership set up
to encourage and fund projects to address sectarianism and bigotry in any form

*  www.re-xs.ucsm.ac.uk a teacher’s web resource with general links to ethical issues in
the UK, including race and prejudice

*  www.LTScotland.org.uk/citizenship a web resource to support education for

citizenship in Scotland.

The suggested discussion and further research activities offer pupils the opportunity to
explore the issue of sectarianism and religious bigotry generally, as well as in the context

of football.
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Suggested Pupil Activities

A. Group/class discussion

1. Do you know of anyone who has been hurt because they are a football
fan?

2. Do you know of anyone who has been hurt simply because of their
religion, and not their football team?

3. ‘Some people blame the small minority of people who are very violent for all
the bigotry in Scotland.” Do you agree or disagree? Discuss and explain
your answer.

4. Why do you think sectarianism or bigotry exists in Scotland? Discuss
and explain your answer.

5. Imagine you were the First Minister of Scotland. What would you do to
stop sectarianism?

6. What, if any, changes can you make to your own life to end sectarianism
and bigotry?

7. Imagine Jesus met someone who was being discriminated against.

a) What do you think he would say to that person?
b) What do you think he would say to the person doing the
discriminating?

B. Further research

If you wish, you can find out more about bigotry and sectarianism through the world
wide web. Your teacher will advise on suitable sites but the following may prove helpful.

* www.onescotland.com The Scottish Executive’s website for the One Scotland. Many
Cultures campaign.

* www.scotland.gov.uk/library5/society/trhr-00.asp “Tackling Religious Hatred’, report
of cross-party working group on religious hatred.

* www.nilbymouth.org A Scottish anti-sectarian organisation.
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S1 Unit 10: Mary, Our Lady

Learning outcomes

Pupils should be able to:

* review their knowledge of Mary — the perfect follower of Jesus, his mother

* identify passages in the New Testament that show Mary’s poverty and ‘Yes’ to
God

* deepen their understanding of the feasts of Our Lady — which always have
significance in relation to Christ her son

* be aware of some of the devotions to Mary and the apparitions that have inspired

them.
5—-14 strands

Christianity:
® Sacred writings, stories and key figures

Introduction

This unit highlights Mary, Our Lady, with attention being directed to her ‘Yes’ to
God. Often, Catholic Christians’ understanding of Mary is dominated by words such
as ‘meek’, ‘humble’ and ‘devout’. This can detract from understanding Mary as a
human being to whom people can relate. Many theologians today like to counter this
image with adjectives such as ‘brave’, ‘courageous’, ‘determined’ and ‘strong’. A

balanced image may speak to pupils more readily.
Unit guide

Focus

The purpose here is to enable pupils to empathise with Mary in her act of deciding
to agree to become the Mother of God. Teachers should feel free to change the
examples of situations to ones more directly related to pupils’ experience, if deemed
appropriate.

Explore and reflect: Mary’s ‘Yes’
This section highlights Mary’s call by God to be a crucial part in his Divine Plan. It

presents Mary as someone brave enough to respond positively to this call.

Explore and reflect: Mary, Mother of the Church

The intention in this section is to encourage pupils to see what is meant by referring
to Mary as the Mother of the Church. It is important that pupils see the relevance of
the title to themselves — seeing Mary as their mother, as someone with a mother’s

love for them.
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Explore and reflect: How Catholics honour Our Lady

This section looks at special prayers, feasts and places of pilgrimage relating to Mary.
The opportunity is taken to highlight the new Mysteries of the Rosary, the Mysteries
of Light. These are as follows: Jesus’ Baptism in the River Jordan; Jesus at the
Marriage Feast of Cana; Jesus’ proclamation of the Kingdom of God; Jesus’
Transfiguration; Jesus’ Institution of the Holy Eucharist. There is a certain amount
of research involved in this section. The websites mentioned below will be of
assistance, along with the following information on (a) feasts and (b) places of

pilgrimage.

Feasts of Our Lady
Throughout the Church’s year Mary has a special place. While most saints have one
special feast day, there are many feast days of the Church relating to Mary’s role in

Christ’s life, death and resurrection. The main ones are as follows:

Jan. 1: MARY, MOTHER OF GOD. The first day of the year is dedicated to
Mary. This day is also the World Day of Prayer for Peace.

Mar. 25: THE ANNUNCIATION. This takes place nine months before
Christmas, and remembers the angel Gabriel’s appearance to Mary when
she was asked to become the mother of God.

May 31: THE VISITATION. This feast remembers Mary’s visit to her cousin
Elizabeth, the mother of John the Baptist.

Aug. 15 THE ASSUMPTION OF OUR LADY. Catholics believe that when
Mary’s life on Earth ended, her whole person, body and soul, went to
heaven through the power of Jesus’ Resurrection.

Aug. 22: THE QUEENSHIP OF MARY. This feast celebrates Mary as the

Queen of Heaven.

Nov. 21: THE PRESENTATION OF OUR LADY. This feast remembers the

presentation of Mary in the Temple in Jerusalem as a child.

Dec. 8: THE IMMACULATE CONCEPTION. This feast celebrates the belief
that Mary was born without sin through the saving work that her son,

Jesus, would do.

Dec. 25: CHRISTMAS DAY. This feast celebrates Mary giving birth to her son,

Jesus.

Late Dec.: THE HOLY FAMILY. On this day the family of Mary, Joseph and Jesus
are remembered. The feast is celebrated on the Sunday within the

Octave of Christmas.
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Places of pilgrimage

Carfin

In Scotland there is a national shrine to Mary at Carfin, near Motherwell.
Unemployed coal-miners built this shrine during the 1930s. On the 13th of each
month, pilgrims from all over Scotland travel there to pray and to honour Mary, the

Mother of the Church.

Haddington

Another pilgrimage with a link to Mary is an ecumenical pilgrimage to St Mary’s
Episcopal Church at Haddington in East Lothian. It takes place every year in May,
the month of Our Lady. In 1971, the first year of the pilgrimage, 30 people from
different Christian traditions took part; in recent years the numbers have increased

and, on occasions, have been nearer two thousand pilgrims.

Lourdes
Lourdes is the place in the south of France where Our Lady appeared to St
Bernadette. It has become a place of devotion for hundreds of thousands of pilgrims

over the years. The details of the story of Lourdes are as follows.

Bernadette Soubirous was born in Lourdes in the south of France on Monday 7
January 1844, the first child of Frangois and Louise. She had six brothers and two
sisters. Five of the brothers died before they were 10.

Her father was a miller. He ran the Boly Mill, but tended to give the product away to
the poor instead of selling it. Eventually the family was reduced to poverty and had

to move into a one-room abandoned jail.

Bernadette nearly died of cholera when she was ten. Shortly after her fourteenth
birthday, Bernadette returned to Lourdes and began to prepare for her First Holy
Communion. Bernadette still could not read or write and spoke only Patois, the

local dialect, rather than French.

On 11 February 1858 Bernadette and her two sisters were out gathering firewood.
Bernadette was left behind as her sisters crossed a small stream. She heard a sound
like a storm and, looking across the stream, she saw the apparition of Our Lady for
the first time in a grotto at the foot of a rock, called Massabielle. She saw a lady

dressed in white with a blue sash and a yellow rose on each foot. The lady did not

speak, but made the sign of the cross. The vision disappeared suddenly.

The lady did not speak until the third time she appeared to Bernadette. She asked
Bernadette if she would like to meet her there every day for a fortnight. Bernadette
said she would. She told Bernadette to tell the priests to have a chapel built there.
Then she told her to drink at the spring. Not seceing one, Bernadette went to drink
from the stream. The lady told her that the spring wasn’t there, but pointed to a pool
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of muddy water. Bernadette scraped at the muddy ground and eventually fresh water

appeared. She drank some and the vision disappeared.

Bernadette returned every day for a fortnight and on every occasion but two, the lady
appeared. The lady insisted many times that the priests must build a chapel there,
and that Bernadette must wash in the spring and pray for sinners. During the
fortnight the lady told Bernadette three secrets. Many times Bernadette asked the
lady who she was, but she would only smile. Eventually the lady said ‘Que soy era
Immaculada Conceptiou’ — I am The Immaculate Conception. When asked by the
priest if she knew what that meant, Bernadette did not. The phrase had only been
applied to Mary four years before and would only be known among the clergy. It was

very unlikely that a poor French girl who could not read would have known 1it.

In this way, the local priest came to believe Bernadette’s story and later Church
investigations have confirmed the apparitions as genuine. There have been
numerous miraculous healings reported relating to the shrine and especially the
water of the spring. Bernadette eventually became a nun, and died at a very young
age because of her illness. She did not receive a cure from the water from Lourdes,
saying that the water was for other people and not for her. On her deathbed, she
continued to claim that she saw Our Lady in the grotto at Lourdes. After being
buried, the authorities exhumed her body three times, and they found her body was
still fresh. After the third time, it was decided that Bernadette would not be buried
again. She was put in a glass case, and wax was put on her to protect her skin. The

body of Bernadette can still be viewed today.

Today many people travel to Lourdes each year and physical healings still take place.
However, many more people claim to have had deeply personal, religious
experiences at Lourdes. These experiences have changed their lives for the better.

Response

Pupils are given the opportunity to celebrate a short service in honour of Mary and
her son, Jesus. Alternatively, a visit to a site associated with Our Lady might be
arranged (see below).

Possible additional resources/activities

* Web-based resources which may be useful:
www.udayton.edu/mary
www.lourdes-france.org/bonjour.htm (web camera at the grotto in Lourdes)
www.vatican.va/holy_father/index.htm (enter ‘Mysteries of Light’ in the search
facility to find more information on the new Mysteries of the Rosary)

* It may be possible to:
— organise a visit to one of the shrines at Carfin or Haddington or a local Church

dedicated to Mary
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— invite a member of a religious order with a particular devotion to Mary to talk
to the class.

Assessment opportunities

There are a number of assessment opportunities within this unit and indeed the
teacher may choose to assess pupils’ response to the unit holistically. In this case,
tasks requiring knowledge and understanding can be used to assess on the basis of
outcome. There are many tasks that require evaluating skills to be used. The quality

and quantity of valid reasons given for evaluation questions will indicate the level of
the pupil’s evaluating skills.
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S2 Unit 1: Journey through Life

Learning outcomes

The pupils should be able to:

* consider how each person’s journey is influenced by the circumstances and events
in their lives

* be aware of some of the current circumstances affecting pupils’ lives in Scotland
today

* reflect on some of the circumstances in the past that affected people’s lives in
Scotland

* recognise that we journey together in families, in communities, in groups and in
nations too

* appreciate that this satisfies a basic human need to belong and to be valued

* review the influence that the Church community has had in our lives so far.
5-14 strands

Christianity:

* Community,worship, sacred places and symbols

Personal search:
* Self-awareness

* Awareness of God.
Introduction

This unit asks pupils to consider their life as a journey or a pilgrimage, and puts
their own journey into the context of their family, community and Church. The core
of the unit provides pupils with different learning activities including a number of
investigation opportunities; and provides website addresses that can be used by
pupils to assist them (although these are not essential, and more traditional
resources would be equally appropriate). Working in pairs/small groups will assist
in differentiation and in making these activities accessible to all.

Unit guide

Focus: My life so far

This lesson introduces the pupils to the idea of life journeys. It asks them to reflect
on their own life and mark out important events that have taken place in their lives.
This area requires sensitivity on the part of both the teacher and pupils, since events
such as a relative’s (or even a pet’s) death may be very significant for young people.
It should be noted that, at the end of this lesson, there is a homework exercise
relating to the pupils’ family history. The Homework Task Sheet is in the pupil

materials.
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Focus: All about my family’s story

Using the homework sheet as an introduction to the lesson, pupils are asked to
consider their place within their family, and recognise the importance of family.
Pupils are then asked to consider some of the factors that can affect their upbringing
(especially wealth and poverty), and reflect on their local community. As in the case
of their family, they are asked to reflect on how times have changed in their local
community. SCIAF’s 2002 school resource could be used to extend this idea further
(www.sciaf.org). The investigation can be undertaken as a class task, completed in
the school’s resource centre, or issued as a homework project. The SCRAN resource
(www.scran.ac.uk/schools) is available to all schools in Scotland, although a code
and a password are necessary. If the code and password have not been issued to you,

then contact your school’s ICT administrator.

Explore and reflect: Our Journey through life

This lesson introduces the idea of pilgrimage. The start of this lesson links to their
personal timeline from Lesson 1, and asks pupils to consider life as both positive and
negative (like hills and valleys). This pilgrimage through life is not a solo voyage, but
one that depends on others. The lesson continues by looking at Jesus’ life journey,
and the fact that he was pilgrim, going regularly to Jerusalem for the Pilgrim
Festivals.

Explore and reflect: A brief history of Christian pilgrimage: a pilgrim
church

This lesson considers pilgrimage as an ancient concept, originally from Judaism, but
taken up by Christianity. Please note that the investigation tasks are optional, and an

alternative study is provided on Santiago de Compostela.

Explore and reflect: Case study — Santiago de Compostela

Pope John Paul II declared Santiago de Compostela as the European Pilgrimage
Centre for Youth. There is evidence of ancient pilgrimages from Scotland to
Santiago, which is in Celtic Galicia in Northern Spain. A recent archaeological dig
on the Isle of May on the Firth of Forth uncovered a body with a scallop shell in his
mouth. It is assumed that this person had completed the pilgrimage from St
Andrews in Fife to Santiago, and was honoured for this by his burial in the
monastery on the Isle of May. The present-day Catholic Church in St Andrews is

dedicated to St James, and there are also connections between Paisley and Santiago.

Response
In the prayer, ‘Footprints’, pupils are asked to consider how Jesus the Pilgrim joins
them on their pilgrimage through life.
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Possible additional resources/activities

* This unit has been designed with in-built web-based resources. Teachers are
advised to research the suitability of these sites for their pupils. The following
may be useful:
www.scran.ac.uk/schools
www.sciaf.org.uk
www.lona.org.uk
www.spirituality.org/issuel0/10page04.html
www.catholic.org/mary/lourdesl.html
www.1nisrael.com/tour/jer/virtual tour.htm
www.touregypt.net/mountmoses.htm
www.taize.fr/en/index.htm
www.walsingham.org.uk/romancatholic/index.html
www.sancta.org/intro.html
www.xacobeo.es
www.red2000.com/spain/santiago.index.html

* Teachers may also wish to consider encouraging pupils to keep a journal for a
specific amount of time, for example a week. In the journal pupils could jot down
things of importance in their lives and add a short comment saying how their
experience has helped them grow or learn something about themselves, about
God or about other people. In this way they may be helped to see life as a journey.

Assessment opportunities

There is a number of assessment opportunities within this unit, not least the
investigation tasks. The key to grading pupils will be the depth of knowledge and
understanding shown, and the quality and quantity of valid reasons given for

evaluation questions.
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S2 Unit 2: The Old Testament

Learning outcomes

The pupils should be able to:

* realise that the Old Testament tells the story of the people of God from the time
of Abraham up to the coming of Christ

* recognise the period of history that this covers and how the information might
have been gathered

* appreciate that other writings in different forms of literature were also included

* identify some examples of these different kinds of writings

* be aware of the very different forms of literature in the creation accounts in the
Book of Genesis

* have some appreciation of how the writers and editors were guided and inspired
by God

* realise that the Old Testament was reviewed at the time of the Reformation,
resulting in only very minor changes to its contents.

5-14 strands

Christianity:

® Sacred writings, stories and key figures

Personal search:
* Awareness of Creation

* Awareness of God
Introduction

This unit looks at the Old Testament, and should be used as an introduction to the
Creation unit. It places the Old Testament within its Jewish context, and discusses
the different versions which exist. In addition, pupils are given the opportunity to
discuss the different genres of writing contained within the Old Testament, while
the importance of it being a history of the Jews is highlighted.

Unit guide

Focus

The purpose of the Focus exercise is to introduce the idea of the different genres of
writing in the Old Testament. It is important that pupils understand that all parts of
the Old Testament are not to be taken as literally true. They are, however, true in the

sense that they all tell us the story of God’s love in a variety of differing ways.
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Explore and reflect: The journey of the Chosen People

This lesson highlights the importance of the Old Testament as the history or journey
of the Israelites. It briefly introduces characters from the Old Testament that they
will come across during the course of the year.

Explore and reflect: Many books, one story
Here pupils are given the opportunity to discuss some of the different styles of

writing within the Old Testament. This list is only a selection of these genres.

Explore and reflect: The Old Testament, a shared heritage

This lesson discusses the different versions of the Old Testament that are in use
today and refers to the changes made by the Reformers at the time of the
Reformation. It is important to indicate to pupils that the books of the Old

Testament provide a common heritage for Jews and all Christians.

Response
This section invites pupils to reflect on well-known passages from the Old

Testament and consider their application in their own lives.
Possible additional resources/activities

* Web-based resources which may be useful:
www.jewfaq.org
www.britannia.com/bios/knox.html
www.tartans.com/articles/famscots/johnknox.html

* It might be possible to invite the school chaplain or a lay person who recites the
daily Prayer of the Church to share with pupils what they gain from reading the
scriptures, especially those taken from the Old Testament, for example the

Psalms.
Assessment opportunities

There are a number of assessment opportunities within this unit, and indeed the
teacher may choose to assess pupils’ response to the unit holistically. In this case,
tasks requiring knowledge and understanding can be used to assess on the basis of
outcome. There are many tasks that require evaluating skills to be used. The quality
and quantity of valid reasons given for evaluation questions will indicate the level of
the pupil’s evaluating skills. Extension tasks are normally designed for pupils in
need of additional challenges. However, they can be redesigned to be used as a group
task.
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S2 Unit 3: Creation

Learning outcomes

The pupils should be able to:

* realise that the book of Genesis speaks about God’s plan of creation

* appreciate that God’s creation is good and that what he has created should be
cared for and looked after by us

* realise that we have been created in God’s own image and have faculties and
abilities that distinguish us from the animal world

* recognise that men and women have been created equal and complementary, and
that God has a special plan for the human family to renew his creation

* realise that God wants people to be happy and to have a safe and secure place in
which to grow and develop

* appreciate that this begins at the moment of conception

* recognise that God has given special potentials to men and women for them to
share with each other in marriage and thereby to continue his creation

* recognise the goodness and beauty of husband and wife sharing these potentials
as a sign of love and commitment

* appreciate that God has given us a free will and that although we have been
created good there is a temptation to do wrong

* reflect on how this temptation is portrayed in the story of Adam and Eve and how
this was to affect their relationship with God

* give some examples of how this temptation to do wrong brings about great misery

and suffering in the world.
5-14 strands

Christianity:

* Sacred writings, stories and key figures

Personal search:

* Self-awareness

* Awareness of others

* Awareness of Creation

* Awareness of God
Introduction

This unit is centred on the creation stories of Genesis 1-3. It begins by recognising
science’s view of the universe before discussing alternative understandings, using
story. The unit tries to develop pupils’ understanding of the two different creation
stories, and attempts to tease out the important issues that the stories touch upon.
These include the equality of men and women, the environment and sexual

relations.

“ S$1/S2 RELIGIOUS EDUCATION




SECTION TWO: S2 UNIT 3 m

Schools that address the religious education aspects of relationships and moral
education (sex education) in their S2 curriculum will find this unit an appropriate
place to do so. Included below is an Optional Appendix that develops further what is
in the pupil materials. It addresses the topics of Married Love and New Life. These
relate to the Catholic Education Commission Guidelines for Teaching Relationships
and Moral Education (2002) document as follows:

Strands: Level E

* Belonging

* Learning about themselves and how to relate to others
* Developing ideas about rights and responsibilities

* Knowing about spiritual development.
Unit guide

Focus: An amazing universe

This lesson discusses science’s understanding of how the universe began. The
lessons should enable pupils to think about the immensity of the universe, but also
make them realise that scientific theories do not necessarily tell the whole story (the

why of the universe).

Explore and reflect: Creation stories
This lesson develops the idea that the Big Bang Theory is science’s ‘best guess’ to
date, and that in the past there were different understandings of how the Universe

began. The importance of religious stories is discussed and two examples are given.

Explore and reflect: The Genesis creation stories

This lesson introduces the first chapter of Genesis to the pupils. It uses a reworking of
Genesis 1 to highlight its poetic nature in English. Poetry is a good way of
understanding Genesis 1, since we would not normally ask the question, ‘Did it

really happen like that?” of a poem.

Explore and reflect: The message of the first Genesis story

This lesson discusses two important points from Genesis 1 and develops them. These
are that all human beings are created in the image of God, and that we are stewards
of the Earth. Teachers interested in developing either of these important ideas could

extend this lesson much further.

Explore and reflect: The Adam and Eve story

In this lesson the story of Adam and Eve is examined. This story comes from a
different tradition within Judaism from Genesis 1, and has been included in Genesis
by its editors. Chapter 2 is concerned with creating a picture of perfection, and so we

have an idealised world: the world of Eden.
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Sometimes male pupils react to the story of Adam and Eve as evidence of superiority
over women. The story does not suggest this. Indeed, some feminist theologians
suggest that God always creates his greatest work last of all.

This section introduces the Fall when Adam and Eve make a wrong choice, namely

when human beings disobeyed and turned away from God.

The part entitled ‘Our Part in God’s Creation’ highlights the goodness of human
sexuality as part of God’s design for continuing the human race. This is an
appropriate time for the religious education contribution to the school’s
relationships and moral education programme to be made. Two short lessons are
included in the Optional Appendix on the next page and may be used if deemed
appropriate. For the research task in ‘New Life’ teachers may wish to suggest the
website of the Society for the Protection of Unborn Children (www.spuc.org.uk).
Some images on this site may cause distress to some pupils. It should be noted that,
as with all sex education, parents’ rights to be informed and to withdraw their
children if they so wish should be respected.

Explore and reflect: The Judgement

This lesson introduces the realities of sin and free will.

Response
The Response invites pupils to consider their responsibilities as stewards of the
world. It may be developed to include aspects of human sexuality if deemed

appropriate.
Possible additional resources/activities

* Web resources you may find useful:
WWWw.greenpeace.org
www.scottishmarriagecare.co.uk

* If teachers think it is appropriate to develop aspects of relationships and moral
education they can make use of the Optional Appendix: Relationships and Moral
Education added below.

Assessment opportunities

There are a number of assessment opportunities within this unit, and indeed the
teacher may choose to assess pupils’ response to the unit holistically. In this case,
tasks requiring knowledge and understanding can be used to assess on the basis of
outcome. There are many tasks that require evaluating skills to be used. The quality
and quantity of valid reasons given for evaluation questions will indicate the level of
the pupil’s evaluating skills. Extension tasks are normally designed for pupils in
need of additional challenge. However, they can be redesigned to be used as a group
task.
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Optional Appendix: Relationships and Moral Education

Additional Pupil Resource

Married love

In Genesis 2, man and woman are united.
Indeed, it says that this is why ‘a man
leaves his father and mother and is united

with his wife, and they become one’.

(Genesis 2: 24).

This part of the story is important to Christians because it is the first example of
marriage in the Bible. Christians believe that this tells people that God wants men
and women to live a full life together in marriage. Christians also hope that this

marriage will be blessed with children.

For Christians, husband and wife are equal and complementary. They love, help
and support each other through life. Together, they may bring children into a loving
and caring home. For Christians the ideal of marriage is not just about a man and a

woman getting married in a Church. It is much more than that.

Christian marriage is about love and being mature enough to commit to that love
forever. Marriage is about living together, sharing laughs, happiness and having fun.
It involves the husband and wife trusting each other completely, emotionally and
physically. Sexual intercourse is an important part of this trust. Through God’s gift
of sexual intercourse, married couples can share more fully the beauty and goodness

of God’s creation.

Marriage is also about facing problems together, sharing sadness, illness and pain. It
is a commitment between husband and wife together until they die. Christian
marriage, although a wonderful thing, is also hard work. As with all relationships,

married couples need to work at making it successful.

Of course, Christians also recognise that the world we live in is not always ideal, and
some marriages break down. No marriage is perfect and arguments and problems do
occur. In Scotland today some people never marry; others have children outside
marriage. Some married couples become separated from each other; others get
legally divorced. While this is the case, most married people still strive to have a
marriage based on love and commitment because they believe it gives the best chance

to live a full life, especially when blessed with the gift of children.

The Church supports the work of Christian organisations (such as Scottish Marriage
Care) which are dedicated to supporting people through the good and the bad times

in life.
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Group task

1. Marriage needs lots of different ingredients to make it work. On a large sheet of
paper write the title, “The Ingredients of a Happy Marriage’, and on another sheet
write the title, “The Ingredients of an Unhappy Marriage’. Underneath each title,
write down the things that you think make a happy and an unhappy marriage.

2. Does your group think that happy marriages exist? Discuss and explain your

answer.

3. Does your group agree with the Christian ideal of marriage? Again, discuss and

explain your answer.

Extension task
Find out more about Scottish Marriage Care by looking up
www.scottishmarriagecare.co.uk
What does it do for couples, and do you think it will help couples live a good
married live? Give reasons for your answer.

New Life

We read in Genesis that God blesses
Adam and Eve, saying ‘Have many
children, so that your descendants
will live all over the earth and bring
it under their control’ (Gen. 1:28).
Christians believe that new life is a

gift from God.

The story of a new life is:

Week 0 conception: the sperm and the egg join together to produce
a single cell, which duplicates itself quickly.

Weeks 4-6 the heart starts to beat, legs, arms and bones begin to grow

Week 12 all the organs of the body are formed

Week 20 eyelashes and eyebrows form

Weeks 38-40 full term: the baby is ready to be born.

The father and mother, co-creators with God, have used their physical and

emotional gifts to bring about this new life.
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Paired discussion

1. Catholic Christians believe that life begins at conception. Imagine you were asked
to explain why this so. What would you say?

2. In Scotland a child does not have full legal rights until it is born. Do you think

this is right? Give reasons for your answer.

Research task
3. Try to find out more about the rights of the unborn child.

L S$1/S2 RELIGIOUS EDUCATION m




m SECTION TWO: S2 UNIT 4 |

S2 Unit 4: God’s Relationship with His People

Learning outcomes

Pupils should be able to:

* reflect on how throughout the Old Testament God was calling out a people to be
his own

* recognise that he wanted to care for them, look after them and provide a secure
environment for them

* realise that he wanted to form a close relationship with them, a covenant
relationship, one that would call them to be faithful for their own good

* review their knowledge of the Ten Commandments and the special place they
continue to have in the covenant God has with his people

* recognise that he chose leaders and prophets so that he could speak through them
to his people

* appreciate that he listened to them when they were in difficulties, or in despair

* be aware that the people were rebellious and turned against these leaders and
prophets and this angered God because he knew the dangers and difficulties they
would now face

* realise that at times they were brought back to God through the pleas of these
leaders who called out for his mercy and forgiveness

* recognise that at other times the people repented and turned back to him because
of the great hardship they endured

* realise that a messiah was being prophesied and the people were to look forward

with expectancy to his coming.

5—-14 strands

Christianity:
* Sacred writings, stories and key figures

* Moral values

Personal search:
* Awareness of others
* Awareness of God

Introduction

The unit addresses two important aspects of the Old Testament, namely, the idea of
the Covenant between God and his Chosen People; and the work of the Prophets,
particularly in reminding the Chosen People of their Covenant with God. Because
of the large amount of content to be addressed in order to achieve the Learning
outcomes, the unit has been divided into two parts reflecting the two aspects as
follows:

* Part 1: The Covenant

* Part 2: The Prophets.
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Both parts of the unit have a diagnostic sheet associated with them to give the teacher
an indication of what the pupils already know about the topic. They are available
online along with the pupil materials — see online diagnostic assessment exemplars
(www.LTScotland.org.uk/5to14/intheclassroom/religiouseducation).

The following skills will be developed in the unit:

Part 1 — The Covenant

Short answer questions Creative writing
Extended writing Presentation skills
Group discussion Accessing the Bible

Personal reflection.

Part 2 — The Prophets

Brainstorming Observing videos
Group discussion Note taking

Short answer questions Creative writing
Accessing the Bible Presenting information.

As a Response to the unit, a sample prayer service has been included. It may be
changed or replaced according to the judgement of each teacher.

Unit guide
Part 1: The Covenant

Teachers may wish to start Part 1 by reviewing pupils’ current knowledge and
understanding of the topic. If so, they should access the diagnostic sheet online as

indicated above.

Focus

The intention in the Focus section is to introduce the idea of trust as an integral
element of faith. Sometimes, people limit the notion of faith to the content of faith,
i.e. the what — Sacraments, The Ten Commandments, etc. However, there is also a
who aspect that is a more personal, subjective matter, involving trust in God. It is
Abraham’s trust in God that resulted in the Covenant between God and his Chosen
People.

The two elements of faith are highlighted in the Blondin story. The man believed
that Blondin could achieve a particular feat, but he was not willing to trust Blondin

with his own life.
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Explore and reflect: Abraham — call and promise

Pupils should be familiar with the story of Abraham, certainly the story of how God
asked Abraham to sacrifice Isaac. The focus of this lesson is not so much on the facts
of Abraham’s life as his relationship with God. God called Abraham and made him a
promise, a promise that may have seemed ludicrous at the time. Abraham was right

to put his trust in God for God fulfilled his promise.

It is worth highlighting for the coming lessons that it is God who takes the initiative,
not Abraham. The covenant has its origins in a free gift of God, a free choice to enter
into a relationship with humanity.

Explore and reflect: God’s relationship with His people — The covenant
Pupils are asked to reflect on various human relationships and to see in them an
analogy with God’s relationship with humanity. Obviously, no human relationship
is perfect and therefore pupils will identify negative elements, particularly with
parental relationships. These should not be glossed over lightly. (An important
element in the covenant is the inequality of the partners.) It may be worth spending
time discussing their perceptions and challenging them to a deeper understanding
of their parents’ side of the story. Often the people of Israel did not understand why
God acted the way he did — the prophets were needed to help them to understand. A
classic example is the cry from the Psalms: ‘How long, O Lord, will you be angry with
us?’ God’s anger and punishment, as they saw it, were manifestations of his love and
his desire to bring the people back to their covenant relationship. Some quotes are

included for use as the teacher sees fit.

Explore and reflect: Moses and the covenant

Pupils should be familiar with the story of Moses. Perhaps watching the video Prince
of Egypt or The Ten Commandments will be enough to remind them of it. The focus
here 1s on Moses as the one through whom God makes the covenant with his people

and gives them the Ten Commandments.

It is important to highlight here that God reminds the people of the great things he
has done for them. God is acting out of love and through these saving events he
forms his people. The covenant relationship asks the Israelites to recognise this great
love and to live in a relationship with God. This involves some commitment on their

part, hence the Law and the Commandments.

The first activity requires imaginative writing. Teachers should decide what is an
appropriate number of words for particular pupils/groups to complete.

The second activity is intended to link in with the prophets — introducing the idea

that the Israelites were not always faithful to the covenant.
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Response: Jesus and the Ten Commandments
This highlights the fact that the Commandments are still important for Christians
today. They were not changed by Christ and form the basis of a Judeo-Christian

morality. An important part of the Response is to ensure pupils complete Task 3.
Part 2: The Prophets

Teachers may wish to start Part 2 by reviewing pupils’ current knowledge and
understanding of the topic. If so, they should access the diagnostic sheet online as
indicated above.

Focus

The Focus in this part is an extended one. This is in order to emphasise the fact that
the prophets are relevant today because injustice, and lack of concern for God and
others, still exist today.

Focus: Live Aid

While Live Aid took place before the pupils were born, Bob Geldof is still a familiar
figure due to his work in debt relief for developing nations. You may feel another
person may be more relevant, especially if there is a well-known local person who
has been inspired to help others.

It should be easy enough to find images of starving children to show the children.
Do not rush through this; give the pupils time to reflect and to react emotionally to

the images.

Information for the teacher about Bob Geldof and Live Aid can be found at
www.bobgeldof.com — as ever, if pupils are accessing this site, check it out first and

monitor their surfing.

Focus: Oscar Romero

An excellent video for use with this lesson is the film Romero. It is probably too long

and too ‘adult’ for complete viewing but careful editing makes it a powerful tool. Of

particular interest are the following scenes:

* the Bishops’ Conference discussing the choice of Romero for archbishop

* the death and funeral of Ritillo Grande

* Romero reclaiming a church building that was being used as a barracks (excellent
representation of the change in Romero’s stance from one of accepting the status
quo to fighting for the rights of the people)

* the assassination of Romero.

In the activities, questions 6 and 7 only make sense if this video has been watched.
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Explore and reflect: Prophets
There is a lot of general information about prophecy here. It may be worth revisiting
this lesson towards the end of the unit, for example after pupils have completed their

project.

Explore and reflect: Jeremiah — the young prophet

Take time to discuss pupils’ answer to the questions regarding God’s promise and
Jeremiah’s image of God. Pupils should recognise that God was angry with his
people but he still loved them. Jeremiah saw God as somebody he could put his trust
in, even when things appeared to be hard and difficult.

Explore and reflect: Isaiah

It is important to point out that the book of Isaiah relates to three different persons —
all of whom spoke God’s words to his Chosen People at a time of national upheaval
and/or threat.

Explore and reflect: Prophets — Project

This project is designed as a paired/group activity, but teachers should give
instructions as they see fit. Two prophets are identified for research. Check that
pupils complete the activities before moving on to the poster. Pupils should make
use of other resources available within the school to research their project. Finished
projects should be presented to the class, thus giving further input about the two
prophets.

Response

As a response to the unit, a sample prayer service is included. The theme reflects that
of the unit as a whole, namely, God’s Covenant with his Chosen People. As a result
of Jesus’ life, death and Resurrection, the Chosen People includes everyone who
decides to accept God’s call. Clearly, again, sensitivity will be required when pupils

who are not Catholic are present.

The prayer service may be changed or replaced according to the judgement of each
teacher.

Possible additional resources/activities

* Bibles

¢ Slides/videos, for example Romero (Note: often slides/videos of Old Testament
events, for example ‘cartoon’ versions, reflect a very literal interpretation of the
events. Teachers are advised to vet resources prior to use)

* Useful websites:
www.bobgeldof.com

www.lcomm.ca/carecen/page41.html
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* Extension work on the Commandments as guidelines for living today; and on the

role of Christians as prophets in today’s world
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Assessment opportunities

Possibilities for assessment are as follows.

1.

2.

The Covenant

(a) Diagnostic sheet — see online diagnostic assessment exemplars with pupil
materials (www.LTScotland.org.uk/5to14/intheclassroom/
religiouseducation).

(b) Other possibilities for assessment:

Abraham — Activities: questions.
Write a short paragraph explaining what you think this might say about
God and the relationship he wants to have with his people.

Moses and the Covenant — Activities: 1.

The Prophets

(a) Diagnostic sheet: — see online diagnostic assessment exemplars with pupil
materials (www.LTScotland.org.uk/5to14/intheclassroom/

religiouseducation).

(b) Other possibilities for assessment:

Questions on Romero.
Prophets — Activities: questions.
Jeremiah — Activities: questions.

Prophets — Project.
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S2 Unit 5: Our Relationship with God in Christ: the
Privilege and Challenge

Learning outcomes

The pupils should be able to:

* Dbe aware of the significance of the life of Jesus for his followers, especially the
power and presence that comes to them through his resurrection

* recognise that this presence counters the temptation to do wrong and therefore
helps overcome sin in a person’s life

* appreciate that this means that each person is called to a close and intimate
relationship with God and is called to live the values of Jesus in relationship with
others

* review that in Baptism special promises are given by God and by the community

* appreciate that the Mass is the re-enactment of the New Covenant

* realise that the Eucharist is the supreme expression of the close and intimate
relationship that God now has with his people and that it sustains and
strengthens them

* reflect on some of the moral challenges facing the followers of Jesus today and
recognise that we fail and don’t live up to his example and teaching

* appreciate that in the Sacrament of Reconciliation we are forgiven and our
relationship with God is restored

* realise that the giving of the Holy Spirit at Pentecost helps us appreciate the
presence of Jesus in our lives

* recognise that the Holy Spirit is active in the world and helps us to live good

Christian lives.
5-14 strands

Christianity:
® Sacraments

* Moral values

Personal search:
* Self-awareness
* Awareness of others

* Awareness of God
Introduction

The aim of this unit is to enable the pupils to explore their relationship with God in
Christ who leads us to the Father in the power of the Holy Spirit. This is a
relationship that, for these who are baptised, begins in Baptism and continues

throughout their faith journey.
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Unlike most other units, this unit has been divided into three parts, each with its
own structure of ‘Focus’; ‘Explore and reflect’, and ‘Response’. Important points in
each part are as follows.

* Answering God’s call involves a close, loving and intimate relationship with God
and this is achieved by following closely his Son, Jesus.

* Help to follow Jesus and live out the values he taught comes from the Holy Spirit.

* At the Last Supper Jesus made it possible to come closer to him through the
Sacrament of the Eucharist.

In part three, pupils are invited to take a close look at the Festival of Easter and the
Triduum. Each day is explained in terms of the symbols and liturgy. For pupils it is
important to put Easter into context as the most important Christian festival. The
last section will deal with how Christians can restore their relationship with God
when it breaks down. This is achieved by a study of the Sacrament of Reconciliation.

Unit guide
Part 1: Call — our call to be Christians and our response to that call.

Focus
The Focus attempts to enable pupils to understand what is meant by ‘being called’
or ‘having a vocation’ and suggests that the life of a follower of Jesus is itself a

vocation.

Explore and reflect
There are two examples of call from the New Testament highlighting the nature of

the Christian vocation.

Call 1: The fishermen
The story is examined as an idealised account developed from the original into the
forms it has in the Gospels with the intention of emphasising the nature of the call to

be a Christian as imperative, immediate and uncompromising.

Call 2: The sinful woman

The story is told in a shortened form to show that Jesus is most anxious to bring out
the good in people and to tell them their sins are forgiven so that they will become
his followers and friends.

Response: A reflection on the way Jesus may call us to change

Luke’s account of the conversion of Paul on the road to Damascus is treated in a
meditative way, so that pupils can reflect on the way different parts of the story relate
to themselves. Ideally, it should be treated as a whole-class activity led by the teacher
over a period of at least 20 minutes. Notes are given for the pupils who can follow

the thoughts on their own, either in addition to or instead of the whole-class
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treatment. The section entitled “The Celebration of Call’ could take place in the form

of a Class Service as suggested or be used on an Away Day or Retreat.

Part 2: Values — the values Christians hold and to which they give
witness

Focus
The focus section encourages pupils to examine their own values and those accepted

by peer groups.

Explore and reflect

By reflecting on the teaching of Jesus in The Beatitudes, and on how certain people
and groups live by his teaching, pupils are invited to evaluate their own values and
deepen their appreciation of the Christian values which they are called to hold
through their Baptism.

Response
Pupils are encouraged to appreciate that values should be translated into practical

action.

Part 3: Christ among us — He is always there for us

Focus
This highlights how we all need to feel loved and cared for.

Explore and reflect: Jesus gave himself
‘Covenant’ is at the heart of this section, which invites pupils to deepen their

understanding of the Christian’s call to a close and life-giving relationship with

God.

The New Testament describes the new covenant: that is the special relationship
between God the Father, Jesus his beloved Son, and each Christian in and with Jesus
... In the new covenant, Jesus expresses unconditional love for his people, instructs
them, forgives them, and lays his life down for them, thus sealing the new covenant
in his blood. “This cup is the new covenant in my blood. Do this, as often you drink
it, in remembrance of me (1 Cor. 11:25).
Extract from The Essential Catholic Handbook, Canterbury Press,
ISBN 1 85311 178 3

The Triduum

Included in this section is a study of the Easter Triduum, namely Holy Thursday,
Good Friday and Easter Sunday. It is considered in the context of Jesus’ self-giving
for his people. Pupils will become more aware of the centrality of the Feast of Easter
and the importance of seeing the three days as part of a whole. It would be ideal if a
video portraying the events in Jesus’ life of these three days could be shown, for
example Zeffirelli’s Jesus of Nazareth. The tasks could then provide a summary of

pupil learning.
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Explore and reflect: Jesus gave us the gift of the sacraments

The sacraments are touched upon as special ways in which we meet Jesus. Reflection
on the Eucharist will have begun during the study of the Triduum and is revisited
in this part of the unit. The Sacrament of Reconciliation is also highlighted since it
is in this sacrament that damage by the Christian to his/her covenant with Jesus is

healed and strength to continue the journey in faith is given.

Explore and reflect: Jesus also promised to send the Holy Spirit to
strengthen and guide us

The influence of the Holy Spirit in our lives is reflected through the story of
Pentecost. Pupils are invited to reflect upon and deepen their appreciation of the

action of the Holy Spirit in the lives of Christians.

In this section pupils are introduced to the work of Jean Vanier. Jean Vanier is a
person whose life was changed dramatically by a call from God to act in a certain
way. He is a good example of the lesson of care for others found in Matthew’s
Gospel. He is also of particular relevance, as there are Scottish L’Arche communities

in Inverness and Edinburgh.

Response

A celebration of being a Christian in today’s world

It will be important for pupils to be involved in the preparation of this celebration,

which will be a summary of the whole unit.
Possible additional resources/activities

* Bibles/gospels
* Slides/videos, for example Jesus of Nazareth, Zeftirelli
* Useful websites:
www.larche.org.uk
www.cyberfaith.com
www.forgivenessweb.com
* This would be an ideal unit to invite speakers who could give witness to their
faith, for example a Deacon, a youth worker or someone from a L’Arche

community or other such organisation.
Assessment opportunities

There are a number of opportunities to assess knowledge, understanding and skills
of evaluation. In addition, pupils should be invited to carry out a self-assessment at
the end of each section. This will provide a summative and diagnostic evaluation for

both teacher and pupil.
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S2 Unit 6: Islam

Learning outcomes

The pupils should be able to:

* understand the background and history of Islam

* know what the Five Pillars of Islam are and understand their significance

* be able to evaluate and have some knowledge of worship in the home and in the
mosque.

* know and understand two of the major festivals in Islam

* appreciate more fully that there are common elements such as prayer and holy
books in the variety of world religions.

5-14 strands

Other world religions:

* Celebrations, festivals, ceremonies and customs
® Sacred writings, stories and key figures

* Community, worship, sacred places and symbols

* Moral values.

Personal search:
* Awareness of God.

Introduction

This unit is a study of a major world faith, Islam, from its historical origins to important
themes and practices. Of particular significance are the five basic practices called “The
Five Pillars of Islam’. Major festivals, places of worship and ritual prayer are considered

very important. The structure of the unit allows a brief study of all of these.
Unit guide

Focus

The Focus activity is designed to introduce the main aspect of Islam, namely
Muslim submission to God as the way to experience peace and contentment in life.
Hence, pupils are encouraged to consider what brings them enjoyment and
happiness. An important distinction to be made is the difference between those
things that bring immediate enjoyment/pleasure and those which bring a deeper,

morce long—term sense Of pecace and contentment.
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Explore and reflect

This section begins with the origins of Islam centred on Mecca or Makkah. Note the
variety of spellings (this is also the case with the sacred scriptures, the Qur’an or
Koran). This comes about due to Islamic terms being written in Arabic script. When
a word is translated the letter or combination of letters with the closest sound is used.
This sometimes results in two or more English versions of the same word. Where

possible, one version should be used throughout any piece of work.

Explore and reflect: The Five Pillars
There follows a study of the Five Pillars of Islam. These form the basis of Islamic life.
Muslims consider their faith as a way of life and see no separation of religion from

other aspects of how they live. Each Pillar is looked at individually.

Explore and reflect: The Holy Qur’an
The Holy Book of Islam, the Qur’an, is very important to Muslims. It might be worth
a comparison with other sacred texts.

Explore and reflect: Life events

There follows a short look at life events: birth, marriage and death.

Explore and reflect: The Mosque
Purpose-built Mosques are very distinctive buildings and most Mosques welcome
prearranged visits. The central Mosque in Glasgow is an excellent example of a

typical Mosque construction.

Explore and reflect: Festivals
Details of the two main Muslim festivals, Eid-Ul-Fitr and Eid-Ul-Adha, are
highlighted and the opportunity given to research other festivals.

Response

The Response provides pupils with the opportunity to revisit the ideas of short-term
and long-term peace/enjoyment raised in the Focus. They are invited to consider
what they see as bringing about their own long-term peace/contentment and to
evaluate the place of God in this.

Possible additional activities/resources

* Appropriate videos/slides
* Organise a visit to a Mosque, or invite a speaker from a Mosque to address pupils
* Useful websites:

Cyber Mosque: http://moslem.org/mosque.htm

About Islam and Muslims: www.unn.ac.uk/societies/islamic
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* Books/Photocopiable workbooks:
— Islam, Festivals, Places of Worship, Specials, Folens
— Discovering Religions: Islam, Heinemann
—  Muslim Way book and workbook, Hodder & Stoughton

Assessment opportunities

Each area of study can be used for assessment. The Five Pillars are particularly
important aspects and can provide both knowledge and understanding and
evaluation elements. An end of unit assessment covering all learning outcomes is

also possible.
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SECTION THREE: SUGGESTED ANSWERS

S1 Unit 1: Community

Explore and reflect: Community
Task A — 1. Build bed, weave cloth for sheets, etc.
2. Produce soap, produce power to heat water, etc.
3. Grow cotton, design clothes, etc.
4. Grow food, harvest, mill, etc.
5. Build roads, build cars, buses, etc.
6. Make computer, make pen, build desk, etc.
Task B — Poster: Pupil response.

Explore and reflect: A Sense of Belonging

Task A — Pupil response.

Task B — Communion taken to the sick, family photos sent, phone or write, etc.
Task C —Personal response.

Task D —Personal response.

Explore and reflect: Welcome to Your New Community
Task A — Liturgy, form of RE, Christian symbols, Gospel values lived out, etc.

Task B — Personal response.
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S1 Unit 2: Community of the Church

Explore and reflect: Our School — Part of a Worldwide Community
Task A — 1. Love God, love your neighbour.

2. See ‘preparation for unit’ section.

3. Crucifixes, statues, prayers, oratory, chaplain, pictures, posters.

4. Personal response.

5. Treat others with respect, give to charity, take part in worship, etc.
Task B — 1. He washed the disciples’ feet.

2. To show his disciples that they should serve everyone.

3. Pupil response.

Explore and reflect: The Catholic Church
Different ways of describing the Church
The body of Christ
Task A — 1. Variety of answers.
2.Each does what it is good at/made for, etc., and this function combines
with the other parts to produce a stronger whole (consider what
happens if a part doesn’t work).
3.Speaking, serving, teaching, encouragement, sharing, authority,
kindness.
4.SVDP, readers, eucharistic ministers, church cleaners, pass-keepers,
singers, musicians, altar servers, children’s liturgy, priest, offertory
procession, etc.
5.Using God-given talents follows Jesus’ command, makes life better for
all, fairer, etc.
6.Individual response.
7.Eucharist.
8.Pupil response.
Light of the World
Task B — 1.Helps them to see; headlights, torch, miner’s helmet, lighthouse, flares,
landing lights, etc.
2.By their example.
3.Individual response.
4.By its teaching, the example of its members, spreading God’s
word, evangelism, etc.
5.Poster work.
A Pilgrim people
Task C —1.Individual response.
2.Individual response.
3.Pupil response.

4.Pupil response.
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5. SCIAF, CAFOD (poor), Missionaries of Charity (Mother Teresa) (sick,
poor), L’Arche, ACROSS Scotland (people with a disability), SPUC,
Innocents (the unborn and very young), SVDP (poor).

The organisation of the church: A ministry of service

The role of bishops

Task D —Homework: 1. Mass, Reconciliation, Devotions, Stations of the Cross,
bingo, discos, etc. 2. Individual response. 3. Individual response.
4. Individual response. 5. Aberdeen, Argyll and the Isles, Dunkeld,
Galloway, Glasgow, Motherwell, Paisley, St Andrews and Edinburgh.

The role of the Pope

Task E — 1. “You are the Christ, the Son of the living God’; ‘You know that I love
you’. 2. ‘You are Peter, and on this rock I shall build my church.” 3. John
Paul II.

Explore and reflect: Christianity — One Church, Many Branches
How the church came to be divided
Task A — 1. Catholic, Orthodox, Protestant.
2. The split in Church unity in the eleventh century when churches in the
East did not accept the authority of the Pope.
3. The changes in the Church in Europe brought about by the Reformers
in the sixteenth century.
4. Pupil response.
5. The beliefs in the Apostles Creed, for example the divinity of Jesus,
Jesus as head of the Church; the Ten Commandments, the importance
of love of God and others ...

The Church of Scotland
Task B — Pupil response (as in text).
Task C —Paired discussion — pupil response.
Task D —1. Pupil response (as in text).
2. They are following Jesus’ command of love; Jesus curing the blind man,
raising a young girl to life, etc.
3. Pupil response (role of elders/choice of minister by parish community,
etc.).

4. Research task: Individual response.

The Scottish Episcopal Church
Task E —Paired discussion

1. Having bishops

2. A church where lay elders have authority

3. Pupil response

4. Pupil response

5. A Christian tries to follow Jesus’ example of caring for those in need.
Task F — Research/homework task: Individual response.
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Many branches — working together
Ecumenism at a local level
Task G — 1.Pupil response.
2. Shows Christians are united and follow Jesus’ command of love.

. Pupil response.

. Pupil response.
. Christ is Head of the Church, Jesus is the Son of God, Jesus’ life, death
and resurrection, Baptism, Eucharist/The Lord’s Supper, Bible, prayer,

3
4. Pupil response.
5
6

Our Father/Lord’s Prayer, diocese/presbytery, parish, love of God and

love of neighbour, etc.

Ecumenism at a national level
Task H — 1. Ecumenism: Churches working together in unity; ACTS: Action of
Churches Together in Scotland.
2. patience, friendship, honesty, love ...
3. A week of prayer for Christian unity.
4. He would be against it. He prays to his Father that his followers will be

united.

Task I — Extension task: pupil response.
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S1 Unit 3: The Bible

Focus
Task — Pupil responses.

Explore and reflect: What is the Bible?

The writings of the New Testament

Task — 1. 73.

2. History, Poetry, Law, Prophecy.

Hebrew.

Gospels.

Inspired by God/Deaths of people who knew Jesus.

Greek.

Those books that are considered by the Church to be the inspired ‘Word

of God’.

Correct order of statements: (e), (d), (f), (b), (a), (c).

9. Genesis, Exodus, Leviticus, Numbers, Joshua, Judges, Ruth, Samuel,
Ezra, Esther, Job, Psalms, Proverbs, Daniel, Hosea, Joel, Amos, Obadiah,
Jonah, Nahum, Haggai, Malachi.

NS R W
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Explore and reflect: Finding Our Way Through the Bible
Task A —1. “This is the story of Noah’.

2. 600.

3. Mount Sinai.

4. 10,000.

5. Stay out of them.

6. Immanuel.
Task B —Extension/Homework exercise
Wives:  Eve, Sarah, Zipporah.
Mothers: Bathsheba, Elizabeth, Mary.
Fathers: Abraham, Jesse, Zechariah, Zebedee.
Brothers: Able, Esau, John, Lazarus.
Children:Isaac, Moses, Loaves and fishes.
Task C —Extension/homework exercise
People: Cain, Jacob, Joseph, Samson, John the Baptist, Zacchaeus, Peter,
Barabbas.
Task D — Extension/homework exercise
Food: Bread, Milk, Milk/Honey, Fish.
Task E — Extension/homework exercise
Animals:Lions, Ox, Bulls/Rams, Pigs, Dogs/Pigs.
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Explore and reflect: How Important is the Bible Today?

Task — 1.
2.

SANNAEN

Three readings and a psalm.

As a sign of respect.

Pupil response.

It is easier for children to understand the readings.
To give comfort/provide good reading material.

Pupil response.
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S1 Unit 4: Judaism

Focus

Task — Discussion questions: Pupil responses.

Explore and reflect: Introduction
History
Task A—1. Pupil response.

2. The land of Canaan and that he will be Abraham and his descendants’

God.
3. Pupil response.

Task B —Timeline: Abraham 1800 BCE, Moses 1200 BCE, David 1010-970
BCE, Solomon 970-931 BCE, Babylon 580 BCE, Romans 63 BCE,
Jerusalem 70 CE, Holocaust 1940 CE, Israel 1948 CE.

A Way of Life

Task C — 1. Jews live life according to a set of laws, for example what they are

allowed to eat.
2. From Leviticus 11:1-47.
3. A law or commandment.
4. 613.

5. Pupil responses.

Explore and reflect: The Shema
Task A— 1. Shema.
2. Love God.
3. Hebrew.
4. Personal responses with reasons.
5. Personal responses with reasons.
Task C — Extension task — paired discussion: Pupil responses.

Explore and reflect: Jewish Holy Books
Task C — 1. Exodus.
2. The Minor Prophets.
3. Song of Songs.
Task D — 1. Torah, Nevi’im and Ketuvim.
2. See explanations in pupils’ materials.
3. What God is like and how they should live in close relationship
with God.
. In the Ark.

. Out of respect, etc.

N N

. See explanations in pupils’ materials.
7. Written in Hebrew.

Task F — Class discussion: Pupil responses.
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Explore and reflect: Pesach or Passover

Task A — 1-3. Pupils’ personal response.

4.
5.
6.

As in pupil text.
To allow the story of the Exodus to be told.
The youngest child.

7-8.Personal responses with reasons.

Task B — Extension task

Questions:

(a) Why is this night different from all other nights?
(b) On all other nights we may eat Chametz (leavened food) and Matzah

(unleavened food); tonight, why do we eat only Matzah?

(c) On all other nights we eat many vegetables; tonight, why do we eat

bitter ones?

(d)On all other nights we do not dip at all; tonight, why do we dip twice?

(e) On all other nights we eat either sitting or reclining; tonight, why do we

all recline?

Explore and reflect: Shabbat (Sabbath)

Task A— 1.
2.
3.
4,

A day of rest. Seventh day of creation. They are no longer slaves.

As a non-working day.

Sunset Friday until sunset Saturday.

Work, for example preparing food, writing, lighting a fire, travelling

over acertain distance.

. Personal responses with reasons.

. Personal responses with reasons.

Explore and reflect: Jewish Symbols

Task A— 1
2
3
TaskB - 1
2.
3
4
5
6
7.

. Tallit — prayer shawl. Tefillin — contain the Shema. Kippah — cap.
. Answers in pupils’ materials.
. (a—d) Pupil responses with reasons.

. Seven days of creation.

Ner Tamid.

. On the door post.
. A scroll with the Shema written on it.
. Respect. Instruction in Deuteronomy.

. Personal responses with reasons.

Personal responses with reasons.

Task C — Extension task: Pupil response.

Explore and reflect: The Synagogue

Task — Paired discussion: Personal responses with reasons.

m S$1/S2 RELIGIOUS EDUCATION




SECTION THREE: S1 UNIT 4 m

Explore and reflect: Life Cycle Events
Birth

Task A— 1. New member of Jewish community.

2. A deeply religious person.
3. Personal response.

4. Personal response with reasons.

Bar/Bat Mitzvah
Task B— 1. Son of and daughter of.

2. Commandments.
3. Hebrew.

Task D — Paired/class discussion: Pupil response.
Wedding
Task E — (e), (a), (d), (¢), (), (b); Chuppah, Seven, Wine, Rabbi, Glass,

Temple. (2) Pupils’ own responses.

Death
Task G — 1. As part of the natural process and part of God’s plan.

. Respect for the dead and comfort to the living.
. Kaddish.

. So that the dead will not be forgotten.

. Hebrew.

. As in the pupils’ notes.

N VI W N

7-9. Pupil responses.

Response

Task A — Pupil responses.

Optional Appendix: Jesus an Observant Jew (in Teacher’s Guide only,

p-
1.
2.

SN

25)

Circumcision.

(a) To present the first-born male child to God.

(b) Bar Mitzvah.

Shabbat/Sabbath.

Shema.

Ark, Eternal Light, Ten Commandments, Bima, Pulpit, Menorah.
Moses and Elijah; pupil response.

Western Wall (sometimes referred to by non-Jews as the Wailing Wall).
As in pupil text; Uses the water for ritual washing to provide wine; The very best
not usually kept to the end.

(a) Any four from the list of foods in the pupil text.

(b) Unleavened.

(c) Reminds them of release from slavery of sin.
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S1 Unit 5: Life of Jesus

Focus: The Party

Task — Discussion questions: Pupil Response.

Explore and reflect: Introduction to the Gospel of Mark
Task A —1. Mark, John Mark.
2. The Acts of the Apostles, the letters of Paul, the letter of Peter.
3. Mary.
4. Paul.
5. My son Mark.
Task B —1. Paul, to preach the Good News of Jesus.
2. He liked him; he called him his son.
3. Peter was important; he could tell him a lot about Jesus.
Task C — Extension task
Suggestions: It could be anyone (there is no name used, why not just
mention his own name?); He is the only one to mention the incident
(others might not have noticed but he did because it was him).

Explore and reflect: Who was Mark Writing for?

Task A—C — Group/Individual responses required, with reasons.

Explore and reflect: The Beginning of Mark’s Gospel
Task A—1. Rome.
2. His own memory, stories from Peter, written stories and sayings.
3. Jesus is the Son of Man and the Son of God.
4. Suggestion: To show the Roman Christians Jesus knew how he felt; he
understood them.

Task B — Quick quiz

Round 1:

1. In which town was Jesus born? BETHLEHEM

2. Where did he grow up? NAZARETH

3. What is the name of Jesus’ mother and stepfather? MARY and JOSEPH
4. What was his stepfather’s job? CARPENTER

5. Who baptised Jesus? JOHN

6. What is the name of the country Jesus lived in? PALESTINE

7. Which group occupied Jesus’ country? THE ROMANS

8. What name did Jesus give Simon, the brother of Andrew? PETER (ROCK)
9. What is the Greek word for Messiah? CHRIST

10. Where did Jesus knock tables over? THE TEMPLE
Round 2:

1. Who was the brother of John, the youngest disciple? JAMES

2. In which region of Palestine is Nazareth? GALILEE
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3. What is the name of Palestine’s capital city? JERUSALEM

4. Who are the four Gospel writers? MATTHEW, MARK,
LUKE, JOHN

5. What was the name of the Roman governor of Judea? PONTIUS PILATE

6. What was placed on Jesus’ head before his death? CROWN OF
THORNS

7. How many thieves were crucified with Jesus? TWO

8. What did the soldiers give Jesus instead of water? VINEGAR

9. On what day of the week did Jesus rise from the dead? SUNDAY

10. Who was the first person to realise that Jesus had risen?  MARY

MAGDALENE

Round 3: (On Mark):

1. From which city did Mark come? JERUSALEM

2. Name Mark’s cousin. BARNABAS

3. Name Mark’s travelling companion. PAUL

4. Which man called Mark his ‘son’? PETER

5. Where did Mark write his Gospel? ROME

6. Which Emperor was persecuting Christians in the time

of Mark? NERO
7. What is the name of the ‘secret caves’ where
Christians gathered to pray? CATACOMBS

8. In which year was Mark’s Gospel probably written? ADo64

9. Mark’s Gospel showed that Jesus is both God and what? MAN/HUMAN

10. Another word for Good News. GOSPEL

Tie-breakers (Closest wins):

1. How many books are in the New Testament? 27

2. How many chapters are in the Gospel of Mark? 16

Task D:

1. Jesus Christ the Son of God.

2. ‘God said, “I will send my messenger ahead of you to clear the way for you”.
Someone is shouting in the desert, “Get the road ready for the Lord; make a
straight path for him to travel!””’

3. John the Baptist.

4. Turn away from sin and be baptised.

5. He baptised them in the Jordan.

6. Clothes made of camel hair and a leather belt.

7. Locusts and wild honey.

8. John baptised Jesus and the Spirit came down on him like a dove.

9. Went into the desert.

10. Angels.
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Task E: Extension task —

Individual response

Task F —  Jesus’ life Roman Christians’ lives
In the desert In caves outside Rome.
Tempted by Satan Tempted to give up their faith.

Surrounded by wild animals Attacked by Nero and Romans.
Helped by angels Helped by Jesus.

Task G — Personal responses.

Explore and reflect: Jesus, Son of Man (1)

Task A — 1. pity. 2. angry. 3. surprised. 4. sorry. 5. love. 6. hungry. 7. sorrow.
Task B — 1. Drawing. 2. Personal response.

Task C — 1. Labelling drawing. 2. Personal response.

Task D — Paired/class discussion: Personal responses.

Explore and reflect: Jesus, Son of Man (2)

Task A — 1. Messiah, Chosen. 2. power of God. 3. Pharisees and Sadducees. 4.
religion and power. 5. the devil.

Task B — 1. My son, your sins are forgiven. 2. That it was blasphemy. 3. Told the man
to take up his mat and walk. 4. Personal response.

Task C — Personal response.

Task D — 1. Individual response. 2. Personal response (proud, amazed, etc.).

3. Personal response (angry, dismayed, etc.).

Task E — 1. Imaginative response. 2. They wanted to sit at his right and left hand in
his Kingdom. 3. They will have to suffer and die like Jesus. 4. They were angry.

5. He came to serve and to give up his life to save others. 6. Pupil response.

Explore and reflect: Jesus, Son of Man (3)
Task A — Imaginative response.
Task B — Extension task: 1. That he would suffer and die because of others’ sins and

to save them from their sins. 2. Personal response.

Explore and reflect: Jesus, Son of God (1)

Task — Group/paired discussion: Pupil responses.

Explore and reflect: Jesus, Son of God (2)

Task A — 1. On Easter Sunday Jesus appeared to Mary Magdalene, then to the
apostles, etc. 2. Pupil response.

Task B — 1.-2. Pupil response.

m S$1/S2 RELIGIOUS EDUCATION




SECTION THREE: S1 UNIT 5 m

Response: Who Do You Say I Am?

Task A — Personal response.
Task B — Work together setting up shelters for the homeless, etc.

Task C — Personal response.
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S1 Unit 6: The Liturgical Year

Focus: The Rhythm of Life

Think: Yes, breaks up monotony, makes us feel special, human need to celebrate,
etc.; Birthday, anniversary, Christmas, etc.; Wedding, retirement, birth, etc.; Yes,
they make us what we are, are self-affirming, etc.

Task — 1. Formal — wedding, Christmas, etc.; Informal — birthday, party, etc.
Task — 2. (a—c) Individual response.

Explore and reflect: The Church Celebrates
Task A — Paired or group discussion
1-2. Pupil response.
3. To worship God, celebrate together as a family.

Task B — Individual exercise
1. Jesus overcomes the darkness of sin.
2. They celebrate God becoming man.
3. The Baptism of the Lord.
4. Pupil response.
5. The life and teaching of Jesus.

Task C — Individual exercise

1-7. Pupil response.
Task D — 1-2. Pupil response.

Task E — 1-5. Pupil response.
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S1 Unit 7: The Sacraments of Initiation

Focus: Joining up
Task — Discussion questions: Pupil response.

Explore and reflect: A Closer Look at the Sacraments of Initiation
Baptism
Task A — 1. It symbolised the complete change that takes place at Baptism — dying
to sin and rising to new life.
2. Pray to God; treat others with respect, etc.
3. (a) Pupil response.

(b) Signing with the cross — welcome into the Church; Oil of
Catechumens — strength; Water — Life; Chrism — sweetness of the
new life; White Garment — purity; Candle — the Light of Christ.

4. Pupil response.

Task B — Extension task: Pupil response.
Confirmation

Task C — Group discussion: 1., 2. Pupil response.

Eucharist
Task D — 1.

Passover — the saving of the Jews from slavery in Egypt

* Apostles — the twelve special disciples of Jesus

* Transubstantiation — the changing of the bread and wine at Mass
into Jesus’ body, blood, soul and divinity

* The Mass — the Catholic community’s communal celebration of

Jesus’ saving work.

2. Pupil response.
Task E — Extension task: Pupil response.

Explore and reflect: How Do the Sacraments of Initiation Affect the
Way We Live?
Case Study 1: Task A — Individual exercise, followed by class discussion: Pupil
responses.
Case Study 2: Task B — Paired or group discussion 1. Excitement, wealth, glory.
2. His call from God to build the Church. 3, 4. Pupil responses
Case Study 3: Task C — Individual exercise followed by class discussion
1. Alcohol abuse. 2, 3, 4. Pupil responses.
Case Study 4: Task D — Paired or group discussion 1. That killing is evil. 2, 3.

Pupil responses.

Explore and reflect: Holy Communion in Other Christian Churches
Task — Investigation: Pupil response.
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S1 Unit 8: Care for Others

Focus

Task — Discussion questions. 1-5. Pupil response.

Explore and reflect: Jesus’ Caring Ministry — Actions
Case Study 1: The Blind Man
Task A — 2. (a) Pupil response. (b) visit them, etc.
3. Pupil response.
4. Braille/Reading, Guide Dogs/Trained, Talking Books/Books, White
Cane/to help.
5. Pupil response.
6. Pupil response.
7. Pupil response.

Task B — Extension task: Pupil response.

Case Study 2: The Leper

Make him clean.

It showed he cared for the man.

‘Beclean’.

Do not tell anyone; Go to priest; Offer sacrifice.
He told everyone he met.

Drug users, homeless, etc.

NS VRN =

Pupil response.
Tasks D—E — Extension tasks: Pupil response.

Case Study 3: The Tax Collector

Task F — Paired/class discussion
1. He followed Jesus.
2—4. Pupil response.

Task G — Extension task: Pupil response.

Explore and reflect: Jesus’ Caring Ministry — Teaching
The Great Commandment
Task A —1.Pupil response.

2. The importance of loving everyone.

3.Pupil response.

Task B — Extension task: Pupil response.
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Following Jesus
Task D — 1. Hungry/fed, Thirsty/drink, Strangers/make welcome, Naked/clothe,
Sick/care for, Prison/visit.
2. They ask, “‘When did they do these things?’; they do not see the link
between love of God and love of neighbour.
3. Homeless/refugees/ill, etc.
4. SCIAF/food parcels/visit elderly, etc.
5. Visit neighbours, etc.

Task E — Extension task, research: Pupil response.

Explore and reflect: The Sacrament of the Anointing of the Sick
Task —1. The laying on of hands; anointing with oil. 2. When people are: very ill;
about to undergo an operation; very elderly. 3. Pupil response. 4. Pupil

response. 5—6. Pupil response.

Response
Task A—B: Pupil responses.
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S1 Unit 9: Care for Ourselves: Developing Self-Esteem

Focus
Task — Discussion questions: Pupil response.

Explore and reflect: Others Care for Us

Tasks A—D — Group and personal responses required, with reasons.

Explore and reflect: God Cares for Us

Task — Personal response required, with illustrations.

Explore and reflect: Care for Ourselves

Task — Paired and class discussion: Pupil responses.

Explore and reflect: Care for Others

Task A — Individual exercise: 1. It is only by giving of oneself to others that we find
self-fulfilment. 2-5. Personal responses with reasons.

Task B — Paired or small group task: 1. Personal reading 2. Suggestion: God only
requires that you give others whatever talents/gifts you have.

Task C —Individual exercise: 1-5. Personal responses, with reasons where required.

Explore and reflect: Situations of Abuse and Discrimination

Task A — paired discussion: 1, 3, 4. Personal responses, with reasons where required.
2. To bully is to abuse one’s position, for example being older, stronger.

Task B — Homework exercise: Pupil response.

Response
Pupil responses.
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S1 Unit 10: Mary, Our Lady

Focus
Task — Paired or class discussion: Pupil responses.

Explore and reflect: Mary’s ‘Yes’

Task A — Individual exercise: 1-4. Personal responses.
Task B — Paired or group discussion: Pupil responses.

Explore and reflect: Mary, Mother of the Church
Task A — 1., 2. Pupil response.
Task B — 3. strength of character, faithfulness, etc. 2. physical health, spiritual

growth, etc.

Explore and reflect: How Catholics Honour Mary, Our Lady

Task A — Individual task: 1. Pupil response; 2. The Mysteries of Light: Jesus’
Baptism in the River Jordan, Jesus at the Marriage Feast of Cana; Jesus’
proclamation of the Kingdom of God; Jesus’ Transfiguration; Jesus’

Institution of the Holy Eucharist.
Task C — 1. see list in Unit guide. 2. Pupil response.

Task E — Research task: Pupil response.
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S2 Unit 1: Journey through Life

Focus: All About My Family’s Story
Tasks A—B — Paired/group exercise: Pupil response.

Explore and reflect: Our Journey Through Life

Task A —1. More examples: Teenage Years — Good Things: Few responsibilities,
family life, school, friendships. Young Life — Challenging Things: No
money, bullying, no privacy, powerlessness. 2. Personal opinion required,
with reasons. 3. Personal opinion required, with reasons. 4-5. Personal
opinion. 6. Pupil response. 7. Pupil response.

Task B — Paired/group discussion: Pupil responses.

Explore and reflect: A Brief History of Christian Pilgrimage —
A Pilgrim Church
Task — 1-3: Pupil responses.

Explore and reflect: Case Study: Santiago de Compostela
Task A —1. James was called by Jesus. He was a fisherman, brother of John, and son
of Zebedee; James was present at Jesus’ transfiguration; King Herod put

James to death by the sword.

Task B — Pupil response.
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S2 Unit 2: The Old Testament

Focus
Task — Pupil response.

Explore and reflect: The Journey of the Chosen People
Task — Pupil response.

Explore and reflect: Many Books, One Story
Task A — 1. practical sayings. 2. songs or poems. 3. myth. 4. laws. 5. warnings.
6. historical writings.

Task B — Extension activities: 1., 2. Personal responses, with reasons.

Explore and reflect: The Old Testament, A Shared Heritage

Task A — Paired exercises: 1. Pupil responses. 2. The Word of God. 3. The break-up
of the Church in Europe about the sixteenth century. 4. Pupil responses. 5.
Pupil responses.

Task B — Individual exercise: 1. Two. 2. Hebrew and Greek 3. Septuagint. 4. 3 from:
Wisdom, Judith, Susanna, Maccabees. 5. Apocrypha and/or
Deuterocanonical books. 6. 1517. 7. During the Reformation, Protestants
(or protesters) broke away from the Roman Catholic Church. They set up
their own churches, for example the Church of Scotland, and made many
changes to their Christian faith. One of these changes was to reject the
Apocrypha or Deuterocanonical Books of the Old Testament. 8. They
believe them to be inspired by God.

Response
Pupil response.
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S2 Unit 3: Creation

Focus: An Amazing Universe

Task A —1. Telescopes, satellites, space probes, Hubble Space Telescope. 2. It has
told Christians that the Universe is even more amazing and fantastic
than they ever imagined. 3. 15 billion years ago (15,000,000,000). 4. 500
million galaxies. 5. 4.5 billion years ago. 6. 2.5 million years ago. 7.
Scientists don’t know the cause of the Big Bang. 8. God. 9. Personal
response required, with reasons.

Task B— Extension task, class debate: which will need to be supplemented with
additional resources.

Explore and reflect: Creation Stories

Tasks A—C — Discussion questions: Pupil response.

Explore and reflect: The Genesis Creation Stories
Task A —1., 2. Pupil response.
3. (a) ‘The earth was formless and desolate.’
(b) God was pleased.
(c) He rested.

4. Poem: Pupil response.

Explore and reflect: The Message of the First Genesis Story
Task A — Individual task: 1. Personal response required, with reasons.

2, 3. Pupil response.

Task C — 1. They are caretakers or stewards of Earth.

2. Personal response required, with reasons.

3. Personal response required. Suggestion: We are not good caretakers/
stewards of Earth.

4. To forgive human beings and to give us a second chance.

5. Suggestions: put litter in bins, pick up litter, join/start an environment
club, use all of their exercise books/don’t waste paper, etc.

6. Personal response required, with reasons.

7. Personal response required, with reasons.

Task D — Personal response required.

Explore and reflect: The Adam and Eve Story

Task B — 1. breathed. 2. knowledge, bad. 3. flesh, flesh. 4. embarrassed.
Task C — Personal response required, with reasons.

Adam and Eve Make a Wrong Choice
TaskF-1.T2.F3.T4.F5T6.F7. T8 F9.F.

Task G — Group response required, with reasons.
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Our Part in God’s Continuing Creation

Task H — Pupil response.

Explore and reflect: The Judgement

Task A — Paired discussion: Human beings have to accept responsibility for their
actions.

Task B — Paired discussion: Because it resulted in God becoming man.

Task C — Paired discussion: Pupil response.

Response
Task — Individual exercise: Pupil response.

Answers to Optional Appendix: Relationships and Moral Education (see Teachers’
Notes for S2 Unit 3 p. 56)

Married Love
Group task — 1. Group response. 2., 3. Group response with reasons.

Extension task: Pupil response.

Optional task — New Life
Paired discussion — 2., 3. Paired response with reasons.
Research task — 4. Pupil response.

L S$1/S2 RELIGIOUS EDUCATION m




m SECTION THREE: S2 UNIT 4 |

S2 Unit 4: God’s Relationship with His People

Part 1: The Covenant

Explore and reflect: Abraham — Call and Promise

Task A — 1. because Abraham was the first person to whom God revealed himself.
2. Pupil response.

. A son/descendants; land.

. It is symbolic of his new relationship with God.

. Sarah was old when she conceived.

Task B —

. Pupil response.
. Abraham would have wondered how he could have descendants.

W N = W

. A close relationship.

Explore and reflect: God’s Relationship with His People — The Covenant
Tasks A—B — Pupil response.

Explore and reflect: Moses and the Covenant
Tasks A—B — Pupil response.

Response: Jesus and the Ten Commandments
Task: Pupil response.

Part 2: The Prophets

Focus: It’s Not Fair! — Unfairness in Today’s World
Task — Pupil response.

Focus: Live Aid
Task — Pupil response.

Focus: Romero — Voice of the Voiceless
Task A—1. 1977.
2. Pupil response.
3. He was thought unlikely to cause trouble with the government.
4. Timid.
5. Seeing the poor conditions of the people; the murder of Fr Grande.
6. He challenged the government.
7., 8. Pupil response.

Task B — Pupil response.
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Explore and reflect: Prophets
Task A — Individual task:

1.
. The people of the time.

. That God loved the people.

. The people had turned away from God.

N U1 AN

7.
8.
9.

A spokesman for God.

. Pupil response.

. He remained faithful to his wife, just as God remains faithful to his

people.
The events of the world around them.
When the Jews were taken into exile.

No war, etc.

10.Jesus.
Task B — Individual task: Pupil response.

Explore and reflect: Jeremiah — The Young Prophet

Song for a Young Prophet

(Available in the printed version of this document.)

Task A — Pupil response.
Task B —1. Asin text.
2. Baruch.

3. Destruction of Jerusalem in war; people exiled to Babylon.

4., 5. Pupil response.
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6. Religion should touch people’s hearts and develop their relationship
with God.
Task C —1.-3. Pupil response.

Explore and reflect: Isaiah
Task A—1. Pupil response.
2. 765 BC/740 BC.
. Assyria.
. He saw the nation’s sin as the root of their problems.
. The people had turned away from their covenant with God.
. To put their trust in God.
. It has a different tone.
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. Pupil response.
Task B — Pupil response.

Task C — They needed support after returning from exile; Jesus, in the synagogue in
Nazareth.

Explore and reflect: Prophets — Project

Amos

Task A— 1. About 750 BC.

. King of Israel.

. A rough, proud shepherd.

. To speak the word of God.

. The rich were exploiting the poor.

. The day when God would punish the people for their sins.
. Justice.

o N N Voo

. Pupil response.
Task B — Pupil response.

Task C — Pupil response.

Jonah

Task A— 1. As in text.

. To speak his word in Nineveh.

. He set off in the other direction towards Spain.

. He was thrown overboard and swallowed by a large fish.
He went to Nineveh and warned the people.

. They repented.

To show their sorrow for sin.

. Pupil response.

© ® N AW

. That God is loving and forgiving.

Task E — Pupil response.
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S2 Unit 5: Our Relationship with God in Christ

Part 1: Call

Focus
Task — Pupil response.

Explore and reflect
Call 1: The Fishermen
Task A— 1. Encourage people to become followers of Jesus.
2. Family considerations, fear, prospect of lack of income, etc.

3. Drawn by Jesus’ personality/the challenge.
Task B — Pupil response.

Call 2: The Sinful Woman

Task C — 1. He looked down on the woman, thinking he should have nothing to do

with her.
2. She was sorry for her sinful life.
3. All people, including sinners.
Task D —Pupil response.

Response — A reflection on the way Jesus may call us to change: Pupil

response.

Part 2: Values — the values Christians hold and to which they give
witness

Explore and reflect: The Qualities of the Followers of Jesus
Task A — 1., 2. Pupil response.
Task B — 1. Feed the hungry, etc.
2. ‘When did we ever see you ...’
3. “‘Whenever you did this to one of the least ... you did it to me’
4. Pupil response.

Explore and reflect: The Importance of Our Love of God
Task A —1. Because she made time to be with Jesus.

2. Pupil response.
Task C - 1., 2., 3. Pupil response.

Response: Task — Pupil response.

Part 3: Christ among Us — He is always there for us

Focus
Task — Pupil response.
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Explore and reflect: Jesus Gave Himself
Day 1 of the Triduum: Holy Thursday
Task A — Individual exercise
1. It shows that we must all serve one another. Jesus’ service led to his
deathfor us.
2. (a) Passover. (b) Pupil response. (c) For all. (d), (¢) Pupil response.
() A close relationship with God as our Father. (g), (h) Pupil response.

Day 2 of the Triduum: Good Friday
Task B— 1. Itis the day Jesus died.
2. Pupil response.
3. Pupil response.

Day 3 of the Triduum: Easter Sunday
Task C — 1. At night or after darkness.
2. The effect of light works better in darkness — illustrates Jesus as Light of
the World
3. The story of salvation.
4. Baptismal promises.
5. To restate commitment to Jesus.
6. New start/new life, etc.

Explore and reflect: Jesus Gave us the Gift of the Sacraments
The Gift of the Eucharist
Task A — 1. Pupil response.

2. By prayer, kindness, etc.

3. Pupil response.

The Gift of the Sacrament of Reconciliation
Task B — Pupil response.

1. Concern, not condemnation.

2. Not to sin.

3. Pupil response.

4. Pupil response.

Explore and reflect: Jesus also promised to send the Holy Spirit to
strengthen and guide us
Task A — 1. Noise like a strong wind/Tongues of fire; power, strength.
2. Could understand what was being said even though they spoke different
languages.
3. People thought that they were drunk.

Task C — Research task: Pupil response.
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Jean Vanier and L’Arche
Task D —1. Pupil response.
2. They care for those with learning difficulties.
3. Pupil response.
4. To create a home.
5. Pupil response.
6. Pupil response.
Task F — 1., 2. Pupil response.

Response: A Celebration of Being a Christian in Today’s World
Task — Pupil response.
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S2 Unit 6: Islam

Focus
Tasks A-C — Pupil response.

Explore and reflect: Background
Task A—1. The Angel Gabriel appeared to him with a message about Allah.
2-5. Pupil response.

Explore and reflect: the Five Pillars of Islam
Shahadah
Task A —1. Allah.
2. Muhammad told people about God.
3. Pupil response.

Salah
Task B — 1. Five times
2. Towards Mecca
3. Respect/Clean body, clean mind.
4. Six.
5. Pupil responses.

Task C — Extension task: Pupil response.

Zakah

Task D — 1. Pupil response.
2.SCIAF/Pro-life/etc.
3.Pupil response.

Sawm
Task E — 1. A month.
2. Ramadan.
3. Sunrise/sunset.

4. Reflection on life and improve behaviour.

5. With a feast, Eid-Ul-Fitr.

Hajj

Task F — 1. Home town of Muhammad.
2.All people equal.
3.8Six.
4. Abraham; he built the Ka’bah.

Explore and reflect: The Holy Qur’an
Task A —1. A book to be read or recited.
2. Angel Gabriel dictated book to Muhammad.
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3. Arabic.

4. Wrap in cloth/Placed on stand/Read in original language/People
honoured for their ability to recite the Qur’an.

5. Surah.

6. Recite Qur’an by heart.

7. Joseph; he was about to be thrown in a well.

Task B — Extension task: Pupil response.

Explore and reflect: Life Events

Task A — 1. Right ear: the call to prayer. Left ear: the command to pray.
2. They believe that life is about submitting to God’s will.

. So that the joy of the family is shared by all.

. In order to find a suitable choice.

. Because they ask for God’s blessing on the husband and wife.

. Wash the body, add spices/scents, wrap body in white sheet.

NN D W

. Pupil response.

Explore and reflect: The Mosque
Task A —1. Dome/Minaret.
2. Alcove/Mecca: It links them with the birthplace of Muhammad.
3. Prayer/Social functions/Education.
4. Remove shoes.
5. Muslims wash before set prayers.

Task B — Extension task: Pupil response.

Explore and reflect: Festivals

Eid-Ul-Fitr

Task A —1. The ending of Ramadan.
2. End of month of fasting/the giving of gifts.
3. Pupil response.

Eid-Ul-Adha

Task C —1. He was asked to sacrifice his son.
2. Death in a family, etc.
3. Pupil response.

Response
Task — Pupil response.
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