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Introduction
The aim of this Guide for Teachers and Managers: Social Subjects is to provide practical advice

and exemplification to accompany Environmental Studies – Society, Science and Technology:

5–14 National Guidelines.

The guide therefore should be regarded as a working document offering advice on how to

address various aspects of the guidelines. In other words the guidelines provide the ‘what’

of the curriculum; the guide offers advice on the ‘how’. This guide for social subjects sets

out examples of practice that have been found to be effective in different classroom or

school contexts. These are intended to allow other schools to use the ideas or strategies

that are illustrated, or to develop approaches to suit their own particular circumstances. They

are not to be regarded as prescriptive or definitive answers to all the issues involved in

implementing environmental studies 5–14.

Key considerations

The revised guidelines are designed to be sufficiently flexible to be used in all school

contexts across Scotland. They emphasise the importance of certain key

considerations that should underpin all planning, teaching and assessment across the

components of environmental studies. These can be summarised as follows.

• The approach to planning and assessment should be as streamlined as possible.

• Strands should be the main organisational features for planning.

• An approach that is focused and manageable should be adopted for assessing

skills, and knowledge and understanding.

• There should be a clear focus on the development of pupils’ understanding to

complement their growing acquisition of items of knowledge.

• The bullet points within attainment targets indicate a ‘learning path’ through the levels

and illustrate pupil attainment.

• Pupil attainment should be reported in a way that aids progression in each of social

subjects, science and technology. This is particularly important at the P7 to S1

transition stage.

Reviewing current practice

The guide is intended to support schools and teachers as they review existing provision for

social subjects. Schools will need to give careful consideration to the extent to which they

may have to amend programmes in line with the advice contained within the revised

guidelines.

Reviewing existing practice is the first step in the process so that staff can decide what

changes, if any, may be needed. It will be important that this first step starts from existing

courses or topics: there is no need in social subjects to start with a clean sheet. Many

schools will already have robust programmes in place. The revised guidelines are based on

the previous guidelines and on good practice, therefore any gaps or overlaps identified are

likely to be quite small. This means that much of existing practice, resources and

programmes of work are still relevant.

However, some changes are likely to be required in certain aspects of planning, teaching,

assessing or reporting.
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Issues to consider when reviewing social subjects programmes include:

• incorporating new strand titles/terminology in programme plans

• realigning some aspects of content to match with particular levels

• avoiding repetition of specific content from primary to secondary (although revisiting a

topic to develop understanding can be worthwhile)

• identifying within existing programmes content that is no longer required

• devising a manageable approach to assessing skills and knowledge and understanding

• ensuring an appropriate focus on the Scottish context across the three social subjects

• ensuring an appropriate range of opportunities for pupils to develop informed attitudes

across the three social subjects.

When decisions have been reached on the amendments required, it will be important to plan

for these carefully by ensuring that existing strengths are maintained, and by identifying

timescales for amendments within the school development plan.

2



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


P
la
n
n
in
g

S
o
c
ia

l 
S
u
b
je

c
ts

 5
–
1
4
: 

S
e
c
ti

o
n
 1



���������	
���


� ������ ��	� 
���
�	�� ���� ������	�� � � ��4



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


Section 1

Planning for
Social Subjects
The central principles of the 5–14 curriculum are breadth, balance, coherence, continuity and

progression. Programmes therefore must be planned in ways that provide:

broad and balanced learning across the outcomes

coherent links and connections

continuous pathways for learning

progressive development of learning.

Schools and clusters have an obligation to plan for overall provision in a collaborative way to

take account of their pupils’ needs and the guidance provided in national guidelines.

Equally, teachers have an obligation to plan for teaching and learning in the classroom in a

way that focuses on the key ideas of the strands of each attainment outcome. There is no

need for over-elaborate planning to demonstrate detailed coverage of every bullet point:

planning is about more than ‘coverage’. Its aim is to make the teaching and learning

experience as effective, and hopefully as enjoyable, as possible. Planning that is too

complex or repetitive wastes time and energy that should be spent on teaching.

Nevertheless, long- and short-term planning are essential if learning

and teaching are to be effective.

Long-term planning

Long-term planning ensures that the main aspects of social subjects

receive attention over time. It also provides a means by which

teachers and others can gain a sense of the overall coherence of

the pupil’s experience and it offers a framework for shared

understandings between teachers and schools.

Long-term planning should be concise, corporate and coherent.

The example overleaf illustrates the long-term planning of a nine-year programme for

environmental studies that has been developed from existing programmes. It is consistent

with advice contained within the revised guidelines. Some of the social subjects topics/units

have been expanded to illustrate how these might be developed to the short-term planning

stage. The science and technology guides provide similar expanded illustrations for science

and technology topics respectively.

Planning that is too complex

or repetitive wastes time and

energy that should be spent

on teaching.

5
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• Major focus: social subjects,

place and past
• Minor focus: technology
• Minor focus: science

Pupils will look at the history of their
area, including the nearby castle;
also aspects of ‘place’ – local
features, settlement, traffic, etc.

Links with technology: design and
make a model showing traffic-
calming measures.  Also science:
living things and the processes of
life.

�����	���
�������������������
���
�
���� ��� �	���
• Major focus: social subjects

This topic looks at the features of lifestyles
during the reign of Mary, Queen of Scots.
Pupils will compare the life of a peasant with
a rich person at court. Emphasis is on
historical evidence and heritage, with a field
visit to Edinburgh/Falkland.

5–14 Environmental studies nine-year plan

���� ��
������
• Major focus: social subjects, people

and place; people in the past
• Minor focus: science
• Minor focus: technology

Pupils consider changes in transport over
time and the different types of transport
we have today. Links with road safety,
forces and their effects and technology.
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• Major focus: science
• Minor focus: social

subjects

#
��
�����$�� �����
• Major focus: science

����$��%���
� �����
• Major focus: technology
• Minor focus: science

&
��� �
• Major focus: science

'�(��$�����$� �
• Major focus: science

)����$�%����	���
�� �
• Major focus: technology
• Minor focus: social

subjects

��
���� ����%������� �
• Major focus: science
• Minor focus: social

subjects

��� �	���� �
• Major focus: social subjects
• Minor focus: technology

��
������ �
• Major focus: social subjects
• Minor focus: science
• Minor focus: technology

����	
����
�� �
• Major focus: social subjects
• Minor focus: technology
• Minor focus: science

*�+��$� �
• Major focus: social subjects

&
��
	��
���,�
	� �
• Major focus: social subjects

�	���
��� ��� ���� ����� �� �
�
��� �
���� ��� �	���
• Major focus: social subjects

����-���������� �
• Major focus: technology
• Minor focus: social subjects

� � ��� ��� 	 � � � �
• Major focus: social subjects, people in

society, people and place
• Minor focus: technology

This is a ‘settling in’ topic to allow pupils to
learn about the routine of school life, and the
different areas in the school. Focus is also on
sharing, rules, needs, responsibilities.

The role of school in their community leads on
to local area study.

���.��������&�����&
��//��
#���	�
	�� 
��� ��	�
�������
Building on P7 work on the ‘Home
Front’, this study sets pupils’
knowledge and understanding of
World War II in a wider context:
reasons for the outbreak of war,
Hitler’s Germany and, why it was a
‘world’ war. Links with work in
modern studies on democracy,
propaganda and, discrimination.

• Lindow Man
• Vikings
• Scotland and

England

• American West
(1850–1900)

• Industrial
Revolution

• WW2:
Democracy and
dictatorship

• Atlas/Map skills
• Empty lands/

Weather
• Farming/Weather

• Home area
• Earth forces
• Rich world, poor

world

• Living in a
democracy

• Europe
• Law and order

• Diversity and
discrimination

• The media
• Divided world

��	���
��
�

��	���
��
�

.������ 0��$�
��� ������� ��
����

s = short, l = long
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• Major focus: social subjects,

people and place

This is an overview of Scotland
– the main physical features
and lifestyles of people, with
the focus on map work and
aspects of conservation.

� " ��1 
 � 
 �
• Major focus: social subjects,

people and place

Pupils will identify main physical
features, weather patterns and
settlement. They will compare
these with Scotland and consider
similarities and differences in
lifestyles and economic development.

�
����
���%��
�� �
• Major focus: science
• Minor focus: technology

.�
����
�������� �
• Major focus: science
• Minor focus: social subjects

'�$���
�����
�� �����
• Major focus: science
• Minor focus: expressive arts

2
�� 	���
���� �
• Major focus: social subjects
• Minor focus: technology

�����
��� ��� ,���
�� �
• Major focus: social subjects
• Minor focus: technology

3
���� �
• Major focus: social subjects

&&���.����4���� �
• Major focus: social subjects

2
����	
��
��
 �
• Equal focus: science and

social subjects

������ �
• Equal focus: science and

technology

�
$������ �
• Major focus: science

�	���
�� �
• Major focus: social

subjects

����
����� 
�� �
	�����(
����
• Major focus: science
• Minor focus: social

subjects

�
����
��� ����� �
� �
��
���
• Major focus: science
• Minor focus: social

subjects

0�����$� 
5�
� �
• Major focus: science
• Minor focus: technology

���� �
• Major focus: technology
• Minor focus: science

2
�� %�
���� �
• Major focus: social subjects
• Minor focus: science

3$����
�� �
• Major focus: social subjects

2
�� 5����� �
• Major focus: science
• Minor focus: technology

3��	���	��� �
• Major focus: science
• Minor focus: technology

36������$���
	� �
• Major focus: science
• Minor focus: technology

1
�
� �
• Major focus: social subjects
• Minor focus: technology

��� ������� ��
�����
'�(��$����
�����	�
	���
Conflict and decision making

This topic looks at a case study
of a local conflict (fictional),
with pressure groups,
campaigns, public meetings. It
then considers national
decision making in the context
of an election, and leads on to
S2 work on the media.

• Matter
• Elements
• Making and using materials

• Life’s building blocks
• Growing up

• Energy changes
• Electricity
• Light and sound
• Forces

• Our environment
• Food from plants
• Populations
• Microorganisms

• Heat
• Energy resources
• Investigating space

• Changing materials
• Acids and alkalis

• Electronics

• Graphic communication task
– poster production on safe
use of facilities

• Craft and design task –
tangram pictures – multi-
media production of a wall
hanging

• Technological studies task –
simple electrical control
problem-solving using kits

• Craft and design task –
Something for my room

• Graphic communication task
– advertising and packaging

• Technological studies task –
alarms

• Integrated project – fashion
show

.���� �	�����	� ��	���	
�� ��
	
���� �	���	�

• Hygiene and safety in food
preparation and production

• Design and make –
information on food safety

• Party food
• Improving soft furnishing –

customising existing products
• Materials in fashion
• Street fashion

• Nutrition and the Scottish Diet
Action Plan – investigate and
plan for specific groups

• Convenience foods –
investigate labelling, advertising,
packaging, compare products

• Food products for specific
people, groups

• Fabrics and clothes – types,
care, labelling, advertising,
compare products, CAD-CAM
for design and make

• Integrated project – fashion
show

7
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Features of the nine-year plan

This nine-year plan highlights the contribution of social subjects to the overall environmental

studies programme. It was devised from existing programmes to take account of the

revised guidelines.

In the P1–P7 framework a mix of longer (around six or seven weeks) and shorter (two to

four weeks) topics is included to ensure a balance between depth and variety in study. The

five topics per year framework takes account of the minimum time allocation of 15 per cent

for environmental studies as recommended in the revised guidelines: The Structure and

Balance of the Curriculum: 5–14 National Guidelines. The nine-year plan is intended to be

simply an illustration. It is neither restrictive or prescriptive, but it allows some flexibility to

deal with unscheduled opportunities or interruptions. It would also be possible, where

desirable, to undertake an extra mini topic. Schools will decide the optimum number of

topics per year to suit their particular circumstances.

In the secondary context the plan shows history, geography and modern studies as

separate courses that can be taught in a rota arrangement or separately over S1/S2. If there

is no modern studies department in a secondary school, managers must audit other

courses in S1/S2 to ensure that pupils’ entitlement is not compromised.

The example shows:

1. progression in learning experiences from those within the pupils’ immediate environment

to those further afield:

– Local area Scotland UK Europe World

2. breadth and balance across the three social subjects outcomes over the nine years. All

the strands of social subjects are addressed

3. continuity, coherence and progression from P6 to S2:

– P7 World War II Home Front topic is expanded and built on in the study of World War

II in a global context at S2.

– Europe: people and place at P6 is developed in the S1 modern studies unit.

– Specific aspects of Scottish history at P5 and P6 are placed in an overall

chronological framework in the study of Scotland and England in S1 history.

It is worth noting that agreeing on a set of topics within a cluster (a major challenge in itself)

is not a substitute for effective progression and continuity.

4. generally, but not exclusively, progression from integrated topics in the early stages to

more discrete studies later.

5. a clear focus on the Scottish context where:

(a) Scottish history is progressively developed in:

– early stages: the history of the local area is explored

– P4: Viking artefacts and place names in Scotland

– P5: Wallace and Bruce

– P6: Scotland at the time of Mary Queen of Scots

– P7: the World War II Home Front – Clydebank Blitz, etc.

– S1: Scotland and England – course provides an overview for pupils: how different

parts of Scottish history fit together in chronological order

– S2: the Industrial Revolution, including how it affected Scotland.

8



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


(b) the geography of Scotland and pupils’ local area is the main focus during P1–P4. The

studies at P5–P7 offer opportunities to make comparisons with Scotland. At S1/S2

the local/Scottish context is developed both in a comparative way and as the subject

of specific study in weather, farming and home area.

(c) contemporary issues in Scottish society are covered in:

– P2: types of houses that different people have in Scotland; some are homeless

– P3/P4: developing understanding of the needs of vulnerable groups in Scotland

– P5/P6: how democracy works, the role of the Scottish Parliament

– P7: the mini enterprise project, which allows pupils to explore economic factors

that impact on Scotland

– S1/S2: diversity and discrimination in Scotland, young people and the law,

democracy/citizenship.

The example satisfies the planning criteria as set out on pages 27, 31 and 35 of the

guidelines and covers all the strands of the three social subjects outcomes.

Note: in the following tables, ‘A1, 3, 4’ refers to level A and strands 1, 3 and 4 of the relevant

attainment outcome. This provides an indication of the main focus for teaching for the

purposes of this exercise. It does not show the links to other areas of the curriculum or the

opportunities for differentiation that teachers would also build in to their planning.

9
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People in the past

Topic Level – strand(s)

P1 Me and my family A1, 3, 4

P2 Transport A2, 4

P3 Egyptians B1, 4

P4 Vikings B1, 2, 3, 4

P5 Wallace and Bruce C1, 2, 3, 4 and D1

P6 Scotland in the time of Mary Queen of Scots C1, 2, 3 and D1, 4

P7 World War II Home Front D1, 2, 4 and E1, 2

S1 Lindow Man D3 and E1, 3

Scotland and England D2 and E1, 2, 3, 4

Vikings E1, 3 and F1

S2 American West (1850–1900) D4 and E1, 2, 4 and F2

World War II – democracy and dictatorship E4 and F4

Industrial Revolution E1, 2 and F1, 2

People and place

Topic Level – strand(s)

P1 Our local area A1, 3, 4

P2 Our weather A2 (weather)

P3 Local study B2, 3, 4

P4 Scotland B1, C2 (landscape) and C4

P5 Britain (including comparative) C1, 2, 3

P6 Europe D1, 2, 3

P7 Japan (including comparative) D1, 2, 3, 4 and E2

S1 Atlas/Map skills D–F1

Empty lands/Weather D–F1, 2, 3, 4

Farming/Weather D–F1, 3, 4

S2 Home area D–F1, 3, 4

Earth forces D–F1, 2, 4

Rich world, poor world D–F3

People in society

Topic Level – strand(s)

P1 At school/Me and my family A1, 2, 3

P2 Houses and homes A1, 2

P3 Local study B1

P4 Our community B1, 2, 3 and C1, 2

P5 Britain C3

P6 Europe C2, 3

P7 Mini enterprise D1, 3

S1 Living in a democracy D–F1, 2, 3

Europe D–E3

Law and order D–E2

S2 Diversity and discrimination D–F2

The media D–F3

Divided world E–F1, 2, 3

10
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Implications for managers: long-term planning

Collaboration

A collaborative approach is essential when designing the curriculum over nine years.

This will involve collaboration within each primary and secondary school, but will also

require careful planning and collaboration within a cluster group. Cluster planning is an

important factor in ensuring effective progression and continuity, especially over the

years P6–S2. In the case of social subjects, it is essential that discussion and

collaboration among schools results in agreement about the social subjects content/

contexts to be taught over the period P6–S2. Many schools and local authorities already

have an agreed social subjects programme of this kind, which is part of overall cluster

development planning. The HMI report Managing Pupils’ Learning: Continuity and

Progression from P7 to S1 offers helpful advice on developing effective curriculum

liaison.

Managing planning effectively

Managers must ensure that quality time is given to planning.

Both long- and short-term plans should be drawn up by stage/department groups and

a format agreed. Broad outline plans of topics or courses can be kept on disc. These

can then be individualised by teachers in class. It is the responsibility of managers to

ensure that programmes meet the requirements of the guidelines. Class teachers are

then freed to plan for specific learning activities to meet the needs of their pupils.

Ensuring entitlement

Managers are responsible for ensuring pupils’ entitlement to a broad, balanced and

coherent experience. This requires the headteacher or AHT/5–14 coordinator to have a

clear vision of the totality of learning experiences of individual pupils across the

curriculum.

In primary schools, planning to ensure balance, continuity and progression in the

context of changing composite classes is a particular challenge.

In secondary schools, managers need to monitor skills coverage across the social

subjects so that unnecessary duplication can be avoided and, equally, so that important

aspects of skills development are not omitted. There are also particular timetabling

considerations, such as the use of rotas for social subjects and ensuring entitlement

where there is no modern studies teacher. An audit of other courses in S1/S2 will identify

those that make a contribution to learning about people in society. Most commonly,

these would be history and geography courses, but others, such as RME, PSD and

English can also contribute to understanding of the key ideas of people in society.

11
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Policy decisions

In making whole-school policy decisions on planning, all staff should be involved.

The following is an extract from a primary school’s policy on planning, which was devised

jointly by all staff. It illustrates how one school has developed a planning policy that provides

a streamlined, straightforward approach. Outline planning formats are kept on disc and

adapted by individual teachers to suit the circumstances of each class.

Planning

Planning requires to be systematic and structured in order to ensure a balanced,

progressive programme of learning within and across curricular areas for all pupils.

Long-term planning

An overview/year plan should be written for each curricular area identifying the outcomes/

strands that are to be given a main emphasis each term.

These plans may be prepared in draft at the start of the year and amended as required

throughout the year; alternatively they may be built up term by term.

From these plans it is possible to monitor the breadth and balance within and across

curricular areas, identify and record coverage of 5–14 outcomes and strands and to
provide a focus for more detailed short-term planning.

Short-term planning

Short-term planning should:

• clearly state what pupils will be expected to learn with reference to learning goals, key

ideas and key strands

• indicate the main pupil activities, the content and the sequence of the tasks

• contain evidence of differentiation for groups and individuals

• indicate the main emphasis, and the planned assessments

• note the resources required
• indicate cross curricular links, where appropriate

• evaluate comments to inform future learning and teaching.

Collaborative planning

(a) Class teachers and visiting specialists

Each term class teachers will be allocated liaison time to meet with visiting specialists
and the learning support teacher to plan the work for that term. These plans can be

changed throughout the term depending upon individual/group needs and/or interests.

A verbal evaluation/update should take place between class and itinerant staff during

the last five minutes of each teaching session.

(b) Class teachers and support staff
Regular meetings with class teachers and learning support staff should take place

during their non-contact time, following teaching sessions or during planned liaison

meetings.

(c) Class teachers and pupils

Each term class teachers will share the planning of the environmental studies topic with
their pupils.

12
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Opportunities should be provided for all pupils to plan activities or units of study with a
partner, as a member of a group or class and individually as described within the

Learning and Study Skills policy.

Planning and assessment

Planning is an integral part of the assessment process as exemplified in the 5–14

guidelines.

At the planning stage, clear learning goals must be set. They should relate to the

attainment outcomes, strands and targets described in the 5–14 guidelines and also to

any other aims that the school may have, for example, in a specific issue such as ‘local

language and culture’.

It is these learning goals that relate directly to the main emphases selected and form the

focus for assessment.

Long-term planning also involves individual primary and secondary schools in organising

programmes that are internally coherent.

The following example of a small primary school programme illustrates how composite

classes are managed from year to year. In each of the programmes for infant, middle and

senior classes Year 3 is only completed if the class is a three-stage composite, that is, the

infant class may be P1/P2 or P1/P2/P3, the middle class may be P3/P4 or P3/P4/P5, and the

senior class may be P6/P7 or P5/P6/P7.

A further example of a small school programme can be found in the Guide for Teachers and

Managers: Science 5–14, p. 9.

13
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TERM 1 TERM 2 TERM 3 TERM 4

PLANTS AND COMMUNICATION FAMOUS SCOTS HEALTH AND
ANIMALS FITNESS

SCOTTISH THE ENERGY POLLUTION AND
LANDSCAPES VICTORIANS CONSERVATION

1. MOCK ELECTION
2. NEEDS IN OUR COMMUNITY
3. MONEY MAKES THE WORLD GO ROUND
4. CONTROL TECHNOLOGY

DUMFRIES WORLD CLIMATE THE SECOND KEEPING SAFE
& GIFHORN WORLD WAR

CYCLIC PROGRAMME: SENIOR CLASS

73
�8

��
73

�8
��

�/
9

/
�2

�/
)�

73
�8

��

TERM 1 TERM 2 TERM 3 TERM 4

MYSELF FOOD AIR MINIBEASTS AND

MAXIBEASTS

TOYS HOMES THE LIGHTHOUSE WATER

KEEPER’S LUNCH

COLOURS PETS GARDENS CLOTHES

73
�8

��
73

�8
��

73
�8

��

CYCLIC PROGRAMME: INFANT CLASS

TERM 1 TERM 2 TERM 3 TERM 4

TRANSPORT FARMING CAERLAVEROCK HEALTHY AND
CASTLE SAFE LIVING

WEATHER BIRDS OF THE CELTS SPACE

THE SOLWAY

HOLIDAYS/ VILLAGE STUDY THE ROMANS THE SEASHORE
EUROPE

CYCLIC PROGRAMME: MIDDLE CLASS

73
�8

��
73

�8
��

73
�8

��

Primary school long-term plan
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Secondary school long-term plan: S1 and S2 Geography

In the secondary context a long-term plan will outline the S1/S2 course for a particular

subject or group of subjects. Some schools may operate an integrated S1/S2 social

subjects plan. Managers will have responsibility for ensuring that the 5–14 principles

underpin all courses at S1/S2. In secondary departments long-term planning will involve

ensuring that all strands are given appropriate attention.

Overleaf is an example of a long-term plan for S1/S2 Geography. The table below provides a

summary of the main focus of each unit.

S1/S2 Geography

����	 :��%���$� ����
���$ )
�����$� �
� 8�(��%��$ #�(������$

�� �����
�+� ��
�+� 
�� �� ������


������
����$ ��������$ 
����
���

Atlas and

map skills ✓ ✓

Empty

lands/

Weather ✓ ✓ ✓ ✓

Farming/

Weather ✓ ✓ ✓ ✓ ✓

Home area

investigation ✓ ✓ ✓ ✓

Earth forces ✓ ✓ ✓ ✓

Rich world,

poor world ✓ ✓
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;���<����	 ���
��� ��	
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��� � ���
�	��
���
��$���

���
��
����
�
�+����
Reinforcement and
extension work on
using the atlas: e.g.
content, index,
scale, different types
of maps, making
own maps, latitude
and longitude,
projections

The seasons, day
and night

Sketch maps, giving
directions,
coordinates,
symbols, scale,
compass points,
contours, landscape
words

3����� �
���<
&�
����
Hot deserts and
equatorial rainforest

Weather and climate
map: climate graph,
landscapes, animal
and plant
adaptations, people,
scourges

Forest layers,
farming, destruction
and change –
greenhouse effect,
climate change

Weather extremes

4
����$<
&�
����
Types of farming,
arable farming,
crofting locally and
across Scotland

Weather recording
and instruments –
theory and practice,
forecasting, effects
of weather on man’s
activities

Transport systems

Link to home area
investigation (see
S2)

:=;
Using maps

�+����
Carrying out tasks

:=;
Physical environment

Human–physical
interactions

Using maps

�+����
Carrying out tasks

Reviewing and
reporting

#/�
Environmental
responsibility

Sustainability

:=;
Human environment

Human–physical
interactions

Using maps

�+����
Preparing for tasks

Carrying out tasks

Reviewing and
reporting

#/�
Diversity

Interdependence

Summative tests

Continuous
assessment

Differentiated tasks

Pupils using
instruments to gather
information

Presentation and
report on results

Differentiated tasks

Summative test

Continuous
assessment

Continuous
assessment

• A range of atlases
including electronic
atlases

• Different specialist
maps

• Pupil booklets
• Ordnance Survey

maps
• Videos

• Booklet
• Weather instruments
• CD

• Fact sheets
• Text books
• Maraca rainforest

project
• Cuttings (classroom)
• CDs
• Pupil booklets

• Scotland’s changing
landscapes

• Question sheets
• Local information

5–14 course overview – S1 Geography
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.���� 
��

��(����$
����
Study of pupil’s own

‘home area’ based on
land-use survey

Looking at local
settlement and main
types of land use

3
���� ���	��
Plate tectonics

Nature of cone
volcanoes

Class-based
investigation on
volcanoes,

earthquakes and man

Maps: world’s active
volcanoes

Ancient Scottish

volcanoes – examples

Weathering/erosion
• rivers, the sea
• ice, deserts
• human adaptations

8�	��%�����
����� %����
Rich and poor:
differences

World population

Family sizes

Food and diet

Disease, water,
migration, housing

Study of south-east
Asia, if time permits

:;
Using maps

Human environment

Human–physical

�+����
Preparing for tasks

Carrying out tasks

Reviewing and
reporting

:;
Physical environment

Human–physical
interactions

Using maps

�+����
Preparing for tasks

Carrying out tasks

Reviewing and
reporting

#/�
Environmental
responsibility,
conservation issues

:;
Human environment

#/�
Interdependence in
global context

Diversity – social/
cultural

Environmental
responsibility

Marking of completed
investigation

Differentiated tasks

Continuous

assessment

Summative test

Marking of
investigations

Brief summative test

Differentiated
classroom activities

Continuous

assessment

Summative test

• Planning notes
• Guidance booklet
• Large-scale maps

and booklet
• Textbooks
• Survey results
• Practice land use
• Survey
• Classroom

materials

• Factsheets
• Textbooks: Waugh,

Wider World

• CD: Geodome
• Videos (coasts, ice,

rivers)
• Ordnance Survey

maps
• Cuttings

(classroom)
• Factsheets
• CD: Geodome
• Textbooks
• Cuttings

(classroom)

• Videos
• Rock samples

• Videos: Japan

2000, 1–4
• Texts: Waugh,

Wider World
• Videos
• Cuttings

(classroom)

;���<����	 ���
��� ��	
� ���������� �
��� � ���
�	��
���
��$���

5–14 course overview – S2 Geography
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Short-term planning

establishes clear goals for

work in the classroom.

Short-term planning

Short-term planning establishes clear goals for work in the classroom. It should leave

teachers well prepared and confident about what they are trying to achieve with pupils and

should offer a sound basis for assessment. A short-term plan outlines the work for a topic

or block of teaching. It should include:

• the learning activities in which pupils will engage

• the precise learning goals that you intend pupils to achieve

• any specific tasks for particular individuals and/or groups

• which of the learning goals are priorities for assessing and

recording

• an indication of the time allocated for the block of work.

A planning format of this kind can also be used as a teacher’s personal plan or record of

work and can identify next steps for pupils and/or brief evaluations of particular lessons. It

should be regarded very much as the teacher’s day to day working document.

Implications for managers: short-term planning

• Teachers need quality time to undertake effective short-term planning.

• The time spent on planning should not be excessive.

• Duplication of work and effort must be avoided.

• Planning information should always be in the simplest possible format.

Some illustrative examples of short-term plans from both primary and secondary contexts

are provided. They are reproduced in a variety of formats as no single format is likely to suit

perfectly every school situation in Scotland.

Reference is made to specific levels of attainment within the short-term plans as a means of

identifying the main teaching focus. However, teachers will also take account of the needs of

individual pupils who are working at other levels. Very often, teachers simply annotate short-

term plans to indicate appropriate learning activities for such pupils.
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��
���  The Egyptians ��  levels A/B ����� �

�
���
��������
���  to study an ancient civilisation

���
������� �
�	���

Main focus: people in the past Others::::: people and place, using maps

:��� ���
���

• People, events and societies of significance in the past

• Change and continuity, cause and effect

• Time and historical sequence

• The nature of historical evidence

:��� ������

• Stories that develop an awareness of the past

• Changes affecting other people’s lives; simple cause and effect sequences

• Annual patterns and sequences of events in people’s lives

• Ways of describing and measuring time

• Simple sequencing of historical items

• Selected sources of historical evidence, particularly artefacts and visual sources

• Ways in which people remember and preserve the past

'�
����$� �
�	����  (relating to knowledge and understanding)

Through this study the children will:

• know where Egypt sits on the map of the world and know where the Nile runs and where to

find Egypt’s most important cities

• be able to place the Egyptian era on a simple timeline

• understand about the importance of the Pharaoh because of his wealth and his power

• know how the people of Egypt lived – what they ate, wore, lived in

• know about the importance of temples, gods and the afterlife

• recognise the importance of historical evidence and how it has informed our knowledge of

the Egyptians.

:=;� 
���������
Children should be able to:

• point to Egypt on the map, name and point to the continent of Africa, the river Nile

and the Mediterranean sea

• use the timeline to show that they realise that the Egyptian era was a very long time ago

• list or draw three things that demonstrate the power and might of the Pharaoh

• list five things they ate, draw or list three things they wore

• match gods to the appropriate description or picture

• discuss an artefact or photograph of an artefact, explaining what it tells them about

the Egyptian era.

�+����� 
���������
Children should be able to:

• demonstrate through tasks set that they can extract relevant information from a book/film/

CD-ROM

• demonstrate good recording and presenting through their topic folder work

• demonstrate good interpreting and evaluating through discussion with teacher.

#�(������$� ��������� 
����
���
Children should be able to:

• discuss the importance of keeping records and evidence

• discuss how people long ago had different ideas from today.
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Main aims

These are:

1. to develop an awareness of the main features of different types of residential

buildings.

2. to develop knowledge and understanding of the construction process and materials

used when building a house.

3. to be aware of differences in homes around the world.

4. to encourage children to think about the many people who do not have a home.

Attainment outcomes

People and place Energy and forces

People in society Technological capability

Houses and homes Term 3 P2/P3

Unit 1

Building a house

Unit 3

Homes

for everyone

Unit 2

Services and safety

Unit 4

Homes in other

countries

Houses
and

homes

As a result of the work done in this unit the
pupil will be able to:

1. identify different styles of houses
2. show an understanding of house plans
3. draw a simple plan of the classroom
4. describe the work of tradesmen who work

on a building site
5. recognise and name materials used when

building a house
6. design a Lego model house using an

A number of important ideas are developed in
the unit, in particular:

1. houses come in a variety of different styles,
size and can have individual features

2. planning is a vital part in the initial process
when thinking about a new home

3. different tradesmen bring their expertise to
each stage

4. many different materials are used in house
building.

;�������5
�����$�
���
��
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A number of important ideas are developed in
the unit, in particular:

1. water and electricity are two services that
are brought into all homes

2. many accidents happen in the home
3. we must all be aware of areas of potential

danger and take precautions to eliminate
these

4. the emergency procedure must be known
by all.

A number of important ideas are developed in
the unit, in particular:
1. people move home for many different

reasons
2. there is a growing problem of homelessness

in cities throughout Britain.

A number of important ideas are developed in
the unit, in particular:
1. maps or a globe are used to identify several

countries
2. people adapt type of homes built to suit the

climate
3. physical features of a locality contribute to

giving a place its identity
4. building materials differ in different places
5. a family home in Sarawak is very different

from one in Scotland.

As a result of the work done in this unit the
pupil will be able to:

1. identify the many uses of water and
electricity in the home

2. have an opportunity to experiment with
simple electrical circuits

3. name materials that are good conductors of
electricity

4. point out areas of danger in the home
5. sequence the stages of the emergency

procedure.

As a result of the work done in this unit the
pupil will be able to:

1. use a map to identify countries being
investigated

2. classify homes according to type of weather
3. use appropriate vocabulary to describe

physical features in different localities
4. identify different building materials used in

other countries
5. have an understanding of the home and way

of life of the Usat family in Sarawak (Save
the Children pack).

As a result of the work done in this unit the
pupil will be able to:
1. list reasons why people may move house or

even areas to live and work
2. have a greater understanding that there are

people in our society who do not live in a
house

3. list some problems facing homeless people.
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�����	
�
��(��������

���� �
�
�
��(��������

.
�
��
�����	
�
�����
	�����

#�(������$
��������

����
���

• Extend the mental map
further by identifying other
features/locations on a map.

• Describe the main features
of a map.

• Identify and describe the
main types of physical
features of the Scottish
landscape.

• Describe the main features
of their own/a Scottish
settlement and compare
with others.

• Describe the main features
of some common types of
land use.

• The importance of
preserving the natural
environment responsibly.

• Their role as young citizens
participating constructively in
our democratic society.

• Identify features/locations in
Scotland, e.g. cities, towns,
rivers, mountains, lochs,
seas.

• Use street maps, tourist
guides to recognise the
importance of north
indicator, scale, key and
simple symbols.

• Choose appropriate sources
of information from those
available, e.g. books,
photographs, maps,
computer to identify
physical features, e.g.
mountains, rivers and
estuaries, lochs, coastal
cliffs, Highlands, Central
Lowlands.

• Mark main features on a
map of Scotland.

• Write/illustrate short reports
on a selection of these for a
tourist’s guide.

• Select and record
information about (a) a
Scottish settlement of their
choice, e.g. Edinburgh, a
fishing village, a rural
community, (b) the main
types of land use in that
settlement, e.g. farming,
forestry, industrial estate,
city centre, park.

• Select and record
information about a
settlement somewhere else
in the world.

• Present findings,
communicating key points
to the class.

• Draw conclusions about the
differences/similarities
between the settlements.

• Talk about the importance
of looking after Scotland’s
environment, e.g.
vandalism, cutting-down
trees, overuse of fertilisers,
building up of green belts.

• Suggest ways in which they
could help to keep Scotland
a desirable place to be.

• Identify what other young
people are doing to look
after Scotland.

:��%�
• the main cities,

selected towns,
rivers,
mountains,
lochs, seas of
Scotland

• the four main
features of a
map as listed

• the main
features of the
Scottish
landscape

• the main types
of land use in
Scotland.

,��
5������
• mark the main

features of
Scotland
correctly on a
map

• select
appropriate
information from
a variety of
resources

• produce an
illustrated
report.

Mapwork was very
easy for them and
they went on to
cover some work
on Ordnance
Survey maps.

Some excellent
tourists’ guides
were produced but
the red group still
require support.

Books available did
not provide the
information required
– speak to HT
regarding new
resources.

More work is
required on getting
children to work in
teams to produce a
piece of work for
presentation.

People and placeTopic: Scotland Main teaching focus: level C

8���
�	���  books, maps, up-to-date information about land use
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Topic: Wallace and Bruce Time: seven weeks Primary 5 Social subjects: people in the past

:=;
People,
events and
societies

Change and
continuity,
cause and
effect

People,
events and
societies

Change and
continuity,
cause and
effect

Time and
historical
sequence

Nature of
historical
evidence

�+����
Preparing

Carrying out
tasks

Reviewing
and reporting

#/�

�
�����%���� ��������
��

������
����$� ���
• distinctive features of life at that

time

• differences from/similarities to
today

• why Wallace and Bruce are
regarded as important/
significant people in Scottish
history

• some causes and effects of (a)
the Declaration of Arbroath, and
(b) the Battle of Bannockburn

• chronological sequence by
locating the lives of Wallace
and Bruce on a classroom
timeline

• how we know about the lives of
Wallace and Bruce.

�
�����%���� ��������
��� �+����
5��
• researching the life of William

Wallace or the Battle of
Bannockburn, and producing a
report.

�
�����%���� 	��������
• the importance of preserving

their cultural/social heritage.

Using a range of classroom
resources, pupils will find out
about homes, food, work, rich and
poor, clothes, transport and
weapons of that time.

Compare with life today –
discussion.

Pupils can produce writing,
drawings and/or models to
illustrate findings.

From class lesson, teacher input,
textbooks/sheets and field visit,
pupils will learn about lives of
Wallace and Bruce and their
significance.

Role-play a chosen scenario.

In groups, write an account of
battle (a) as if you were an English
soldier; (b) as if you were a
Scottish soldier.

In groups, make a class frieze to
illustrate aspects of life then.

Place pictures from different
periods in chronological order.

Groups play the ‘rubbish bin’ game
to learn about different types of
historical evidence.

Visit to Stirling, Bannockburn and
Wallace Monument.

Research and produce report on
William Wallace or Battle of
Bannockburn, using classroom
resources, information from visit,
ICT, etc.

Class debate: should we have a
monument at Bannockburn? Is it
important to commemorate
Wallace and Bruce?

Folios/work folders showing KU of
selected distinctive features, –
levels B/C. Including some
comparison with today – level C,
PES.

(At least four different aspects to be
identified, described, illustrated)

Pupils’ discussion during group
work.

Pupil’s individual timeline.

Sequence a small number of
thematic pictures from different
periods in chronological order (e.g.
pictures, artefacts of Romans,
Vikings, Wallace and Bruce,
invention of the motor car) –
Level B

Sequence a series of events with
dates in chronological order –
Level C, THS.

Pupils can name three different
types of evidence to tell them
about the history of the time
(buildings, objects, old maps,
textbooks, CD-ROM, original
documents, etc.) – Level B, NHE.

Pupils can describe ways of
remembering, preserving the past
(e.g. Wallace Monument) and say
why we do this – Level C, NHE.

Reports and teacher observation of
enquiry skills, e.g. for the Battle of
Bannockburn, reports to include list
of sources, account of battle, map/
diagram, own view of what it meant
for Scotland – levels B/C, skills.
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People and place Topic: tropical rainforests Main level addressed: P6 level D

:��%���$�� 
�� :��� ��
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;���$��
��
• Develop the mental

map further to a
range of locations,
including main lines
of latitude and
longitude.

�����	
�
��(��������
• Identify and

describe a range of
physical features

found outwith
Scotland.

���� �
�
�
��(��������
• For a developing

and a developed
area or country,

describe main
features of
economic life and
how they are
changing.

.
�
�������	
�
�����
	�����
• For a selected land-

use change or
industrial process

describe possible
effects, good and
bad, on the
landscape/
environment.

• Describe some

methods used and
reasons for
conserving major
resources.

#�(������$
��������� 
����
���
• The importance of

preserving their
natural environment
responsibly.

• The importance of

interdependence in
a local and global
context.

• Use a variety of maps/globe to locate world

rainforests – compare different maps (population,
climate).

• Use lines of latitude and longitude to locate and
record rainforests. Name Equator, Tropic of Cancer,
Tropic of Capricorn.

• Plan how they are going to go about finding out

about rainforests, resources to use, how/what to
record.

• Talk about how they may have to adapt this plan
depending on availability of resources, what they find
out, etc.

• Using appropriate enquiry techniques, e.g. books,

ICT, video, visit to local botanic gardens, find out
about main features of rainforests.

• Record information appropriately, e.g. written,
pictures, graphics, graphs, tables.

• Describe main physical features of rainforest areas.

• Find out about and record appropriately, for example
in writing, graphs, tables, the changing economy of
rainforest areas, e.g. deforestation, oil discoveries,
farming, industrialisation, tourism.

• Compare rainforest economy with that of Scotland,

noting similarities and differences.
• Make simple judgements about the reliability of

information considering bias, e.g. the difference in
information from WWF or Greenpeace and timber/oil
companies.

• Find out about the effects of deforestation on the
local/global environment.

• Present conclusions that are justified by evidence by
holding a debate on the pros and cons of
deforestation.

• Find out about the efforts that are being made to
protect rainforests.

• Talk about the part they can play in looking after
rainforests and local forest areas, e.g. education,
fund raising, buying from fair trading outlets, etc.

• Offer their own views about how deforestation

affects world climate, animal/plant extinction; also
our quality of life and our need for certain plants for
medicines, food.

:��%���$�� 
��

������
����$� ���
• location of

rainforest areas
using lines of
longitude and

latitude
• main features of

rainforests
• what makes them

different from
forest areas in

Scotland
• the effects of

deforestation on
local/global scale.

�+����
• Be able to

produce a well
organised and
presented
personal topic.

• Be aware of bias

in reporting effects
of deforestation.

• Be able to take
part in a debate
on the effects of
deforestation.

Develop use of
different types of
maps, e.g. OS,
political and
physical maps.

Visit to botanics
excellent – really
set the scene for
topic.

Difficult to get up-

to-date information
on, for example,
economic facts,
conservation.

Children really

enjoyed this project
but wanted to focus
more on animals
than industry – they
did however show
great interest, and

understanding in,
the need for
conservation.

8���
�	���� library books, CD-ROMs, internet, botanic gardens, newspaper cuttings
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The following exemplar has been reproduced from the exemplification ‘box’ that was issued

to schools in 1996/7 (Environmental Studies 5–14 exemplification). It illustrates a unit on law

and order that was designed to be appropriate for pupils at the P7 to S2 stage. It exemplifies

a unit that could be started in P7 and built on in S1 or S2. Although the exemplars make

reference to the 1993 guidelines, much of the content continues to provide helpful advice.

Copies of the exemplification ‘box’ are still available from Learning and Teaching Scotland.
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Developing existing studies – exemplars
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Social rules,
rights and
responsibilities

Social
groupings,
social needs
and how

they are met

Social rules,
rights and
responsibilities

Social
groups,
social needs
and how
they are met

Economic
organisation
and
structures

The meaning and importance
of the rule of law: what is legal
and illegal.

The ways in which laws are
changed as a result of legal

decisions, media and public
pressure, etc.

Accuracy, trends, statistics,
etc., on crime. Differences
between reported crime and
real crime rate.

Appreciation of risks of using
and interpreting statistical
material.

The main causes of crime –
social, economic, political, etc.,
e.g. unemployment, TV, etc.

Emphasise need to avoid
stereotyping and controversial

nature of some of the
conjecture regarding causes of
crime.

Class discussion followed by
debate on importance of laws,
rights and wrong, etc.

Newspaper articles to highlight
the ways in which opinion is
led/leads newspaper reporting.
Students recording their
personal views.

Pupils listen to teacher
explaining the problems of
using statistical evidence.
Teacher provides

exemplification. Pupils answer
evaluating questions based on
crime statistics. Class considers
whether or not crime is on the
increase in their area.

Pupils are provided with a
checklist of 12 possible causes
of crime. Class discuss these in
terms of significance/meaning.

Groupworking with each group

deciding whether the causes
on the checklist have a very
important, important or not
important effect on crime.
Reporting session

Pupils to suggest other possible
causes.

K&U

CE

I&E

DIA

R&P

I&E

DIA

K&U

R&P

I&E

DIA

Pupils have a
strong sense of
right and wrong.
Relate to
personal

experience/
opinion – make
use of this.

Exercise care in
selection and

variety of
newspapers to be
used.

Some pupils find
statistical work
very difficult.
Various levels of
evaluating

materials and
questions should
be available.

Consider the use
of a student
guide for

evaluating and
possible support
from learning
support staff.
Some pupils will
require help with

bar-graph activity.

Teachers should

ensure clear
understanding of
the possible
causes and
explain new
technology, e.g.

youthful rebellion
and abolition of
hanging.

Law and order P7–S2
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Law and order P7–S2 (continuation)

Social
groupings,

social needs,
etc.

Social rules,
rights and
responsibilities

Economic
organisation
and structures

Social
groupings,
social needs
and how they
are met

Social rules,
rights and
responsibilities

Social

groupings,
social needs
and how they
are met

Social, rules,

rights and
responsibilities

Conflict and
participation
in decision

making

The purpose, job and role of

the police in society.

The issues, problems and
difficulties involved in policing
the United Kingdom.

The options for dealing with
the wrong-doings of children.

The structure, role and reasons
for children appearing before

the Children’s Panel. Options
open to the panel in dealing
with children.

The qualities required of a
panel member.

The ‘case of Margaret’ – role-
play to reinforce learning on
the Children’s Panel and
encourage decision making.

Pupils will watch and take

notes from the filmstrip
entitled Policing the UK.

Pupils will identify the different
types of police work and some
of the problems police face.

Working in small groups pupils
will produce a recruitment
poster for the police.

Pupils listen to teacher
explaining the Children’s
Panel – role, options for
dealing with children, etc.
Read information sheets then

answer KU and EV questions.

Pupils consider a number of
case studies in groups and
decide whether or not they
should be the responsibility of

the CP and what decision the
CP should make.

Report finding to class.

Pupil groups are allocated
roles in the ‘case of Margaret’
– Margaret, her parent, social
worker, guidance teacher,
panel members, etc.

Details of the case are
provided for all groups.

Pupils to write and act out
their specific tasks before the
panel.

Panel decides Margaret’s
fate.

K&U

PI

CE

I&E

DIA

K&U

R&P

I&E

DIA

K&U

R&P

CE

I&E

DIA

Taking notes is a

difficult skill,
teachers should
be aware that
some students
may require
additional

assistance, e.g. a
summary of the
main points raised
in the filmstrip.
Provide structure
for the poster, e.g.

directions could
include – ‘design
logo’, ‘explain job’,
‘show different
police roles’, etc.

Whilst a popular
topic, this may
represent a
sensitive area for
some children –

find out for whom.
If teachers decide
to proceed with
this section, they
should exercise
caution and

understanding.

See above
comments.

Classroom will
need to be
arranged to

provide the
appropriate
setting.

Emphasise
importance of all

groups taking their
task seriously and
how others
depend on them
doing so.
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Social
groupings,
social needs,
etc.

Social rules,
rights and
responsibilities

Conflict and
participation
in decision
making

Social rules,
rights and
responsibilities

Social
groupings,
social needs
and how they
are met

Conflict and
participation
in decision
making

Social rules,
rights and
responsibilities

Social
groupings,
social needs
and how they
are met

Conflict and
participation
in decision
making

The purpose and role of
prisons.

The issue, problems and
difficulties facing prisons in the
UK.

Reforming the Prison Service.

The background to the capital
punishment issue, e.g. last
hanging in UK, still exists
elsewhere.

The controversial nature of the
issue – debates in Parliament,
media campaigns, etc.

The case for and the case
against.

The capital punishment
debate.

Pupils will use statistics,
examine the information and
answer knowledge and
evaluating questions.

Pupils read the relevant
passages on prisons, taking
notes in preparation for
producing an extended
writing exercise.

Pupils listen to teacher
explaining the background to
the capital punishment
debate.

‘Brainstorming exercise’ –
arguments for and against
capital punishment.

Students record class
findings.

Students write speech
beginning ‘Ladies and
Gentlemen, I wish to speak in
favour/against the motion’.

Room is rearranged to
facilitate ‘for and against’
factions. chairperson
appointed, speeches heard
from both sides and open
debate encouraged.

Secret ballot is taken on the
reintroduction of capital
punishment.

K&U

PI

CE

I&E

K&U

R&P

I&E

DIA

K&U

R&P

I&E

DIA

Earlier versions of
the tables and bar
graphs are available
for pupils who may
require them. Taking
notes is a difficult
skill, teachers
should be aware
that some pupils
may require
additional
assistance.

Extended writing will
not be an option for
some – alternative
activities may be
required.

Pupils become
highly motivated and
excited on this issue
– ensure this is
channelled in the
correct direction.
Set pupil targets for
the speeches and
warn in advanced of
the debate.

There is no reason
why all pupils should
not be encouraged
to participate in this
activity; they should
also be set targets.

For some, consider
the use of a tape
recorder or access
to a word processor.

This can become
heated! Teachers
should encourage
pupils to ‘run’ the
debate themselves
yet be prepared to
intervene.
Sometimes ‘trigger
cards’ can
encourage pupils to
participate. Some
groups demand a
show of hands
rather than a secret
ballot – use this as
an opportunity to
discuss purpose of
different forms of
voting.

Law and order P7–S2 (continuation)
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Time and evidence

�
���
�������
���
• To reinforce knowledge of time-

related concepts and
terminology

• To develop concept of history as
detective work

The Mystery Woman (unless used
for P7 induction)

������ ��� �(����	�<�(
�

���$
�+����
Pupils are able to:
• understand variety of historical

evidence
• distinguish between primary and

secondary sources

�+������ �(
�

���$� �(����	�
Pupils are able to:

• recognise factors that determine
quality of evidence: core = who
and when; extension = why;
consider replacing with ‘what’

;������
����$� ��� 	��	���
���5�
�
Pupils are able to:
• spot where bias is present and

when it may be present

�+������#�
%��$� 	��	�
�����
����� ���������� �(����	�

Lindow Man
Pupils are able to:
• collect evidence and draw

conclusions

Class discussion as introduction;
time exercise sheets; extension
work in C. May, pp. 28, 29.

Introduce the concept – discuss
Taggart, McCallum, etc. Make a
problem-solving group activity with
clue cards. Spokesperson feeds
back at end.

Discuss examples of evidence –
build on primary work?

Brief introduction to concept of

primary and secondary evidence;
class discussion followed by
pupils writing examples from World
War II on board; reinforced by
worksheet.

Make ‘chalk and talk’ introduction
regarding problem of bias, then
use ‘spotting bias’ sheets. Use
‘evaluating evidence’ sheets for
extension work.

Possibility of role-play – explore at
later date.

Remind pupils that history =

detective work + evidence.
Video: Body in the Bog, tape 11
part 3 and use Q sheet; solve
mystery, in pairs or individually,
using sheets plus pp. 14–17 of C.
May. LS sheets. Outcome =

report in any form.

Cut out timelines
and related
exercise.

Draw examples of

P and S on cartoon
sheets.

Make a formal
assessment on
penultimate lesson
or LS assessment
on time.

S1 history unit: Lindow Man – time and evidence 12-hour unit
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S1 unit: Scotland and England – an overview 12-hour unit

�
���
�������
���
These are:

• to provide pupils with a selective
overview of the history of the

relationship between Scotland
and England, 1296–1746

• to dispel some popular myths
• to begin to develop an

understanding of how the two
countries gradually moved from a

state of war to political union.

&
��
	��
���,�
	�
• How did Scotland lose her

independence?

• How did Scotland eventually
regain her independence?

• How accurate is Braveheart as a
historical source?

���� ;����� ��� ����)��%���� ��@�
• Background – Mary Queen of

Scots and Elizabeth I
• When and why did James VI

become king of both countries?

���� 8�(��
����� ��� ��AA�B
• Why was James VII forced off the

thrones of Scotland and
England?

• How did the Jacobite movement
begin?

���� ;����� ��� ���� �
���
������
�"@"
• Arguments for the Union
• Arguments against the Union
• Why Scottish MPs voted for the

Union

• The terms of the Union

���� ,
����� ���)
�������� �" �
• Why did the Jacobites lose?
• The consequences of the failure

for Scotland

����
$��
�� 
���� ���	
��
�����	
������ ��� ��(���������
��$
����$� ���� �

‘Chalk and talk’
Core: Madden and Thompson,
plus sheets.

Extension: Wood plus worksheets

‘Chalk and talk’

Family tree on board, don’t

mention bed-pan otherwise that is
all they will remember!

Task: write story in own words or
make a story board or answer
questions on sheet.

Union issues: group work (ability
groups) – using Ouston, list
reasons for and against union; list
things that changed and things

that stayed the same as a result
of Act of Union.

Video and Ouston

Do personal
research on Scottish
topic of choice to

be handed in at end
of unit.

Make a timeline of
main events based
on classwork and

related work
covered in Primary.

4���
�

���������
5
������
��B���"@"

)���� 
����������
(D/E) complete
printed table and
write paragraph
answers from given
choice of topics.

36�������

����������� (E/F)
extended writing –
choice from two.
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S2 history unit: democracy and dictatorship 12-hour unit

9
C��0���
��� 
��� ���
�
�5��
+� ���&�����&
�� //
:=;� ��
����$� �
�	����� D���
E5�$�?
�������FG
1. Why did so many people vote for

Adolf Hitler?
2. How did Hitler change Germany

from a democracy to a
dictatorship?

3. What was life in Nazi Germany
like for children and Jewish
people? (Why did life change for
them?)

4. Why did World War II break out?

:��%���$�� 
��� 
������
����$
• Democracy and dictatorship

• How Hitler changed Germany
from a democracy to a
dictatorship

• The outbreak of World War II

:=;<�+������ ����
�	�
• Education/youth policy
• Treatment of the Jews

�+����<#/��� 
�� ������
	����� ��
����
$
��

• Revision of evaluating work from

S1 (first unit)
• Understanding of the purposes

of propaganda
• Some of the features of

propaganda
• Identifying and comparing points

of view/sources

*�	
5
�
�������������%
��

,
�����$� ���%��+� ��� ������
��
����
• Working in pairs: exercise on

characteristics of democracy
and dictatorship – 10 minutes –
discuss

• ‘Chalk and talk’
• Video: T6 part 3 Hitler’s

Germany
• Task: pupils use framework

questions to take notes relating
to learning outcomes 1 & 2.
Thereafter either redraft
answers (E) or organise
information into essay (F)

• Video: T8 part 1 Evacuation –
the first 10 minutes plus
question sheet

• Research using second half of
T6 part 3 as basis, plus class/
own resources, see internet
favourites – variety of recording
techniques encouraged. Either
recommend sites or
recommend do not use internet

• Video: T8 part 3 Bombs on
Clydeside plus question sheet
(provides context)

• Variety of evaluation exercises
from prepared sheet

Optional: use of
resources at home/
school library
throughout topic.

Note: beware of
some internet
material on Nazis.

Revise for formal
assessment on K&U
and skills – core
and extension.
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Section 2

Teaching, Learning
and Assessing
Social Subjects
The quality of interactions between teachers and

learners is the critically important feature of

effective teaching and learning.

Teaching and learning

Effective teaching and learning comprises a wide range of important and interacting features.

These can be gathered under four key organising principles that lie at the heart of effective

teaching and learning and that are widely accepted as the basis of good practice. They are

concerned with teachers:

making learning clear for the learner

using a variety of approaches

giving and receiving clear, regular feedback

monitoring progress and attainment in learning.

Making learning clear for the learner

Teachers can support pupils in their learning by:

• revisiting prior learning

– Ask pupils what they have already learned and achieved and summarise for the

pupils the main points of previous learning.

– Make clear the links between new learning and prior learning.

• ensuring learning tasks and purpose are clear

– Share the learning objectives with the pupils; provide clear criteria for tasks; write

main objectives up on to an overhead transparency or wall poster and refer to them

frequently.

– Offer clear explanations to pupils of what it is you are asking them to do and of the

reasons for the range of activities in which they will be engaged.

– Make links between what is learned in class and how it can be used in real situations

for real purposes.

– Make sure that pupils can see the ‘big picture’: to where the discrete parts of their

learning are leading.

See Exemplar ‘Individual assignment: Famous Scots’ for an illustration of sharing learning/
assessment criteria.
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Using a variety of approaches

Teachers can support pupils in their learning by:

• using different approaches to match different purposes and outcomes

– Teacher informing, describing, explaining, modelling, demonstrating, coaching,

listening, watching, questioning.

– Pupils investigating, discussing, researching.

– Allow time for pupils to be actively involved in their learning, to reflect on what they

have learned, to do something with their new learning, e.g. applying their knowledge,

understanding and skills in mapping in a new context.

– Clarify when focus is on process or product, or both.

• using flexible groupings

– Be clear about the purpose and appropriateness of group work – the learning

outcomes should determine the method of working and will include direct interactive

teaching, whole-class, group and individual work.

– Pupils should be encouraged to work collaboratively and independently, e.g.

collaborate to produce a frieze for the classroom; produce an individual folio of

work, etc.

See Exemplar ‘World of Dangers’ for an illustration of using a variety of approaches and using

flexible groupings.

Giving and receiving clear and regular feedback

• offering praise, encouragement and constructive comments

– Make clear the criteria by which the teacher evaluates what the learner can do.

– Offer praise for work well done, for effort.

– Remember that most ongoing feedback is informal and that it focuses on only one or

two features.

– Be specific in identifying one or two next steps.

• valuing what pupils have to say about their own learning

– Encourage pupils to support each other in their learning and to share effective

learning strategies.

– Provide opportunities for pupils to undertake a task at home with parents’ support

and then consider pupils’ and parents’ views about the learning process.

See Exemplar ‘Letter home’ for an illustration of valuing what pupils/parents have to say

about the learning process.

Monitoring progress and attainment in learning

Teachers can support pupils in their learning by:

• interacting regularly with pupils

– Check understanding by asking questions, e.g. ‘Do you understand?’ ‘Shall I continue?’

– Ask pupils to summarise what they have learned and to talk about this with others in

the class/group.

– Circulate among the pupils as they work to provide support and assistance when

needed.

• involving pupils in monitoring their own progress

– Identify clear targets.

– Encourage pupils to see assessment as part of learning to check up on progress.
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Individual assignment: ‘Famous Scots’

You have from 12 January to 6 February to complete this task. Although you will be given

some time in class to find out information, you might also need to work at home or visit

the local library.

Task: P5

Read the following instructions very carefully

1. Choose a famous Scot and research the following.

• His/her date of birth

• Where he/she was born

• The other members of his/her family

• When he/she dies (if he/she is no longer alive)

• Find a picture of him/her to include in your report

• His/her education and details of early life

• Whether he/she was married

• What job he/she did

• Why he/she became famous

• The effect of his/her work on our society today

2. Once you have gathered all the information, you are ready to put your report together.

You are to use A4 lined and blank papers. Use the attached example to help you write

your report. Remember first of all to identify your ‘famous Scot’ and say why you

have chosen him or her.

3. On a separate page, make a list of all the books from which you have taken

information. This page should be entitled ‘Bibliography’.

People in the past

Success criteria

Read the following very carefully

**** will be awarded if all three instructions have been carried out fully, the report makes

sense and it is well presented.

*** will be awarded if all three instructions have been carried out fully, the report makes

sense but it requires better presentation.

** will be awarded if all three instructions have been carried out fully, the report is

neatly presented but it does not make sense in parts.

* will be awarded if all three instructions have been carried out fully.

Hints

Content

Remember to say why your chosen person is considered important today.
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Presentation

Pages of writing in ordinary pencil do not look interesting to the reader. You can add

interest by using felt tip and ballpoint pens or coloured pencils. Illustrations and/or

pictures cut from magazines, etc., might also help. A coloured border round a picture or

piece of writing might also be appropriate, but remember that what you add for

decoration should not overwhelm what you have written. You can of course use a word-

processor, but just typing out the work does not necessarily mean it is well presented.

The layout is important and in this respect the placing of pictures or illustrations should

support the text.

Writing

This assignment gives you an opportunity to show what you can do, and care and

accuracy are both important. Complete at least one rough draft of your report before you

attempt the final version and always read over what you have written. Check that it makes

sense. A full stop or comma can make a big difference to the meaning of a sentence, so

make sure you have put in the proper punctuation marks. If you are not certain about the

spelling of a word always use a dictionary. Remember to use different starter words and

to vary the length and type of sentences.

Individual assignment: Sir Walter Scott

Comments

Very well done Ross, you managed to include all the information as requested and at the

same time put together a most interesting report. In particular, I like the way you have split

the report into sections and used pictures to support the text and add interest.

Presentation Coverage

A4 lined and blank papers have been used. ✔

A bibliography is listed on a separate page. ✔

Comments

Excellent presentation Ross. I like the way you have combined the title, picture and

coloured text on the cover – it looks most impressive. The text in the report is clear, well

spaced out and accurate. Good use of paragraphs helps the reader to make sense of

what is written.

Overall level Level C

Pupil’s comments

I found the task great fun. The criteria were very helpful. I was quite happy with my grade. I

learned a lot of computer skills and I have learned how to look up books.

38



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


1. Dangers can be categorised, for our

purposes, into social, environmental,

pollution and ‘dangers in the home’.

Pupils will learn about common

examples of each of these.

2. ‘Drugs’ is a term that includes beneficial

medications as well as the less

acceptable connotations with alcohol,

tobacco, heroin, etc. All ‘drugs’ will

have an effect on the body: good, bad,

sometimes both.

3. Media and social pressure (peer

group) can be one of the most

significant factors in inducing

participation in drug or alcohol abuse.

Resisting this may be a very difficult

and demanding thing to do. There are

also implications of legal/criminal

nature.

4. Pollution comes in a variety of forms

with a number of issues being raised,

such as:

(a) air pollution

(b) litter and waste disposal

(c) industrial pollution

(d) deforestation (rainforest).

5. Pupils will learn about dangers

associated with poor diet, lack of

exercise and increasing stress amongst

young people and what they can do to

counteract these problems.

Pupils will produce, in groups, information

posters based around their own

researches. These will form the basis of the

assessment evidence.

Can pupils demonstrate that they

appreciate that drugs can be both

beneficial and harmful? (Oral answers or

short essay.) Do they know what the

significant effects of the most common

drugs can be?

How well can pupils discuss these issues

in group/class work? Are their opinions/

views self-determined and based on

understanding, or do they repeat

platitudes learned through the media with

little thought or understanding? (Group/

class discussion, advice posters?)

Can pupils identify the problems

associated with these forms of pollution?

(Short follow-up ‘test’ – match the dangers

with the type of pollution.) Can they offer

suggestions that could help alleviate some

of these difficulties?

Can pupils identify and discuss specific

problems in these areas? Can they make

suggestions as to potential solutions?

Topic: A world of dangers Primary 6/7

• Environmental studies:

––––– people in societypeople in societypeople in societypeople in societypeople in society – rules, rights and responsibilities; conflict and decision making

––––– people and placepeople and placepeople and placepeople and placepeople and place – human–physical interactions

• Health education

• Personal and social development

Main aims

Through class lessons and group/individual research and discussion, pupils will learn to

recognise a wide range of social, health and environmental dangers that may affect them

in their daily lives, now and in the future. They will learn some strategies that may help

them deal with or overcome these.

'�
����$� �
�	���� ����������
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Main focus – skills

Collect and record information through a variety of forms of research (reference books,

interviewing, survey, field-study visit). Present information (orally and posters/written

reports).

Main focus – attitudes

Understanding of the importance of using the natural environment responsibly, of how

they can contribute positively to their own and to other people’s health and quality of life.

Specific practical task

In groups, conduct a risk-assessment exercise around the school and school grounds.

Identify one particular area/risk and devise a means of alerting other pupils, staff and

visitors to the danger (e.g. steep stairs – no running; uneven paving slabs – take care).

Warning to be devised so that the message is delivered in three ways: visual (e.g.

poster), auditory (e.g. song, rap) and kinaesthetic (e.g. drama or dance).

Resources

Topic box from resource bank, school-developed resources, PSD and health resources,

homework tasks (interview/questionnaires), health-promotion videos, visitors (school

nurse, local doctor?), visits (waste-disposal site).
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Letter home

To: P1–P3 parents

Dear Parents

As part of this term’s project the children have been asked to present a mini project of

their own choice, but related to the project. The purpose of the activity is to:

• set specific questions

• seek information to answer the questions

• present the information to the class

(with support).

In school they have been asked to identify key questions to which they would like to find

out the answers (suggested response ideas in brackets).

P1: one question (drawing – one or two sentences, picture maybe)

P2: two related questions (drawings, paragraph about each, picture)

P3: three related questions (labelled/annotated drawings, paragraph, bullet points)

It need not be a major task and just over a week will be given to complete it (16 June). We

hope to display the work in class. The children have very clear ideas of what they want to

do – some plans are very grand for such a short time – but keep it simple and to the point.

I have suggested the following to the children.

• Make sure you know exactly what you want to find out.

• Think about where you might find the information.

• When you have the information – how will you organise it?

• Will there be just writing, or writing and pictures, or drawings, charts, labels, etc.?

I have further suggested presenting it in the form of:

• A3 poster with drawing in the middle and answered questions around the side

• shaped booklet – similar to the butterfly fact book (ask the children)

• A4 folded book – like a mini fact book

• any other way you both decide.

This should be a fun activity for you both! If you have time and your child wants to do

more – go with it as long as your child’s key questions have been answered.

How to help

When helping your child with this mini project, if possible don’t give them the answers but

direct them to the relevant material. P2/P3 should be able to refer to a glossary, index and

contents in a book. If the information is too difficult to read, read selected text for your

child and ask them to find the important information to answer their question – try not to

read just the sentence with the answer in it.

Helping to plan and organise

Once you have decided what you are going to do together, make a plan so that you do a

little each day and not all at the last minute. Making a checklist, to tick off work done, may

help. Remember this is your child’s first ‘mini project’ – they will need help to complete it,

but do it with them and not for them. Some children will need minimum supervision but

watch they don’t get too ambitious in the short time.
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Meeting individual needs

Meeting individual needs is a key consideration when planning social subjects topics or

studies. Devising learning activities that provide appropriate challenge and are suited to each

pupil’s needs and capacities can be achieved:

• by designing, around any given topic or theme, a set of clearly defined tasks for any

given level of attainment

• by structuring common tasks to allow differentiation by response

• by organizing and structuring collaborative group tasks to allow pupils to contribute,

each according to his or her different abilities

• by gradually withdrawing teacher support from pupils, so that they are encouraged to

show increased independence in their learning and to exercise greater responsibility for

the pace and structure of their work.

Teachers should be careful to consider the most appropriate grouping for each set of

activities within a study, taking into account the focus of the work on particular strands and

the needs of individual pupils.

Working with the class as a whole group is an effective approach for introducing a topic and

getting an idea of pupils’ general understanding of the area to be covered. It may also be

useful for summing up what has been done, going over important points or drawing

conclusions about what different groups have contributed to the study, so that all the pupils

can get a wider picture of the topic as a whole. Bringing pupils together as a class to talk

about a common experience, such as a visit to a museum or a videotape of life in another

country, will allow pupils to learn at different levels whilst sharing a common experience.

For teaching and learning to be most effective, a blend of whole-class, group and individual

approaches is generally required.

If you are unsure or unclear about what to do, and your child cannot help you, please be

in touch.

Completed work

When the work is completed your child will be asked to talk about it using a simple

framework, for example:

• what were you trying to find out? (key questions)

• how did you find it out? (books – encyclopaedia, CD-ROM, etc.)

• was it easy to find the information – who helped, was it hard?

• why did you decide to present it in this way?

• what have you learnt about doing the project – anything you need to remember for

next time?

• what did you like best about doing this project at home?

Please note

• Your child’s sample questions are enclosed – they may be modified if your child

changes their mind, or simplified if they are too complex or the answers impossible to

find – but do not let your child keep changing their mind!

• Books may be borrowed from school overnight (as there might be a demand!).

• All paper, craft materials can be provided (you will need to give us a list).

• Have fun!

Headteacher
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Assessing

Assessing should be integral to the teaching and learning process, which is shared between

pupil and teacher. It should not dominate teaching and learning.

Assessment of pupils’ work in social subjects can present particular challenges for the

teacher. The national guidelines describe attainment targets and progression largely in terms

of conceptual development. This means that different contexts can be used to develop the

skills and understanding outlined in the guidelines. Therefore teachers themselves must

identify clearly which particular aspects of content should be the focus for their pupils.

Establishing a clear focus for assessment is essential. The process of assessment should

be set in a context of effective teaching and learning, which takes account of the five key

activities of planning, teaching, recording, reporting and evaluating.

Examples of assessment activities that can provide evidence of pupil attainment in social

subjects include:

• teacher’s notes about a group discussion

• a completed diagram, map, sketch

• listening to a pupil’s report/presentation to class/group

• observation of pupils’ skills in an enquiry task

• a completed topic folder or folio of work

• class or group tests

• a piece of extended writing

• pupils’ answers to questions (written or oral).

The attainment outcomes and strands provide the framework for the assessment of

knowledge, understanding and skills.

Pupils have an entitlement to a coherent, progressive learning experience that develops

understanding of the ‘key ideas’ (strands) of knowledge and understanding and skills, not to

a mechanistic coverage of every bullet

point within each attainment target. The

individual bullets provide pathways for

developing understanding of the key

ideas of each strand. They inform the

teacher’s choice of learning and

assessment tasks. In assessing pupils’ progress it will not always be necessary to plan to

cover every bullet of a particular level to feel confident that a pupil has, over the period,

shown broad competence at that level for a particular attainment outcome.

It is important to note that assessing is not the same as testing.

For example, James will have attained Level C in people in the past when he has:

(a) undertaken tasks that demonstrate skills competence at Level C (some of the skills may

have been developed in other contexts such as science)

(b) shown understanding of each key idea as identified in the KU strand titles, e.g. people,

events, societies of significance in the past, etc. (within the context of James’ particular

topic or study, which could be Romans, Wallace and Bruce, etc.)

A realistic approach to assessment means identifying a clear focus. This would derive from

the learning goals already planned, but not all learning goals will need to be assessed in

every unit or topic so long as each strand is covered over time. Those chosen to be the

focus of assessment can simply be highlighted on the short-term plan for the unit or topic. In

Establishing a clear focus for

assessment is essential.
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the primary context, if there is only one topic for an attainment outcome at a particular stage,

then all strands will need to be covered within it.

Progression through levels of attainment is described largely in terms of skills and

knowledge and understanding. Pupils’ understanding of the ‘key ideas’ in social subjects will

develop through a range of different contexts, rather than through prescribed content areas.

Teachers will therefore use their professional judgement to:

• determine precise learning goals for a particular context

• identify selected aspects for assessment

• assign a level for identified pieces of work based on clear, shared criteria that derive

from attainment targets

• reach a decision on an overall level of attainment.

In this way a profile of attainment will be built up over time: the selected pieces or aspects of

classwork can be highlighted within the pupil’s folio or jotter. This need not always be paper

and pencil work. From time to time teachers might also wish to set a test to confirm their

judgement of an individual’s level of attainment.

When judging a pupil’s overall performance, look across a range of work and take account

of strengths and weaknesses across the range of strands and over a period of time, rather

than focusing on a single piece of work.

Gathering evidence

Evidence can be gathered by observing pupils, interacting with them as they work and by

reflecting with them on what they have done. The following strategies may be found useful.

• Teachers should base their judgements about pupils on what they say, do and write.

• In setting a task, consider how much support and structure might be given.

• Always remember that pupils will demonstrate attainment within the limits set by the task.

• Assessing should encourage and motivate learners, highlighting achievements and

valuing progress.

• Assessing should be used at appropriate times to summarise progress.

• Teachers should encourage self- and peer-assessment, discussing and negotiating

performance criteria.
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Watch pupils as they

plan and carry out

activities

Listen to pupils as they

talk to each other and to

you

Talk with pupils and ask

questions

Set aside time to

consider products of

pupils’ work, including

texts, as evidence of

learning

Pupil self-assessment

Peer evaluation

• Are pupils staying on task?

• How well are they working independently?

• How effective is group work?

• Are all pupils participating?

• Are they putting learning strategies into practice?

• Are they using reference sources appropriately?

• Is the task clear to individual pupils/group?

• Are the pupils developing skills?

• Are common misconceptions or gaps becoming

apparent?

• Are individual pupils demonstrating particular difficulties?

• How well do the pupils explain things to each other?

• How well can pupils participate in oral or written

presentations to the class?

• Reviewing prior learning:

– clarify with the pupils how much and how well they

have understood previous learning

– brainstorm before a new topic is started.

• On the spot:

– check understanding of task, the pupils’ approach to

the task and how learning is progressing

– give feedback, encouragement.

• At end of task:

– summarise learning and identify next steps

– celebrate achievement and allow pupils to

demonstrate their learning to others.

• This could involve the teacher looking closely at:

– written text

– assessment activity

– tests – written

– video/audio evidence

– learning displayed electronically

– poster/diagram

– artefact/picture.

• As part of ongoing evaluation of learning:

– does the work achieve the individual pupil’s goals?

– use self-evaluation formats or a learning diary to

prepare for discussion with the teacher and parents

– strengthen image of self as a learner.

• This could involve peers:

– providing feedback and questions after a particular

presentation, performance or piece of work

– sharing editing and redrafting of text.

Strategy Assessment focus

45



���������	
���


� ������ ��	� 
���
�	�� ���� ������	�� � � ��

Recording

Recording pupils’ individual attainments should be a simple, manageable process.

Pupils can be involved in recording their progress in a sheet at the back of personal jotters/

folders, or in a class file. This in effect then becomes the pupil’s individual assessment

record. The class file or teacher’s file can also contain an overview grid showing the

achievements of all pupils for a particular topic or unit. Folders or collections of work should

support assessment, reporting and planning next steps.

The following example illustrates a straightforward and effective approach to recording pupil

attainment.

There is no need to provide different contexts/topics for pupils at different stages in a

composite class. In determining levels of attainment – whether in a composite class or in a

single stage class with a range of abilities – differentiation is generally by pupil response to a

similar task. However, where it is manageable, teachers might also provide different tasks

for different groups of children on occasion.
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Class record chart: P5/P6/P7 composite
A primary class record chart for a topic on Wallace and Bruce

Environmental studies

Topic: Wallace and Bruce Class: P5/P6/P7

Learning goal Learning goal Learning goal

The child

can:

P5 pupils

David

Karyn

Kylie

Rhys

P6 pupils

Marc

Ross

Caroline

Diane

Jack

Linzi

Shona

Louise

Jamie

Steven

Laura

P7 pupils

Darren

Lauren

Craig

Lucy

Anna

Tom

Gavin

demonstrate

understanding of five

distinctive features of

life at that time (level

C) and why Wallace

and Bruce are

considered significant

(level D).

C

C with support

C

C

D

D

C

D with help

D

D

C needed T/S

C lacked confidence

C needed T/S

D

C lacked confidence

D

D

E difficulty with values

D

D

D

C needed T/S

demonstrate

understanding of time

and historical

sequence.

C needed

C T/S

C initially

C unsure

C

C

C

C

C

C

C

C

C

C needed T/S

C

D

D

E no problem

D

E

D

C needed T/S

produce a report on

the Battle of

Bannockburn/

William Wallace to

include K&U of types

of historical evidence.

C

B needed T/S

C

C

D Generally

D well

D done.

D Children

D very

D motivated,

C very

D involved

C in

D task

C

D

D

E

E very good report

D

D

C

47



���������	
���


� ������ ��	� 
���
�	�� ���� ������	�� � � ��48



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


S
tr

a
n
d
s 

a
n
d

Ta
rg

e
ts

S
o
c
ia

l 
S
u
b
je

c
ts

 5
–
1
4
: 

S
e
c
ti

o
n
 3



���������	
���


� ������ ��	� 
���
�	�� ���� ������	�� � � ��50



������ ��	� 
���
�	�� ���� ������	�� � � ��

���������	
���


Section 3

Strands and Targets
The purpose of this section is to set the
attainment targets in the context of everyday
teaching and learning situations.

It provides extended descriptions of the targets for knowledge and understanding and for

skills, and should help teachers to judge the extent of teaching and learning required and the

depth of understanding expected for particular levels and targets.

While learning in environmental studies has been defined as encompassing knowledge and

understanding, skills and developing informed attitudes, many programmes of work and

individual class lessons will be promoting pupils’ competence in all three aspects together.

The separate grids that appear both in the guidelines and in this guide are for ease of

reference and planning, and to clarify particular points. They should not be regarded as

implying that each aspect must be taught in isolation.

People in the past

The attainment targets within the two strands ‘people, events and societies of significance’

and ‘change and continuity, cause and effect’ are expressed in the guidelines largely in

‘context free’ terms. This allows teachers to choose particular historical topics and studies

that suit their own circumstances. These strands have therefore been expanded in order to

provide exemplification of contexts and to clarify the level of demand. The other two K&U

strands are more explicit and do not require this type of expansion. The strand ‘the nature of

historical evidence’ describes progression in knowledge about historical evidence and the

different types that exist. Skills in evaluating and drawing conclusions about historical

evidence are described within the skills grid.

People and place

As with ‘people in the past’, precise contexts for studying the key geographical ideas of the

strands have not been detailed. Therefore all strands for ‘people and place’, except the first

– ‘using maps’, have been expanded in order to exemplify teaching approaches and the

level of demand. The strand ‘using maps’ describes progression in knowledge about maps.

Skills in making or interpreting maps are described within the skills grid.

People in society

All the strands for ‘people in society’ have been further exemplified. It is recognized that

there will be scope for some targets within this outcome, especially in the early stages, to

link with PSD programmes.

Skills

The skills attainment targets have been expanded in order to provide further exemplification

of typical social subjects contexts. Teaching pupils to undertake an investigation is not the

only way to address skills development. It is equally important to offer opportunities for

critical thinking and problem solving within everyday class, or out-of-class activities.
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At this stage pupils will talk about people who have had an effect on their family, e.g.
grandparents, friends; events in the past that have affected their family, e.g. weddings,
birthdays, moving house, local celebrations/festivals. They might retell stories about the
past, e.g. what happened in the village/town during the war, what Grandma did when
she was a child, what their local area used to look like, a story about the Romans. From
this, pupils should be able to describe some particular points that they have learned

about the past, e.g. that clothes were different, that children’s games have changed.

The main emphasis here is still on describing the features of the society/event, but
pupils should be beginning to address the question of why the society/event is
considered important. For example, a pupil might describe what happened at the Battle

of Culloden, but they should also be able to suggest that this battle was important
because it marked the end of the Jacobite rebellions and the beginning of the
destruction of the Highland way of life, or a pupil might suggest that Victorian society is
regarded as significant because the social conditions at that time led to important
reforms.

At this level a pupil could be writing a clearly structured essay in response to a specific
issue driven question, e.g. how far were the lives of the American Indians affected by
the arrival of the Europeans?

The progression from Level D is in the breadth, depth and quality of the explanation
offered as to the importance of the society/event. Pupils should also make reference to
the values/attitudes prevailing at the time. Progression could also be achieved by

examining a more complex event, e.g. considering the significance of the Union of the
Parliaments. Alternatively within a study of the Industrial Revolution, pupils might
research the conditions in which people worked, teasing out specific aspects, e.g. the
employment of young children and identifying the prevailing attitudes of employers,
parents, children, government and social reformers. This would provide a good
opportunity for role-play and developing informed attitudes.

Progression to Level C involves pupils being able to identify different lifestyles in the era
chosen, e.g. rich farmer, peasant, mill owner, titled family, factory worker, clan chief.
Aspects of lifestyles might include homes, work, health, leisure, clothes.

Within the chosen context, whether homes, Vikings, Romans, etc., pupils will learn about
selected main features of life in the past, e.g. clothes, transport, homes, work and
leisure. This could be done by using enquiry skills.

Developing understanding of people, events and societies of significance in the past

Knowledge and understanding: people in the past

Level A

Level B

Level C

Level D

Level E

Level F

Give examples of people and
events in the past that are of
significance to them in relation to
their families, or in relation to their

community. Give examples of
stories they have heard that give
them information about the past,
and describe what they have
learned.

Describe some features of life in
the past for a chosen topic/period.

Describe the diversity of lifestyles
of people in the past.

Describe some features of
societies, people and events from
the past and suggest why they

might be considered significant.

Explain the motives or actions of

people in particular historical
situations. Explain the values or
attitudes that characterised
various societies in the past.
Explain why particular societies,
people and events from the past

are thought to be of significance.

Apply knowledge and
understanding of the motives or
actions of people in particular

historical situations, and/or the
values and attitudes of particular
societies in the past to reach
conclusions on a given historical
issue or question.
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Level A

Level B

Level C

Level D

Level E

Level F

Give some examples of changes
that have affected their own and
other people’s lives and the life of
their community. Give some
reasons why these changes took

place.

Describe changes that have led to

present circumstances in relation
to their own lives. Give reasons
why these changes took place.
Give examples of continuity in
relation to their own lives.

Make a comparison between
present and past lifestyles/

circumstances/features. Give
some reasons for differences, and
for aspects of continuity.

Identify important features of a

development that have changed
over an extended period of time.
Explain why these features were
important and discuss what
effects they had on people’s
lives.

Demonstrate a detailed knowledge
and understanding of the main
features of a particular event/
development/attitude with regard to
change and continuity. Give some

reasons to explain why a specific
historical event/action/development
took place and what the specific
consequences were.

Apply knowledge and
understanding of the process of

cause and effect to provide a
detailed explanation as to why a
particular development/event took
place and give a balanced
assessment as to the significance
of its consequences.

At the early stages pupils will talk about changes that have taken place, such as a
new brother/sister, change of job, factory closing, new road, family death, new
teacher. Simple explanations of changes should be offered, e.g. the houses were
derelict so they were pulled down to make way for a new road.

Pupils could discuss some inventions, discoveries or situations from the past that have
affected their lives today, e.g. medicines, housing. They should explain in simple terms

how these changes came about, e.g. to improve health, comfort, convenience, etc.
Some examples of continuity may be that children today still have toys, e.g. dolls, cars,
but they differ from those of children long ago; likewise for clothes, homes, etc.

Progression to Level C will involve pupils in making comparisons between the present

and the past and identifying causes and effects. They will be able to give
straightforward reasons for why some aspects have changed while others remain the
same, e.g. in a study of Christmas past and present.

Pupils at Level D will identify main features or changes over time, e.g. in
communication technology, transport, etc. Describing their importance and the effects
on people would be in fairly general terms, e.g. changes in transport have led to goods

and people travelling to all parts of the world more quickly and in greater numbers, but
this has also led to pollution and health problems.

In addition to detailed description, pupils will also focus on causes and

consequences. A wider range of issues are likely to be explored (technological, social,
economic, political), e.g. how families or rural communities have been affected by
developments in transport, the effects of changes in franchise, energy generation,
etc.

A pupil operating at Level F might be able to explain the causes of a fairly complex

development, e.g. the Industrial Revolution and/or explain in detail what the
consequences of this development were for ordinary people, or for British society as a
whole. Or, in considering the aftermath of the Battle of Culloden, he/she might assess
a range of immediate and longer term effects on the Highlands such as changes in
land ownership, social order, population distribution, Gaelic language, land use.

Knowledge and understanding: people in the past

Developing understanding of change and continuity, cause and effect
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Level A

Level B

Level C

Level D

Level E

Level F

Pupils should describe the weather that they experience daily and its effects on their

activities, transport to school, clothing, etc. This will involve them in observation and
language work. They may compile weather charts as a class and draw their own
pictures to describe weather types.

The difference from Level A is in the use of wider terminology and the description of
types of weather less frequently experienced, e.g. fog or frost. Pupils now describe the
effects on others such as parents and friends and on activities removed from their own
experience, e.g. the effect of stormy weather on people’s everyday work. This is
effective as a daily exercise over a period of time. As at Level A, records of daily

weather may be kept as a group.

Pupils should be able to describe the temperature and rainfall associated with different times of
the year. They should know that our four seasons may not apply to many parts of the world
and that it is the contrast between wet and dry seasons (as opposed to cold and warm) that is
most significant in warm climates. There are several key types of climate in the world that are
relatively simple to describe and which clearly contrast with other types. These include cold
and hot desert, Equatorial lowland, and those with a pronounced wet season such as tropical
monsoon. Others are less distinct although the climate associated with the Mediterranean,
prairie and savannah could also be useful. There is no need to cover a large number of
examples although at least two would be necessary for pupils to demonstrate achievement.
This may be done in parts over a session and/or it can be combined with ‘ways of life’ Level C.

World examples give spectacular contexts here such as the regular flooding in
Bangladesh and the tropical storms of the Caribbean. Local examples are important if

less spectacular and these can include exceptional frost, rainfall or high wind, e.g. the
effects of severe frost or snowstorm on local transport and livestock. Use of media
such as newspaper and television is useful here. This is potentially a fertile area for
language work and media studies.

An important life skill here is developing pupils’ ability to make sense of a television weather
forecast by recognising the association between pressure systems and weather types, e.g.
that depressions bring changeable weather; anti-cyclones, calm weather. They should also be
able to describe the straightforward differences between the four corners of the British Isles, in
terms of latitude, relief and prevailing winds. They can also give simple reasons for the main
global patterns of temperature and rainfall, e.g. how latitude affects temperature differences.
Again in many cases to describe an association is sufficient, e.g. that hot deserts lie beside
cold ocean currents. The effects on ways of life should emphasise the economic rather than
the personal (Level C). This can be dealt with as a topic or at regular intervals together with
other studies, e.g. farming. Media weather charts and forecasts are useful.

Pupils should give straightforward reasons for climate patterns across the world but
involved explanations tend to result in physics rather than geography. Effects on
economic activity may include the effects of seasonal rainfall on sub-Saharan farming
or on the tourist industry of the Mediterranean. Level F can be effectively achieved as
extension work from a topic targeted at Level E.

Describe the main types of local
weather, including seasonal
change, and how it affects their

own lives.

Describe main weather elements
and some effects on people’s

everyday lives.

Describe how extremes of weather
and climate can disastrously affect
people and places.

Describe and explain simply the
main weather and climate patterns
in Britain and the wider world,
including extremes, and explain

the effects on ways of life, e.g. the
effects of arctic/desert climate on
farming, transport, mining.

Explain in detail global patterns of

weather and climate and describe
the effect on economic activity.

Describe some main types of
weather and climate in the world
and ways in which people adapt to
them, e.g. style of house, working

outdoors.

Knowledge and understanding: people and place
Developing understanding of the physical environment: weather and climate
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Level A

Level B

Level C

Level D

Level E

Level F

Identify some significant nearby
physical features, e.g. hill, stream.

Identify and describe in simple
terms major local physical
features, e.g. river valley,
mountain range as appropriate.

Identify and describe the main
types of physical features of the
Scottish landscape, e.g. those
found in the Highlands or Central
Lowlands.

Identify and describe a range of

physical features found outwith
Scotland.

Describe some obvious features
and the processes that formed
them, for example the actions of
running water, waves, ice,
earthquakes and volcanoes in
forming coasts, rivers and their

valleys, mountain areas.

At early stages the aim is to allow pupils to observe the slope and form of their local
landscape. This is relatively straightforward in rural environments but in built-up areas
only relatively spectacular features are easily identified. Pupils should have the
opportunity to discuss and point out local landmarks significant to them either
outdoors, from a convenient vantage point, or from photographs of the local area.
This would rarely be done in isolation but as part of a wider study of the local

environment. It can be combined with Level A ‘settlement’ and Level A ‘using maps’.

The aim is to extend the pupils’ knowledge of the local area and of types of landform.
The concept of classification of landforms can be introduced, e.g. that hills, rivers come
in many sizes and shapes. Pupils can describe features in terms of size, shape, slope

and general appearance (colour, texture). Examples may arise through comparative
studies or through landscapes described in stories.

Pupils extend their knowledge of types of feature. They can describe the main types of
physical features found in Scotland, such as peaks, coastal cliffs, broad estuaries.
They can also describe the landscape of Scotland in broad terms, e.g. Highlands,
Central Lowlands. Can be combined with, or contexts can arise from: ‘using maps’

Level C, ‘land use’ Level C and ‘settlement’ Level C.

Pupils again extend their knowledge to features outwith Scotland (but which may be
familiar to most through media), e.g. volcanoes, desert features such as canyons and
sand dunes, and deltas. They are now able to give full descriptions. They start to link
photographs of features to maps. Features will normally arise through comparative study
or incidentally as part of topic work.

Pupils can describe the appearance of the main types of physical feature found across
the world and the processes forming them in simple terms. They should be able to
classify features according to the main processes that form them, noting where
appropriate stages in the development of features, e.g. river valley, coastal cliffs. This
would normally be dealt with as a distinct topic but could be done within other contexts,
e.g. glacial features could be studied as part of a comparative study of an Alpine

village.

The range of features is similar to level E. Pupils can explain the processes whereas

at Level E they are just describing them. Pupils could achieve Level F as an
extension to their Level E work.

Explain the processes, including

the theory of plate tectonics,
involved in the formation of major
types of physical features found
across the world.

Knowledge and understanding: people and place

Developing understanding of the physical environment: landscapes and physical processes
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Level A

Level B

Level C

Level D

Level E

Level F

The aim is to introduce the ideas of building function and services within a settlement
focusing on features within the pupil’s own everyday experience. They can similarly
describe services such as refuse collection or postal service; the use of open space,
e.g. natural woodland, playing fields, and transport, e.g. in nearby railway or bus station
or a bus service. Pupils can talk about significant buildings within their everyday

experience, for example the swimming pool, the village hall. They discuss the size and
appearance of the building and the activities that go on inside it in general terms. This
can be combined with Level A ‘land use’, Level A ‘landscapes’ and Level A ‘using
maps’.

The difference from level A is that pupils now begin to generalise and begin to recognise
patterns of use, e.g. streets of houses, reference to transport, shopping centres. They
also make a start to classifying buildings and types of service.

This further develops the ability to classify, generalise and recognise patterns, e.g. they
may identify that their town has more public buildings than a nearby village but less
than a nearby city. They may do this as part of a comparative study.

The concept is introduced here that settlements have grown up systematically rather
than by chance and that they have a distinct form because of their history of
development. Pupils can give reasons for the types of feature found in their local
settlement and others. For example, in studying a coastal town they can explain the
large number of hotels and entertainment facilities in terms of summer visitors. In
studying a port they can explain the function of some of the features found around the
main harbour. They can give reasons why some settlements grow faster and are larger
than others, e.g. due to their location as a route centre or due to some local attractive
feature or economic reason. A comparison study is appropriate. It would be possible to
achieve this level through extension work within a topic mainly targeted at Level C.

The main theme here is location – a central concept to geography. Pupils are
introduced to the concept of best location, i.e. that human activity will tend to
concentrate in the most advantageous areas for that activity. To reach this point pupils
must be able to describe a town simply in terms of different zones and describe the
features typical of each zone. For example they can identify and describe the features
of a shopping area and in a larger town recognise the features of the central business
district, noting the agglomeration of shops and offices. Explanations remain fairly
straightforward and studies focus on fairly obvious types of land use that are clearly
demarcated from others, i.e. business/shopping district, residential area, industrial area,
transport zone such as around a main railway station.

The concept is that of urbanisation – the reasons why people continue to move from

rural areas into towns and cities. Pupils can explain the reasons, past and present, in
terms of push factors away from rural areas (disastrous drought, dispossession from
land, remoteness from services, etc.) and pull factors towards urban areas
(employment, education facilities, etc.). They can describe different sets of
circumstances that apply in different parts of the world.

Describe the main features of their

local settlement such as
significant buildings, services,
open space, transport.

Describe the main features of
transport and the built environment
of their local settlement.

Describe the main features of their
own/a Scottish settlement and
compare with others.

Describe how, and give some
reasons why, settlements differ in
character, size, number of people
and function.

Give some reasons for the location
of settlements and the main types
of land use within them, for
example industrial areas, shopping

centres, residential areas.

Describe and explain some of the

factors affecting urban growth and
change.

Knowledge and understanding: people and place

Developing understanding of the human environment: settlement including transport
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Level A

Level B

Level C

Level D

Level E

Level F

Pupils identify their main activities during the day. This will be appropriate with a topic
such as ‘self’, ‘my family’, ‘my school’, and can be combined with Level A ‘using
maps’, Level A ‘settlement’ and Level A ‘land use’.

Describe features of their daily
routine.

There are two concepts here. One is the distinctiveness and value of different ways of
life. The second is the interdependence between all parts of the world and all
communities. Children in a rural area might contrast their lives with children in a city or
with a rural area elsewhere in the world, e.g. with a different climate or education
system. Such a study can be based around a television series or may be explored
through links with a partner school elsewhere. Pupils can describe some links with other
places, i.e. they have some concept of interdependency between Scotland and
elsewhere. This can again be emphasised through actual links with schools elsewhere
or by examining the products or food we use that is brought from elsewhere, e.g.
looking at the origin of packaged and canned food.

Compare and contrast their daily
routine with children elsewhere

and identify everyday links
between Scotland and other
countries, for example the food we
eat, schools.

Pupils can describe a range of features of daily life such as housing, transport and
employment in selected locations. Pupils can give reasons for the differences

described in terms of physical environment, e.g. climate and economic circumstances,
e.g. life in a rural subsistence economy. This can be combined with Level C in ‘weather
and climate’ e.g. looking at life in contrasting climates such as arctic or hot desert.

Describe contrasting ways of life
and give reasons why they differ in
different parts of the world.

For selected features pupils can describe the main aspects of economic life, i.e. the
production, distribution and consumption of goods and services, explain how these
interrelate and give reasons for the patterns described. For example, in a study of a
country such as Ghana pupils can describe the main features of farming explaining it in
terms of climate, available labour, transport, etc. They can describe the marketing of
cash crops such as cocoa or groundnuts and the limited processing of these primary
products. They can describe the main features of the country, e.g. the physical
environment and the location of main cities, ports and transport links. They can give
examples of change, e.g. greater concentration on the food crops or difficulties with the
world price of cocoa.

For a developing and a developed
area or country describe main
features of economic life and how
they are changing for example

farming, industry, transport, cities.

Pupils have studied an example of each type of country and will have knowledge of its
main features as described at Level D. At Level E they can make direct comparisons
between a developing and developed country and can make reference to economic
measures such as level of services, birth rates and death rates, in order to make these

comparisons. Pupils can achieve this level through extension work within a topic
targeted mainly at Level D.

For a developing and a developed
area or country compare and
contrast main features of lifestyle
and population growth.

Pupils can give reasons for the differences described at Level E. They can describe

patterns of development across the world (as opposed to between two countries) and
describe changing patterns with time, e.g. the pattern of population growth. Pupils can
achieve this level through extension work within a topic targeted at Level E.

Explain some of the reasons for

differences in economic and
population growth at a global
level.

Knowledge and understanding: people and place
Developing understanding of the human environment: ways of life
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Level A

Level B

Level C

Level D

Level E

Level F

At this level the aim is to introduce the concepts that: all land is used for something;
there are boundaries between different types of land use; land use forms patterns that
we can describe. The land uses studied may vary greatly between schools and even

within schools depending on the available view of the surroundings. From a classroom
window in many schools pupils can identify the land set aside for the playground and,
beyond, land used for housing, industry, farming, etc. Within class discussion pupils
should be able to point out different types of land use and describe its main features/
appearance.

Pupils can describe ways in which people make use of the land. The contexts will vary
depending on the location of the school. For example, in considering an area used for
recreation, not only the types of activity that take place there, but also the work

involved in maintaining the land would be included. For a retail area, pupils can
describe the shopping/recreation activity and the types of service jobs created.

This is a traditional topic in many schools. Local examples are appropriate but not
essential. Pupils can describe the main work patterns, activities, products and

landscape of whichever land use selected.

This can build directly on the study at Level C. For example, in a study of farming,

pupils examine the effects on wildlife of clearing hedgerows and describe the effects
of such change giving specific examples of the benefits or problems created. For
example, in a study of forest clearance, pupils would describe the effects on plant life,
wildlife, local climate, soil erosion and so on. Since these are potentially complex
issues, explanation is not sought here to achieve Level D.

This can extend naturally from a case study as described at Level D, e.g. in terms of

tropical forest clearance for a new road or for quarrying. However it is also appropriate
at a local study, e.g. a new bypass around the town or a main retail development in
terms of its effect on the lives of the people who live in the area, such as changing
shopping patterns and on the environment, e.g. increase in traffic, destruction of a
woodland, etc.

Pupils can describe the main changes in the patterns of a selected land use, e.g.

how farming has changed over a period such as: changes in crop patterns, types of
crop, size of farm; how urban land use has expanded, e.g. in South East England or
at a particular location; how industrial patterns have changed, e.g. decline of
industries in certain areas and growth in others, such as changes in manufacturing
distribution. Pupils can achieve this level through extension work within a topic
targeted at Level E. Pupils can, in addition, explain the main issues and ways in

which they can be resolved.

Describe and explain the main
factors influencing the patterns of
land use including change over
time.

For a large-scale leisure, service
or commercial development,
describe and explain the main
issues and conflicts and how
these can be resolved.

Describe how land is used in
and around the school/home.

Describe how people use land for
work and leisure in the local area.

Describe the main features of

some common types of land use,
e.g. farming, forestry, industrial
estate.

For a selected land use, change or
industrial process, describe

possible effects, good or bad, on
the landscape/environment, for
example tropical forest clearance,
improvement of derelict land for
leisure use.

For an economic development,
e.g. a new road, industry, retail
park, describe the main social
and environmental impact on the
local area.

Knowledge and understanding: people and place

Developing understanding of human–physical interactions: land use, resources and change
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Level A

Level B

Level C

Level D

Level E

Level F

Discuss ways in which pupils can
care for resources and their

environment at home and in
school.

Give some ways in which
everyday resources are
conserved or recycled locally, e.g.

collection of waste paper.

Describe ways in which resources
in Scotland are conserved and
recycled.

Pupils can describe practical measures, for example mesh size regulations for
fishermen, replanting of forests, and can give simple explanations, e.g. the need to
allow fish to breed. This may be combined with a Level C/D ‘land use’.

Pupils can describe the problem as well as the method of conservation, e.g. use of

pathways and fencing in wet upland areas for walkers to prevent erosion of fragile
plants by trampling. This may be combined with Level E ‘land use’.

Pupils can describe the finite nature of the Earth’s resources and explain the
importance of sustainable development of minerals, energy and plants and animal life

for the future. They can explain the potentially disastrous effects of unwise use of
resources, e.g. the effects of global warming.

Explain why conservation of
natural resources is important
both in a local and in a global
context.

Describe and explain simply some
ways of conserving landscapes,
e.g. eroded coasts and mountain
areas.

Describe some methods used and

reasons for conserving major
resources, e.g. fish, energy,
forests.

Pupils can achieve this level by extension work within a topic targeted at Level B.

Pupils can describe additional examples that have a national dimension (although
local examples should be used where appropriate). For example, they can describe
the insulation of buildings to conserve heat and the conservation of water by renewing
pipelines.

Only simple descriptions are required of resources that are obvious to pupils, for
example recycling of waste products by the local council, recycling by individuals of
glass bottles or fabric. There may well be many examples within the school such as
‘switch off’ notices on light switches or recycling of scrap paper for use in craft.

Pupils can approach this by describing ways of avoiding waste, e.g. in the eating of
food, use of water and use of paper.

Knowledge and understanding: people and place
Developing understanding of human–physical interactions: environmental issues and sustainability
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Level A

Level B

Level C

Level D

Level E

Level F

Pupils should be encouraged to discuss their own physical needs, e.g. food, drink,
shelter, warmth, exercise. They might also discuss emotional needs, e.g. to be loved,
cared for, that it is okay to feel happy, sad, angry, etc., at different times. Simple
descriptions of how their needs are met might be that parents cook meals, friends play

with them, teacher teaches them, etc.

For a particular group such as the elderly, pupils could suggest what needs they might
have. Using different stimuli such as pictures, they might discuss the types of
equipment, services, people, etc. that meet the different needs. Discussing the sharing
of money resources could lead to a consideration of the cost of books/equipment in
school, or of building ramps on pavements for wheelchair access.

At this stage pupils should be able to differentiate between what we need to keep us
alive and healthy and what we’d like to have to make life more tolerable. Some of the
suggestions for meeting needs might include individuals/families helping an elderly

person by offering to do shopping, gardening; the community helping to meet needs of
young people through youth clubs, after-school clubs, etc.

Discussing money and spending in a family context requires discretion and sensitivity
on the part of the teacher. A case-study approach can help depersonalise this.

The needs of different groups and/or cultures can be explained in terms of social,

cultural, economic and/or geographical factors, e.g. in a study of the needs of children
in some African countries where war, poverty, etc., is a common experience.

Examples of supply and demand affecting price might include the price of certain
foodstuffs during a glut (e.g. soft fruit) or the cost of holiday accommodation at peak

holiday times.

At this level pupils are simply expected to recognise the need for taxes, e.g. council tax,
in order to provide certain services.

The progression to Level E involves pupils being aware of perceptions of need.

Through case studies they will be able to describe the influences on our perceptions,
e.g. news reports of famine, wars; charity campaigns, advertisements for consumer
goods. Cultural differences between some developed and developing countries should
also be considered.

Pupils will also look in more detail at agencies such as the National Health Service in
comparison to privately financed service providers, as well as considering the range of
taxes that exist to provide different services.

By Level F pupils will be explaining individual wealth/poverty/debt in terms of socio-

economic factors, such as education, employment, housing. Factors affecting national
wealth/debt will involve issues of economic development, conflict, political systems.
These issues are often best considered in the context of a comparative study, e.g. of
USA and Mexico.

Describe and explain the ways in
which contact with other cultures and
the media have influenced
perceptions of need. Identify the
ways in which local/national agencies
and individual enterprise can help
meet society’s needs. Give examples
of revenue raising and expenditure
that provide local and national
services.

Explain some factors that account
for differences in individual and
national wealth. Describe and give
some of the reasons for debt –

individual and international. Identify
the ways in which employment and
trade decisions made by
multinational companies can affect
different groups and countries.

Describe pupils own physical and
emotional needs. Identify some of

the ways that family, friends and
school meet their needs.

Give examples of some needs of
different groups of people, e.g. the
elderly, homeless, disabled, etc.

Identify ways in which money and
resources in the home, school and
in the community are shared to
meet different needs.

Describe the difference between
needs and wants. Suggest ways
that individuals, families and
communities help meet the needs
of and care for others, e.g. health

care providers, extended families,
etc. Give examples of sources of
personal and family income, and
choices for spending.

Explain that different groups and
cultures have different needs, e.g.
the elderly, the unemployed.

Provide simple examples of the
ways that supply and demand can
affect price. Describe in simple
terms how some local services,
e.g. swimming pool, refuse
collection, are financed.

Knowledge and understanding: people in society

Developing understanding of people and needs in society
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Level A

Level B

Level C

Level D

Level E

Level F

Participate in discussion leading to
the creation of simple rules and
why we need them, e.g. in playing
a game, or to protect themselves

and others.

At this stage, pupils will be able to describe rules they are familiar with, e.g. being
polite, not touching the cooker, rules for crossing the road, etc. They will talk about why

rules are necessary and they may also make up simple class/school rules such as rules
when moving from one area or group in class to another.

Within the context of rules at this level, pupils might discuss a situation such as what

happens if a pupil bullies another pupil. They should also talk about their rights, e.g. to
be fed, cared for, valued, and they should recognise that they have responsibilities
linked to these rights.

Describe the ways in which rules

are enforced in school and family
life. Identify some of the rights and
responsibilities they as children
have, e.g. looking after a pet.

The progression to Level C is that pupils should now be able to describe rules for
different situations, e.g. that rules in the games hall might be different from those while
doing maths. Equally, rules in a wider context should also be considered, e.g. rules
when travelling by train or plane. Pupils should be aware that, as well as caring for

others’ physical needs, they should also consider feelings or opinions that might be
different from their own.

Describe different rules that apply
in different contexts, e.g. formal/
informal, rules for personal safety,
etc. Suggest ways in which pupils

can contribute to the care of
others and respect their feelings/
views.

By this stage, pupils should be able to distinguish between a rule and a law, i.e. laws
are made by Parliament – they affect the whole country and are enforced through the
courts. In discussing punishments for crime pupils could look at alternatives to custody

and the role of the Children’s Panel in Scotland. Democratic rights and responsibilities,
e.g. freedom of speech, the right to vote, can be linked to learning about rules and laws
so that pupils recognise the need for fairness and tolerance in society.

Explain why laws are made in
society, e.g. laws to deal with
discrimination such as racism,
sexism, etc. Describe some of the
ways in which society deals with
and punishes crime, e.g.
community service, fines. Suggest
some of the rights and
responsibilities of a citizen in a
democracy.

Examples of rights and laws affecting young people in Scotland include laws
concerning jobs, smoking, having a bank account, etc. Pupils should be able to explain
that legal age limits for buying alcohol, getting married, learning to drive, etc., exist to
protect young people. A study of the Universal Declaration on Human Rights could

illustrate comparisons between the rights of people in different countries. Some human
rights issues that pupils might consider include the practice of child labour or child
soldiers, ethnic or racial discrimination, etc.

Describe some of the rights of

young people and laws that affect
them. Describe some main factors
in selected human rights issues.

At Level F pupils might compare rights and responsibilities of citizens in Scotland and

elsewhere through studies of, for example gun laws in USA and Scotland, equality of
women in Scotland and China, etc. Also in a citizenship context, pupils might discuss
issues such as under-representation of women and ethnic groups.

Compare the rights and

responsibilities of citizens in
Scotland and those of other
societies.

Knowledge and understanding: people in society

Developing understanding of rules, rights and responsibilities in society
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Level A

Level B

Level C

Level D

Level E

Level F

Sensitivity may be required here: a story approach can be helpful. Pupils could read/

listen to/watch a story about a conflict or disagreement, then identify the different sides
of the story.

There should be opportunities to talk about ways of resolving conflicts, e.g. by taking a
vote. This again could be done in a story context. In describing choices/decisions they
can make, pupils might suggest the decision to stay at school for lunch, or which
game to play in the playground.

Pupils’ own experience of decision making may be through joining the pupil council in
school, or a local youth forum. Other decision-making contexts, e.g. community
councils, should also be considered. Common features of local and national elections

would be: who can vote, which political parties are involved, who the candidates are,
etc. Pupils should also recognise that local elections relate only to the constituency/
voting area, while national elections provide MPs or MSPs for the whole country. Mock
elections in class or school can be an effective strategy.

Progression to Level D involves the pupils being able to describe in simple terms the type
of work representatives do at the different levels – local councillors, MSPs, MPs, MEPs.
They will also describe how representatives are chosen by describing what is involved in
voting. In considering the media’s effect on personal decision making, pupils should be

aware of bias and stereotyping.

At this level pupils will consider how people participate in a range of decision-making
processes from local to international. Through studies of local or topical interest, pupils
will learn about pressure group activities such as petitions, publicity events, lobbying,
etc. Issues of current concern are likely to provide the context for studying how
decision making by local and national government affects people’s lives, e.g. school
closures in a local authority, the effect of national budget changes on a family’s

income, etc.

The progression to Level F involves pupils moving on from a consideration of personal

decision making to explaining how public opinion is influenced in different ways, e.g.
the effect of opinion polls on voting, pressure by consumer groups regarding food
safety, etc., drink–driving campaigns. In describing the main policies of political parties,
pupils might make up party political broadcasts, leaflets, etc., either for political parties
in Scotland/UK or elsewhere (e.g. USA, France). Descriptions of particular disputes
and national negotiation between trade unions and employers for example, or of

international disputes and the role of the United Nations will allow pupils to generalise
about ways of resolving conflict.

Identify the conflicting points of
view of the participants in a
disagreement within a familiar

context, e.g. school or family.

Offer ways of reaching agreement
within a conflict or disagreement
in school or in the family. Describe
some choices or decisions they
can make in their own lives.

Describe ways people can
participate in the decision-making
process in various contexts – in

school, work, community. Identify
the main features of an election at
local and national level, e.g.
voters, campaigning, candidates,
ballot box, etc.

Describe simply how
representatives are chosen and

the types of work they do, e.g.
local councillors, members of
Scottish, British and European
Parliaments. Describe the ways in
which the media can affect
personal decision making.

Identify the ways that citizens can
participate in decision making
through elections and pressure
groups at local, national and
international level. Give examples

of the ways in which local and
national government make
decisions that affect people’s lives.

Explain the ways in which
campaigns, media and pressure
group activities influence public
opinion. Describe some of the
main policies of political parties.
Describe ways of resolving

selected national and
international disputes.

Knowledge and understanding: people in society

Developing understanding of conflict and decision making in society
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Skills

In planning for pupils’ skills development, teachers will adopt different approaches

depending on the particular lesson or unit of work, and the three phases of skills will receive

different emphases.

For example, in introducing a new class topic or a new unit of work, the teacher might spend

considerable time talking about the skills the pupils will be developing over the next few

weeks during their study. The ‘task’ is a substantial piece of work in this case. Preparing for

tasks therefore could involve a class discussion about what pupils already know and what

new things they think they might find out. They are likely to discuss sources of information

and how their findings are to be reported. Teacher and pupils together might also decide on

the precise criteria by which the process or end product will be judged. The teacher will be

able to assess how well the pupils kept the criteria in mind as they worked. In this example,

preparing for tasks is an important recurring aspect of pupils’ skills development.

By contrast, in the case of a direct-interactive class lesson when the teacher is explaining a

new piece of learning before asking pupils to take notes from a book or video, for example,

preparing for the task is likely to receive minimal emphasis. It may simply involve a few

minutes’ recap of prior learning and ensuring that pupils understand what they will be

expected to know or be able to do by the end of the lesson. The ‘task’ in this case is a brief,

focused activity lasting no more than 20 or 30 minutes.

The learning activities involved in carrying out tasks will be determined by the context. The

teacher will need to select the precise skills he/she will be looking for. For example, in a

study of local landscapes and physical processes at the S1 stage the single skill in focus

may be processing information. This could be done by interpreting different maps and

making a site visit to reach an understanding of the action of waves in creating a sand spit or

the action of running water in changing the course of a local river. Alternatively, carrying out

the task in a P4 study of the Vikings could involve a range of research tasks involving

drawings, note-taking, map work, observation of artefacts and a museum visit.

The scale and scope of reviewing and reporting on tasks will also be dependent on context. A

brief oral report may be all that is required in a P2 study of homes while an extended

presentation to the class by a P7 group would be appropriate for a report on their

investigation into the influence of the media over young people’s choices and perceptions.
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Social subjects A–F skills exemplification
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In preparing for a task, pupils are
likely to discuss with the teacher
ways of ‘finding out’, e.g. to find
out what the main buildings in our

town/village are (people and place)
they may suggest asking parents/
grandparents or going on a fact-
finding visit.

In carrying out the task pupils might
go on a local visit, make drawings
or lists, use a tally sheet and sort
their information into groups.

In reviewing and reporting, pupils
might contribute to a class display
or presentation and answer
questions about their findings, e.g.
‘Which was the busiest street?’

‘Why do people wear poppies?’

Pupils will begin to think through
the process needed to accomplish
the task and identify sources of
information, e.g. people,

photographs, newspapers,
gravestones, maps, artefacts.

Pupils will select and record
information, e.g. by observing
artefacts, simple weather
equipment, taking brief notes from

a display, talk, video, reference
book/CD-ROM, using a structured
questionnaire, etc. They might
make simple plans, sketch maps,
diagrams, charts, picture
sequences, write an account.

Pupils will present findings, e.g. by
compiling a personal folder, giving
a brief oral report, cooperate to
present a display or role-play.

In presenting conclusions, pupils
might, for example, identify which
leisure activity is most popular in
class, which method of transport
most people use to get to school,
or they might identify simple direct

relationships, e.g. the location of a
crossing at a narrow stretch of
river, the relationship between
Stone Age hunting and the clothes
that were made.

By Level C, pupils will be able to
identify stages of the process
needed to complete their task and
to choose the appropriate sources

of information, e.g. outline the
main tasks/activities they need to
do to produce a report on
children’s lives in Victorian times
and how that differs from today, or
in a class lesson based on a video,

prepare headings for note taking.

Pupils might be extracting
information, e.g. from newspapers,
photographs, museums, maps,
databases, etc. They might use

enquiry methods, such as
conducting a poll, approaching
approved people formally for
information, or they might use
equipment such as an
anemometer or rain gauge to

collect data. They might make
sketches, complete simple tables,
databases, bar graphs (given
axes), make annotated diagrams,
plans, sketch maps, take notes,
write logical accounts.

Pupils might review their work and
select and organise it in a personal
folder, including their conclusions
with reasons, or at the end of a
class lesson they might summarise

what they have learned/found out
and give their own view.
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Level D Level E Level F

Pupils may now identify the main
issues for their enquiry and suggest a
variety of sources of information, e.g.
slides, videotapes, library catalogues,

databases, internet, CD-ROM,
valuation and electoral rolls, realia,
school and parish records, census
data, museum collections, maps.

Pupils should now be able to adapt

plans to take account of changed
circumstances, e.g. particular
information/personnel being
unavailable.

By Level D pupils might use a
flowchart/sequencing diagram to
clarify sequences such as
transportation and deposition, a

volcanic eruption; use headings and
a tally to collect information from
census data; make notes under
headings agreed by the group/class;
use a compass and interpret
conventional mapping symbols.

They might also process information
by constructing a pie chart to
represent different uses of land in a
given area; arrange and annotate a
series of pictures showing a

particular place at different times in
its history, or they might make
detailed plans and maps.

Pupils should be able, where
appropriate, to assess, in simple

terms, how far one piece of
evidence/information is useful or
reliable in comparison with another.

Notes and materials should at this
stage be organised with clear
headings or sections. Reports could
involve comparisons and conclusions
identifying significant aspects of the

evidence collected, e.g. data about
rainfall and crop yields in contrasting
areas.

At Level E pupils will be able to justify
their choice of sources, procedures or
information collected and suggest
methods/categories for recording and

processing information.

Some suitable methods for obtaining
information might now include
simulations, surveys using
questionnaires, simple sampling

strategies or discussion with experts.

Recording and processing information
will involve producing different kinds of
maps, sketches, timelines, graphs,
tables, and databases (defining own

axes, headings and fields); writing notes
and summaries (using own headings)
and justifying choices.

Evaluation of evidence and information
is an important aspect at this level, and

pupils should show awareness of bias,
exaggeration, unreliable data, etc.

Notes and reports should now be more
extended and show greater coherence
of argument or explanation. Illustrations
and examples will support the presented
information, e.g. pupils might draw a

sketch map illustrating factors that
contributed to the development of a
transport network.

The additional demand at Level F
involves pupils planning to take
account of a greater amount and
complexity of information or data. They

will also be expected to identify a wide
range of sources, e.g. questionnaire,
journals, articles and plan appropriate
strategies with little help from the
teacher.

In processing information pupils will
now establish links or relationships
amongst social, economic, political
and environmental factors, explaining

their interaction, e.g. in a study of the
Highland Clearances, pupils will
recognise the social changes caused
by political changes and the effect of
these on the cultural and physical
landscape.

They will be able to recognise and
explain examples of bias, exaggeration
and selective use of facts, for example
in the study of a current issue or event.

Reports, findings and conclusions at
this level should sustain a clear
argument or analysis with illustrative
examples providing further elaboration.
Applying existing knowledge,

understanding and skills in a new or
more complex context could provide
the additional demand for Level F. The
fullness and quality of explanations,
and the links and relationships offered
by pupils will also be a feature of work

at Level F.
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Section 4

Specific Issues in
Social Subjects
Learning beyond the classroom

Learning about the environment takes place both inside and outside the school. An

important aspect of learning in social subjects is the use of the environment in its widest

sense, to enrich learning. The world beyond the classroom has many rich contexts for

learning and teaching that allow teachers and pupils to draw upon a wide range of evidence

and a variety of first-hand experiences. The development of informed attitudes to

contemporary and future environmental issues can be enhanced when pupils gain direct

access to the world outside school. Learning beyond the classroom offers pupils the

opportunity to confront the real world and gather real evidence allowing them to enjoy and

interact with their environment in a controlled way. Providing pupils with genuine personal

experiences of natural habitats, historical buildings, civic buildings or institutions as well as

opportunities to engage in activities or pursuits in an outdoor environment results in highly

motivating and often memorable learning experiences. These experiences should form the

basis of best practice in environmental studies.

Main areas for developing learning beyond the classroom

There are four main areas of potential.

1. Within the school or school grounds

This is relatively easy to organise and may avoid some of the organisational and safety

issues associated with travelling further afield. Some examples of studies that can be

pursued within the school and its grounds include characteristics of site and location;

mapping and orienteering; boundaries – walls, fences and gates; weather observations;

studies of birds and other animals; habitats. There may also be opportunities to extend

these studies into projects such as the improvement of school grounds through tree and

bulb planting.

2. Within the vicinity of the school

This will require more careful planning and might include activities such as walking a

neighbourhood trail, carrying out a survey in the community, investigations of land and

building use, gap sites, shops and houses, industries, occupations, street furniture,

essential services, traffic patterns, problems of litter and vandalism and examples of

community use or aid.

3. Within a day’s reach

This will require transport but will provide a wider range of opportunities such as visiting

a museum, a historical site, a farm, a river or stream, beach or coastline, hill, woodland,

a village – for urban pupils and a town or city – for country or village children.

4. A residential experience

This allows pupils to take part in more extensive explorations of the environment.

However the use of residential stays should be regarded as a supplement and not as an
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alternative to other opportunities for learning beyond the classroom. The selection of

the location should be planned to complement studies in the classroom. Most

residential centres offer courses that are well equipped and staffed, thus reducing

preparation time for teachers while providing valuable support for them. The kinds of

learning experiences that pupils will undertake have often been planned to place an

emphasis on the development of social skills and on promoting growth in self-esteem

and confidence. Children are encouraged to work cooperatively but also to increase

their capacity to work independently.

A range of organisations, agencies, museums, galleries, heritage and conservation

centres is also helpful in providing learning experiences outside the classroom.
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Enjoyable, imaginative and effective fieldwork requires planning, progression and a policy.

Planning should ensure that the activity is safe, enjoyable, avoids repetition and plans for

progression.

Progression

It is important to make sure there is a degree of progression from

one experience to another. Progression can be achieved by looking

at four key areas: skills and techniques; places and environments;

ideas and concepts; and leadership or ownership.

Skills and techniques:

• increased variety of information collection

• more sophisticated methods of information collection

• greater precision in the implementation of skills and techniques

• encouragement of pupils to move from recording simply what is there, to expression of

their own views and the exploration of other peoples’ views and attitudes

• increased use of information technology

Places and environments:

increasing the spatial scale of the area to be studied

moving from familiar to unfamiliar places

investigating more complex features, interactions, processes and issues.

Ideas and concepts:

drawing on pupils’ greater knowledge and understanding of places and issues

examining a greater range of attitudes and values

drawing on additional background data, secondary sources and support materials

moving from testing/investigation of one variable to multivariate analysis of complex

issues.

Leader/ownership:

teacher-initiated idea, led by teacher

student-initiated idea, led by teacher

student-initiated idea, led by student(s).

Extract from ‘Our World, Our Future’ Environmental Education:

A Practical Guide, Scottish CCC, 1999

Health and safety

Whenever children are working outwith the classroom, additional care needs to be taken

to ensure the health and safety of all concerned. Pupils should always be encouraged to

discuss safety implications and to take account of the possible risks or hazards they

might encounter.

Many education authorities produce their own guidance and requirements for visits out of

school and teachers should check that proposed activities comply with them.

Enjoyable, imaginative and

effective fieldwork requires

planning, progression and a

policy.
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ICT and social subjects

ICT provides pupils with a powerful means of enhancing their learning in social subjects. In

particular it offers opportunities for:

• communicating and researching locally and globally, including access to a global bank of

information

• sharing ideas and working collaboratively

• engaging in activities and developing skills that relate to pupils’ own life experiences both

present and in the future beyond school.

• independent learning and problem solving

• critical evaluation of information obtained through the internet.

The following examples give a flavour of the range of learning and teaching activities where

ICT enhances work within social subjects. The examples also indicate the main ICT strands

addressed.

As part of their study: ‘Our Community’ a P4/P5 class created a newsletter with text and

graphics to inform local residents about community groups and help agencies.

Forthcoming local events were also advertised in a bright, imaginative way.

Creating and presenting, ICT

People in society, environmental studies

With help from the teacher, a P1/P2/P3 composite class used the computer to find

information for their study: ‘Homes and houses’. They then printed out text and pictures

for their class display.

Searching and researching, ICT

People in the past, environmental studies

In their work on a geography unit: ‘Farming’ in S1 pupils entered data on land use

across Scotland to produce a spreadsheet and graph showing different trends over the

past 50 years.

Collecting and analysing, ICT

People and place, environmental studies

A P6/P7 class exchanged information and views by e-mail with a partner school in the

United States. Both schools were studying conservation issues in the context of the life

and work of Scots pioneer, John Muir.

Communicating and collaborating, ICT

People in the past, environmental studies

Information and Communications Technology: 5–14 National Guidelines provides advice on

ICT skills progression and on learning and teaching using ICT.
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Resources

Schools already make a considerable investment in materials and resources for social

subjects. Recently there have been increased opportunities, including the use of ICT, for

improving and diversifying resources for pupils’ learning. In reviewing resources for social

subjects schools will wish to ensure that printed materials, CD-ROMs, audio–visual material,

etc., are up to date. Information on current resources and examples of good practice is

available from the Scottish Virtual Teachers’ Centre (www.svtc.org.uk). In addition, many

school library learning centres are very well placed to support the delivery of social

subjects.

The mind map overleaf suggests some of the benefits associated with resource-based

learning with particular reference to a centralised, well-managed collection of stimulating

resources. The use of ICT is an increasingly important feature of library learning centres.

Implications for managers

It is the responsibility of managers to ensure that:

• adequate resources are available

• the range of available resources is known to all staff

• resources are shared and used effectively

• resources are updated regularly and maintained in good condition.

For support in developing the use of your school’s library learning centre, contact your local

authority’s Education Resource Service.
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The school library learning centre
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Resources around the school

Teachers and managers should be aware of the important contribution of the immediate

environment and community as a resource. Features of the locality that might be considered are:

• the school buildings and playground and the buildings and landscape that surround them

• services and utilities in the vicinity of the school

• features exemplifying changes to the nature and use of the locality over time, such as old

and new buildings and development sites

• features relating to transport and communications, such as roads, harbours, stations

• features relating to work and employment, including local shops and industries

• leisure and entertainment facilities, including libraries, museums, cinemas and theatres

• public buildings and services relating to health, the church, the law, local administration

and government

• other agencies and charities.

The culture and heritage of the local area and community will be a major influence on the

pupil, and programmes of work should recognise and build on this influence. The immediate

social and cultural environment, past and present, should enrich the character and scope of

studies within social subjects, relating to aspects as diverse as the Common Ridings and the

simmer dim. Many schools already find in the immediate environment a fruitful source of

activities that draw from and sustain local heritage and identity.

The Scottish dimension

Much the same can be said of the wider Scottish dimension; in particular the relationship

between heritage at the local level and in the national context can be explored in studies of

places and institutions such as the Scottish burghs. Pupils should have opportunities to

explore the character and achievements of Scotland and its people. In this way pupils should

identify with the country in which they live and acquire knowledge and understanding of the

interwoven aspects of culture and heritage.

Scotland’s place in, and contribution to, the wider world should be recognised. It is equally

important, however, that recognition is given to the many cultural contributions from other

parts of the world, so as to enable pupils to respect their own and others’ identities within a

global context. In this way pupils from all races and cultures and from all sections of society

should find that their learning in social subjects respects and builds on their social

experience. This implies the development of a multicultural, inclusive curriculum that takes a

positive stance towards contemporary issues and social relationships.

Full recognition cannot be given to the social and cultural experience of pupils without taking

account of the other important sources of their learning outwith school.

Teachers and managers should therefore recognise that:

• pupils’ learning can be enhanced by the development of a partnership between school,

home and community

• the community offers a wide variety of resources that will enrich learning and teaching

within the social subjects.
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Human resources available to the school

Just as the physical environment round the school provides many opportunities for learning

and teaching, so there are people and agencies whose expertise and activities will provide

useful sources of information and motivation for pupils. People who may be willing to

establish contacts with the school to support learning include:

• parents and friends of the school with skills and interests or special knowledge about the

community

• people who work in or with the school, such as janitors, cleaners, social workers, health

workers, local clergy and police, firemen

• professionals from other agencies in the community, such as journalists and broadcasters.

However, the most important resource within the school is the special experience and

expertise of staff.

Teachers as a resource

The special experience and expertise of staff is an important factor in designing programmes

for environmental studies. Staff will have a variety of interests, experience and expertise in

relation to different aspects of environmental studies. It is a management task to blend

together the combination of expertise and interest that will best enhance learning for each class.

Schools may wish to consider the advantages of

including, alongside more general topics, studies

focused on a particular attainment outcome or

strand. Whereas class teachers with a broad range

of expertise will often achieve this, there will also be

scope, particularly at the later stages of the primary

school for:

• teachers to exercise leadership in the development of practice by acting as consultants

to colleagues

• teachers to share expertise in cooperative planning or teaching, for example when

support for learning staff are involved

• contributions from teachers, perhaps an AHT, who do not have full-time responsibilities

for a class

• collaboration with secondary departments.

In turn, secondary schools are recommended to give consideration to developing topic

studies within the S1–S2 curriculum that aim to synthesise knowledge and skills or to highlight

relationships between one attainment outcome and another. This might be achieved by:

• collaboration between teachers from different subject departments

• cooperation with primary colleagues to develop in S1/S2 studies begun in P7.

A collaborative approach of this sort is described on p. 11 with regard to cluster

development planning.

In secondary schools teachers of social subjects should also be alert to opportunities to link

with the work of colleagues in other subject departments. Learning in social subjects

frequently involves discussion, writing a report or processing information using tables,

graphs and scaled maps and plans, for example. Pupils can thus be encouraged to see the

connections between different subject areas.

However, the most important resource

within the school is the special

experience and expertise of staff.
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