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Career Education in Scotland: A National Framework



More than ever before, young people need to leave school fully equipped with
the skills, understanding, confidence and creativity needed for their future
working lives. Flexibility, information-handling skills, knowing where work

is available and a commitment to lifelong learning are now essential
requirements for all young people entering the world of work in the twenty first
century. We know that parents and carers recognise those needs. Many
employers, trainers and educationalists also acknowledge the fundamental
importance of young people being well prepared for employment or
self-employment.

This Career Education Framework — the first national document of its kind —

has involved a small working group drawn from the careers service, school
education, local authorities, the Enterprise Network and Education Business
Partnerships. Its purpose is to demonstrate the place of career education

within the school curriculum at all stages. It highlights how career education spans
the whole curriculum and demonstrates how every topic or subject being studied
can be related to working life and career development.

Many schools already have well established links with the business
community. The Framework will support their continuing efforts. The recent
review of the careers service concluded that careers guidance is most
effective if it is built upon a solid foundation of career education. For

all those involved with providing career education in our schools, this
document offers valuable support.
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Jack McConnell MSP Wendy Alexander MSP
Minister for Education, Europe and External Affairs Minister for Enterprise and Lifelong Learning



The demands of working life are changing. Young people leaving school, college or university
are faced with challenges and choices that are, in many ways, very different from those faced
by previous generations. The pace of change is great, and its direction sometimes
unpredictable.

Increasing attention has been paid over the last few years to the preparation that young people
receive for the world of work, to enable them to be personally effective, enjoy their working
lives and contribute to their communities and the economy. Government, business, schools,
colleges and universities, local authorities and local enterprise companies all recognise the
importance of education for work. Young people and their parents see preparation for working
life as being of great importance. The key role of career education, as part of education for
work, has long been recognised in secondary and special schools and is increasingly being
seen as relevant and appropriate in primary schools.

Much valuable work is being done in schools, supported by local authorities, Careers Scotland
and others. This framework paper has been developed in order to encourage greater
coherence in provision for career education provision across Scotland. Specifically, the paper
has been designed to:
provide a clear rationale and frame of reference that will help practitioners, managers and
policy makers in schools, education authorities and Careers Scotland review and develop
the career education that already takes place in schools
make the aims and key features of career education more explicit and support the efforts of
those promoting career education in schools
identify learning outcomes and provide a framework for progression in learning that is
clearto students, to parents and carers, and to teachers and school managers.

This document should be seen as a companion document to Education for Work: Education
Industry Links in Scotland — A National Framework (Scottish CCC, 1999), which is the core
document for education for work.

The term ‘career education’ is used in preference to the more traditional ‘careers education’
normally used in secondary schools. This signals a move from a narrower definition of ‘career’
to a broader one more appropriate for a wider age range that includes younger children.

Careers education has often been seen as primarily concerned with helping young school
leavers make a decision on an occupational route. The broader view of career education
includes the development of knowledge, understanding, skills and dispositions for future career
development over an extended period. Such a view is appropriate in a changing world of
work in which individuals are likely to experience several changes in their career during their
working lives.



Although this paper focuses on career education in schools for young people up to the age of
18, much of its content is relevant to provision in further education (FE) colleges and other
education and training contexts.

‘Career’ is defined as the range of experiences and choices people make throughout working
and adult lives and includes education, training and paid or unpaid work.

‘Career education’ provides young people with opportunities to learn and practise the career
management skills they will need in order to make and implement their future plans effectively. It
also supports the development and practice of these skills in the context of choosing courses of
study and of options immediately post-school.

‘Career information’ refers to the balanced, comprehensive and up-to-date information on
work, education and training — including information about local, national and international
labour markets — that young people need to be able to acquire and evaluate.

‘Career guidance’ applies what has been learned from career education and career
information to personal decision making by individuals.



Career education makes a key contribution to all young people’s personal development at all
stages. Itis important for individuals as they seek a worthwhile and personally satisfying role in
society, through productive employment and through active participation in their communities. In
other words, career education contributes in important ways to education for personal growth,
for work and for citizenship.

Career education is relevant to all young people, including those with special educational
needs. For disaffected or disadvantaged young people, career education can help to increase
motivation and foster a sense of belonging by pointing to positive opportunities to play an active
partin the community through work, training or continuing education.

The following paragraphs outline a range of more specific benefits of career education for
individual young people, for families, for schools, for employers and the economy, and for the
wider community.

Effective career education and career guidance can:
help young people to see purpose in their studies and lead to higher satisfaction with
choices of courses and occupations and to lower levels of dropping-out
contribute to more effective use of sources of career information and to more skilful
researching and evaluation of jobs or courses
increase the likelihood of young people engaging in opportunities for worthwhile
education and training beyond school
help to raise aspiration and personal expectations.

Parents are the single most important influence on children’s career development. Parents and
carers generally recognise the key role of schools in preparing young people for working life
and assisting in career choice, and they are concerned that the career education and career
guidance process should work effectively for their children. They tend not to expect schools to
take sole responsibility for the preparation of young people for working life, seeing career
education as one important area where parents and schools should work in partnership.
However, many parents are unclear about how career education takes place in their children’s
schools and are therefore unsure of practical ways in which they might help. Career education
programmes can help to promote greater awareness in families of the changing world of work,
education and training and encourage parents to be more effectively involved in their
children’s career development.



Career education helps young people see purpose and relevance in their education. It can
improve motivation and raise aspirations amongst pupils and in this way contribute to a
school’s efforts to improve achievement. An effective career education programme forges
contacts between a school and its community, including employers, training organisations, and
further and higher education (HE). A school's commitment to career education shows a
concern with young people’s future wellbeing and success, which is well regarded by the
parents and families of pupils. For teachers, career education can provide relevant contexts
for learning and can help to link core skills to their future use.

Employers need well-prepared and highly motivated young people, and career education is
amajor contributor to this. It develops job-search skills and positive attitudes to the workplace.
It can also develop a sense of personal direction that leads to commitment in a young person
entering employment, seeking to keep a job and hoping to advance in employment or to
become self-employed. A young person who has a clear picture of personal values and
strengths, who understands the labour market and the education system, who appreciates the
need for lifelong learning and who has weighed up possible choices before selecting a
particular route or opportunity is much more likely to have the motivation necessary to be
successfulin work or training.

Effective career management skills can reduce the likelihood of poor career decision making.
Young people need good support at transition from school or full-time education and at future
points as they progress through their career. There are benefits to colleges and universities
when students have been able to examine their choices and are motivated by a sense of
personal direction before starting courses. In addition, productive and positive experiences of
the world of work can help individuals become more integrated, in positive ways, into their
communities, break cycles of deprivation and marginalisation and reduce social exclusion.

To gain the most social and economic benefit from career education for both individuals and
their communities, it is best to start early and to see appropriate career education as part of
young people’s experience at each stage from 3 to 18. There are many opportunities, in the
context of the pre-school and 5-14 curriculum, for children to learn about the world of work
and career pathways and develop career-related skills.* Career education in these early
stages is not about choosing a career, but it is crucial in helping children build a broad picture
of their possible choices through exploration of the world of work. Later in each young
person’s development, career education and career guidance during the secondary stages
can build on this base of knowledge, understanding and skills.

! See A Curriculum Framework for Children 3 to 5 (Scottish CCC, 1999) and the 5-14 national guidelines.



Another advantage of starting to focus young people’s attention on career education during the
early stages is that it can help to challenge low aspirations related, for example, to gender,
race or disability. Such limiting perspectives are often already evident in the views of children
of primary school age.

Career education is essential for all young people. For higher-attaining pupils, appropriate
career education will identify the mix of education, training and employment targets that best
suitthem. For pupils with special educational needs, career education is particularly important
in identifying individuals’ attributes and capabilities in positive ways, which can then be related
to appropriately challenging and supportive opportunities in education, training and
employment.



The overall goal of career education and career guidance is to develop young people’s
capacity for managing their own career development effectively, confidently and with due
respect and care for their own needs, those of others and of their wider communities. This
capability for career development has four main aspects.

Awareness of self — being able to identify and assess personal values, aspirations,
strengths and development needs and to apply these to choosing and implementing
career paths.

Awareness of opportunity — being able to acquire information and to evaluate information
and its sources to gain an accurate, up-to-date picture of education, training and work
opportunities locally, nationally and internationally.

Understanding decision making — being able to handle decision-making strategies in a
career context, taking account of differing styles of decision making and the influences of
family, friends, school/college and community on choice.

Understanding transitions — understanding the career demands of life changes,
transitions and stages, and being able to access guidance, information and actual
opportunities in order to implement career action plans.

Awareness of equality of opportunity permeates these four aspects of ‘career capability’.
Young people need to have opportunities to examine stereotypical views in themselves, in
others and in communities that might limit choice or aspiration level.

The learning outcomes for career education are detailed in pages 12-19. They can be
generalised and linked to the four main aspects listed above as follows.

As aresult of their career education, young people will be able to:
identify and review personal strengths, interests, values and preferred lifestyles within the
context of school, family and community
link this personal review to the development of employability
review their process of career development and anticipate and plan for future career
development needs
demonstrate an awareness of equal opportunities in their career decisions.

As aresult of their career education, young people will be able to:
illustrate an understanding of work, training and education issues in career decisions with
particular reference to current and future, local, national and international opportunities,
self-employment and equal opportunities



analyse job satisfaction, working conditions, roles and responsibilities in the workplace
and place of learning

describe the skills, qualities and dispositions that are part of employability

gather, categorise and assess information and sources of information on career through
ICT, paper and people sources.

As aresult of their career education, young people will be able to:
express and justify personal preferences in education, work and training
identify influences on career decision making (including stereotypical views)
describe possible approaches to decision making in the context of career development
and anticipate consequences of different career decisions
describe the contribution of guidance services to career decision making and anticipate
future decision points.

As aresult of their career education, young people will be able to:
describe and review the skills needed to make successful transitions into and within
education, training and work
describe and demonstrate application and interview skills needed for recruitment and
selection into post-school education, training and work
describe and review the support available from formal and informal sources at times of
transition
anticipate and plan for the demands of a new situation as a worker, student, trainee or
job seeker, including equal opportunities issues.

Effective career education contributes to the development of the generic skills, personal
qualities and dispositions that are part of education for work,? as well as education for personal
development and active citizenship.?

Every young person should have opportunities to develop their capability for career
development at all stages of their formal education.

2 See Education for Work: Education Industry Links in Scotland — A National Framework, Scottish CCC, 1999.
# See Education for Citizenship in Scotland — A Paper for Discussion and Consultation, Learning and Teaching
Scotland, 2000.




Core skills

Some examples of ways in which career education contributes to core skills include the following.

Communication

Oral communication (talking

and listening), eg:

+ asking and answering
questions on visits and at
interview

« explaining and discussing
career ideas and plans.

Written communication (reading

and writing), eg:

« gathering career information
from reference books and
leaflets

« writing letters of application
or requesting career
information.

Numeracy

Using graphical information,

eg:

* understanding school-leaver
destination statistics from a
graph

* interpreting changesin
different sectors of the labour
market.

Using number, eg:

* budgeting as a student,
worker or trainee

+ weighing up the costs and
benefits of different training
routes.

Problem solving

Critical thinking, eg:

+ analysing the accuracy and
degree of bias in different
career information sources

* posing questions about
possible careers paths.

Planning and organising, eg:

* negotiating a career action
plan

* gathering the information and
advice needed to make a
career decision.

Reviewing and evaluating, eg:

* comparing the results of
making different career
decisions

* anticipating the need for
career advice and
information in the future.

Using information and

communications technology

For example:

* using career computer
programmes for guidance,
information, vacancies and
details of employers and
educational establishments

+ word processing CVs and
letters of application.

Working with others

For example:

+ agreeing and taking
responsibilities within a
career project or activity

* reviewing personal
contributions in career group
work.

Personal qualities and dispositions

Some examples of ways in which career education contributes to the development of personal qualities and dispositions include the following.

Positive disposition towards:

* equal opportunities

+ achievement in school work as a means to career development
+ change

+ balance in demands for work, leisure, family and community

+ lifelong learning

* views, skills and capabilities of others.

Personal qualities such as:

+ confidence and self-determination

+ self-awareness and self-esteem

» motivation and ambition

o flexibility

+ asense of responsibility

+ asense of adventure about the future.



In pre-school and primary education, career education will be an integral part of the learning,
and, although staff will be aware of the career learning outcomes that are being developed, the
youngest children in pre-school and primary education are likely to see these as a seamless
part of their broad school experiences.

In secondary schools the core career education programme will normally be provided through
discrete career lessons and activities. However, these need to be supported by career links to
other parts of the curriculum. Career work is relevant to every department. To help young
people integrate the different parts of their experience into personal planning for the future itis
essential that links to the curriculum are clear.

Children learn about their world through a range of play environments, role play and
interaction with adults. Through these and other experiences, they learn about themselves,
their interests and achievements and how to relate to others. As they are presented with new
experiences, they begin to be aware of themselves and others and of the opportunities
available to them.

These experiences form the foundation of children’s career education in ways that are entirely
appropriate for their age and stage of development. National guidelines on the pre-school
curriculum* identify a number of activities and outcomes that provide natural contexts for career
education. For example, the key aspect ‘knowledge and understanding of the world’ includes
among its objectives that "... children should learn to ... understand the routines and jobs of
familiar people’.

There are many opportunities for career-related learning in the 5-14 curricular areas.’
Examples of these include:

«  environmental studies — society, science and technology
- leamning about people at work, their roles, responsibilities and satisfactions
- learning about industry, workplaces and centres of learning in a familiar environment
and further afield

+  personal and social development
- forming working relationships
- discussing equal opportunities (including ethnic and gender issues)

4 See A Curriculum Framework for Children 3 to 5, Scottish CCC, 1999.
5 See Education for Work: A Guide for Primary Teachers (Scottish CCC, 1999) and the guides for secondary teachers
published by Learning and Teaching Scotland in 2000 [footnote 6].




+  religious and moral education
- becoming aware of how beliefs relate to life experiences
- learning about codes of conduct and religious views

+  language
- interviewing family and community members about the workplace
- recording and presenting career information in written and oral form

+  mathematics
- financial capability through enterprise activities
- budgeting as a student/young person

+  expressive arts
- role play on worker and student situations
- collages of work and student environments.

Every subject in the secondary school can make a helpful contribution to career education
through discussion of the links between individual subjects and career and through work-
related projects.® Examples of how some subject areas can contribute include:
+  English
- developing skills such as letter writing and composing personal statements
+  mathematics
- using statistical data to investigate labour market information and opportunities for
school leavers
*  modern studies
- investigating changes in employment locally, nationally and internationally
*  science
- studying the impact of scientific research on the economy
*  business management
- considering the impact of technology on finance and business
+  religious studies
- reviewing personal, family and community values about the balance between work,
service, leisure and family
+ home economics
—  preparing for independent living as a student, worker or trainee
+ artanddesign
- designing posters and displays for the career library
+  physical education
- considering lifestyle values regarding the balance between leisure, work and
learning.

& See Education for Work: Guidance and Support for Schools, third set, Learning and Teaching Scotland, 2000.



Various work-related learning experiences contribute to the achievement of career education
outcomes.

Education-industry link activities, such as work experience® or visits to a local business,® and
enterprise activities contribute, for example, to:
knowledge of the world of work and of employers’ expectations, which is essential for
awareness of opportunity
developing an awareness of self-employment and entrepreneurship
learning about transitions.

Progression in career education requires a coherent approach to curriculum planning and a
progressive and varied programme of learning experiences. At each stage of their school
education, young people need to engage with learning activities that:
are appropriate for their stage of development and maturity, providing challenging but
attainable goals
build on prior learning and on other areas of the curriculum
value the experiences of others from outwith the school environment, particularly of those
who canillustrate from personal experience some of the issues that young people are
facing
allow for regular feedback on progress
encourage them to take increasing responsibility for their own learning, information
gathering and decision making
facilitate development and application of core and other generic skills, particularly those
that contribute to employability.

The charts on pages 12-19 illustrate how young people can progress in knowledge and
understanding, skills and attitudes relevant to career education. These charts complement the
descriptions of progression provided in national guidelines for the 5-14 curriculum and the core
National Framework paper.®

" See also, for example, Education for Work and the Secondary Curriculum: Making Connections, Learning and
Teaching Scotland, 2000.

8 See Work Experience: A Guide to Promoting Quality, Scottish CCC, 1999.

° See Education for Work: A Guide for Primary Teachers, Scottish CCC, 1999.

10 See Education for Work: Education Industry Links in Scotland — A National Framework, Scottish CCC, 1999.
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Awareness of self

Being able to:

+ identify and review personal
strengths, interests, values and
preferred lifestyles within the
context of school, family and
community

+ linkthis personal review to the
development of employability

* review their process of career
developmentand anticipate and
plan for future career
development needs

+ demonstrate an awareness of
equal opportunities in their career
decisions.

12

by about 5 years

Young people will be able to:
+ identify aspects of personal
achievement and interest

* express their personal
preferences through choice of
activities in free-play situations

* recognise they are learning and
changing and expect this to
continue

+ understand that both boys and
girls can take partin all activities

through activities such as:

« structured play environment,
encouragement of individual
learning, task bases, role play.

by about 7 years

Young people will be able to:

* know whether or how an
activity suits them

* recognise their own achieve-
ments

* view possible futures in ways
that challenge stereotyping in
work and future education

through activities such as:

* agreeing tasks in class, peer-
and self-assessment, role play,
enterprising infants.

by about 9 years

Young people will be able to:

+ recognise and describe personal
interests and skills

+ describe ways in which their
interests and abilities and
aspirations are/are not similar to
family members/family friends

* express personal preferences in
work tasks

through activities such as:

+ personal and teacher review,
discussions and interviews with
family and adult friends, role
play, fund raising.



by about 13 years

Young people will be able to:
+ identify personal strengths and interests

and link these to career ideas

+ describe possible roles in work as part

of adult life and express personal
preferences

review how their career ideas have
developed since and during childhood

+ describe ways in which stereotyping

canimpact on career choice

through activities such as:
* Progress File, curricular choice

programmes, case studies on adult
work roles, personal review inter-
Views.

by about 16 years

Young people will be able to:

identify personal values relating to
satisfaction in work

compare these values to those of
others such as parents, family
members, peers, teachers, etc.

describe the extent to which, as
individuals, they have developed skills
and attitudes needed for employability

anticipate personal changes for two
years ahead that mightimpact on
career choice

review their need to access career
guidance atage 16

through activities such as:

interviews with guidance and subject
teachers and careers advisers,
Progress File, work experience,
industry awareness days, case
studies, curricular choice programmes.

by about 18 years

Young people will be able to:

+ use an awareness of their own lifestyle

aspirations to review possible choices
* draftawritten personal statementand
present their skills positively

+ identify how their employability skills
have developed since age 16

+ explain their own process of career
planning to date to others

+ identify career management skills
requiring further development

+ anticipate personal changes for five
years ahead that might impact on
career choice

+ review their need to access career
guidance atage 18

+ demonstrate an awareness of equal
opportunities in their own personal
choices

through activities such as:

+ computerised interest guides, Progress

File, personal review, career
interviews, application forms/letters.

13



Awareness of opportunity

Being able to:

s illustrate an understanding of
work, training and education
issues in career decisions with
particular reference to current
and future, local, national and
international opportunities, self-
employmentand equal
opportunities

« analyse job satisfaction, working
conditions, roles and
responsibilities in the workplace
and place of learning

+ describe the skills, qualities and
dispositions that are part of
employability

* gather, categorise and assess
career information through paper,
ICT and people sources.

14

by about 5 years

Young people will be able to:

* use appropriate language and
actions to depict adults in a
variety of work/leisure situations

+ identify adults atwork in an
early years centre and school
environment

+ identify some common tasks
that these adults do while
working

through activities such as:

* visits to workplaces, talks by
other staff, drawing individuals at
work, role play.

by about 7 years

Young people will be able to:

* use basic vocabulary and
concepts about work

* have an awareness of arange
of occupations in the service
and care sectors

+ understand that adults,
particularly family members,
take on different roles in the
community

through activities such as:

* ‘people who help you'
classroom visitors, telling stories
about people at work, role play,
wordbanks, observation of work
roles.

by about 9 years

Young people will be able to:

+ identify a wide range of
occupations and understand how
these may change over time

* identify arange of roles and
occupations outwith the service
and care sectors

+ identify aspects of the work
environment

+ use abasic checklist of questions/
ideas to gather work-related
information from family and visitors

+ sortout how examples of work go
into different categories

* investigate traditional and non-
traditional roles

through activities such as:

* visits to places of work, survey of
local companies, visiting
speakers, family work
experiences, databases.



by about 13 years

Young people will be able to:

.

identify the travel-to-work pattern for
workers in the local area

identify expanding and contracting sectors at
alocallevel

identify educational opportunities available
within the school

identify local FE and HE institutions and
learning centres

describe ways in which work roles are
stereotyped

describe key changes in the labour market
(part-time work, self-employment, etc)
identify the main post-school routes

show awareness of health and moral issues
regarding the employment of young people

identify skills that are transferable across
occupational areas

investigate the knowledge and skills that
people need at work

group job titles together into job families
complete a job study of a family member or
friend

construct a set of questions to gather
information on FE and HE courses

access career information from paper and
ICT sources

through activities such as:

labour market lessons, career library, family
job study, previous leavers.

by about 16 years

Young people will be able to:

identify sectors of work expanding and
contracting at a national and global level
describe key reasons why sectors are
expanding and contracting

describe key points of school-leaver
destination statistics for 16-year-old leavers
identify aspects of supply and demand as
they apply to the search for opportunities in
jobs, college and university courses
identify national HE institutions

understand terms and concepts such as
SVQ, work-related route, full-time study
and self-study and self-employment

describe the financial ‘facts of life’ with
respect to different post-school routes
describe health and safety issues in the
workplace

identify the skills, qualities and dispositions
that employers seek

access information on career opportunities
and routes from paper and ICT sources,
from visits and speakers and from informal
sources

recognise the pros and cons of different
information sources

through activities such as:

use of PlanlT, career library, computer

interest guides, labour market lessons,

Industry Awareness Day, Aiming for a
College Education (ACE) day.

by about 18 years

Young people will be able to:

+ describe articulation between FE, HE
and training provision

+ describe key points of school or
college leaver destination statistics at
age 18

+ understand the importance of lifelong
learning

+ identify different models of work such
as self-employment, voluntary work,
cooperative companies, etc

* investigate social and moral issues at
work

* identify the skills, qualities and
dispositions required for employability
and success in work and further or
higher education

+ discuss financial implications of
different personal choices

through activities such as:

« case studies of adult workers, review
of part-time work experiences, careers
adviser's interview, enterprise.

15



16

Understanding career decision
making

Being able to:

+ express and justify personal

preferences in education, work
andtraining

+ identify influences on career

decision making (including
stereotypical views)

describe possible approaches to
decision-making in the context of
career development and
anticipate consequences of
different career decisions

describe the contribution of
guidance services to career
decision making and anticipate
future decision points.

by about 5 years

Young people will be able to:

* make personal choices within a
class situation or playroom
identify daily routines necessary
in class and at home

» show an awareness of the effect
of their activities on others

through activities such as:

« creative play, agreeing class
rules, cooperative play
situations, use of work bases.

by about 7 years

Young people will be able to:

+ help settasks and agree targets
in class

* explain their own decisions and
the outcomes for themselves

+ describe how decisions affect
others within the class/school
environment

through activities such as:

+ discussion on class tasks,
awareness raising of others’
needs/fair play, agreeing class
rules.

by about 9 years

Young people will be able to:

* give reasons why some jobs
and tasks seem more attractive
tothem than others

+ describe common reasons
people give for choosing to do a
particular job

+ identify the influence of role
models and family members on
career decision making

through activities such as:

* interviews with visitors, family
or neighbours, enterprise
activities, use of career IT
packages.



by about 13 years

Young people will be able to:

+ identify links between school subjects
and occupations

+ describe their personal network of
influences on their choice

+ identify good and bad ways in which
others might influence choice

+ describe how stereotypical views can
affect decision making

+ anticipate future decisions in education,
work or training

+ describe the role of a guidance teacher
and careers adviser in assisting
decision making on subject choice

through activities such as:

+ ‘[ Can Do Anything Day’, curricular
choice programme, case studies of
other young people, use of career
guidance databases.

by about 16 years

Young people will be able to:
+ describe to others their reasons for choosing

a particular post-school route, and describe
why others might make a different decision

identify ways in which family and
community values may be influential on
decision making

recognise the importance of money
managementin student/working life
recognise the need for balance between
work and leisure

describe some consequences of alternative
decisions
identify styles of decision making for career

describe the role of a careers adviser in
assisting decision making on career

through activities such as:
+ computerised interest guides, case studies

and family research, curricular choice
programmes, career and guidance
interviews.

by about 18 years

Young people will be able to:
+ describe in writing and in person their
career planning and decisions

+ identify the impact of desired lifestyle
and ‘significant others’ on career
decision making

+ recognise the need for balance
between work, leisure, family and
community roles

+ consider levels of risk taking in
decision making, and the extent to
which career decision making rests on
uncertainty

+ anticipate future decisions likely to be
required in the short- and long-term

+ anticipate situations in which career
advice may be needed to help with
future decision making

through activities such as:

+ talks from previous leavers, lifestyle
reviews, interviews with guidance
teacher and careers adviser, tutorial
work.

17



Understanding transitions
Being able to:

18

describe and review the skills
needed to make successful
transitions into and within
education, training and work

describe and demonstrate
application and interview skills
needed for recruitment and
selection into post-school
education, training and work

describe and review the support
available from formal and
informal sources at times of
transition

anticipate and plan for the
demands of a new situation as a
worker, student, trainee or
jobseeker, including equal
opportunities’ issues.

by about 5 years

Young people will be able to:

« understand that there are certain
roles that need to be undertaken
to help self and others live
safely and well together in their
environment

+ share with others and begin to
negotiate
* express personal preferences

+ adjustto new situations

through activities such as:
+ daily class routines, visits, play
activities/task bases.

by about 7 years

Young people will be able to:
+ adapt to working with a wide
range of adults

* cooperate and work in ateam
+ understand how other people
cope with and prepare for

change

+ make simple action plans and
carry them through

through activities such as:

+ role play, discussion of changes
in life (e.g. coming to school,
new baby), play activities.

by about 9 years

Young people will be able to:

+ identify some skills and
behaviours that help with
transition (e.g. to a new school,
new home, new class)

+ recognise some skills and
behaviours that contribute to
success in the classroom

+ form new friendships and retain
old ones in preparation for
transition to secondary school

* suggest ways in which having
ajob s similar to and different
from being at school

through activities such as:

+ work shadowing within the
school or family, visits, agreeing
class rules and wider rules for
life.



by about 13 years

Young people will be able to:

+ review the transition to secondary
school, and the skills and behaviours
that assisted this

+ anticipate the skills and behaviours that
contribute to success in post-14
opportunities

+ identify a support network for making a
transition

+ identify skills and behaviours likely to
be needed to be successful in FE, HE
and employment

+ anticipate and understand the planning
and preparation that goes into career
choice

through activities such as:

* Progress File, older pupils describing
their transition experiences, case
studies.

by about 16 years

Young people will be able to:

+ describe the skills and behaviour needed
to make a successful transition to a post-
16 opportunity

* describe and review the skills needed to
make a successful transition into work
experience

+ complete a standard application form and
letter of application

+ describe the skills and behaviours needed
for effective telephone and face-to-face
selection interviews

+ describe Career Scotland's role in finding
opportunities

+ identify the post-school support role of
Careers Scotland

+ write and justify an action plan for
implementation in relation to career

+ identify key employability skills and
identify personal development points

+ anticipate social and ethical issues likely
to arise in a post-school opportunity,
including equal opportunities issues

through activities such as:

+ work experience, transition teams,
careers adviser's talk and interviews,
action plans and Progress File.

by about 18 years

Young people will be able to:
+ consider issues involved in working,

studying or training away from home

demonstrate the skills required in
making applications to work, college or
university

produce a CV

anticipate ways in which new support
neworks may be built post-school

describe their career development to
date and set appropriate action points

through activities such as:
+ Progress File, packages for

independent living, conventions,
careers adviser's interview, previous
leavers' visits.
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Effective career education requires clarity of aims and learning outcomes, and attentionto a
number of practical, managementissues. Roles and responsibilities of all those involved need
to be clear, school-community links have to be strong and sound evaluation strategies must be
in place.

Anintegrated experience is essential for maximum impact on the development of young
people’s capability for career development. Individual young people are ultimately responsible
for their own careers. However, school, local authority and Careers Scotland staff, parents,
families and local businesses, and colleges and universities also have contributions to make.

Although school-based staff are identified below, community-based educators are also ideally
placed to support young people and parents. School staff in particular have identifiable roles
and responsibilities but also are presented with ad hoc opportunities when they have the
chance to make career education connections either in whole-class/group or atindividual
levels. Some examples of the key roles and responsibilities of school staff are identified below.

Headteachers and senior managers have a crucial overall responsibility for career education,
not least for:

ensuring coherence and progression of career education in the school

allocating adequate resources and time (to staff, and in the timetable).

Guidance teachers’ roles and responsibilities in secondary schools should include:
helping students to integrate career education lessons and activities into personal career
planning through review interviews (for example, linked to Progress File work)
participating in evaluation and development of elements of career education.

Teachers delivering career education are responsible for:
linking lessons/activities to the appropriate outcomes in the National Framework
using a range of methodologies that make career education effective.

Support and subject specialists in secondary and special schools play an important role in:
linking subject content to the development of career thinking and the National Framework
making connections between the development of core skills across the curriculum and
career development.



Staff responsible for the careers library should:
ensure that the school careers library is well managed and adequately resourced
support young people as they use career information sources and develop research
skills
provide up-to-date career information in a range of formats (including ICT, video and

paper).

Local authorities are responsible for:
providing operational guidelines that support the implementation of national guidance
encouraging staff development in career education for all staff as well as specialists.

Careers Scotland managers have overall responsibility for:
negotiating their staff's contribution to the school’s career education programme and
formalising this through a Service Level Agreement
ensuring the right balance for their staff between direct involvement with teaching topics,
such as local labour market information, post-school options or the role of Careers
Scotland staff, and assisting with review and development of provision for career
education in a consultancy role.

The staff of Careers Scotland working with particular secondary or special schools have the
following roles and responsibilities with regard to career education:
identifying needs and facilitating career education sessions where a particular expertise
in career guidance is needed
taking part in the review, design and development of career education in the school
providing business contacts to schools.
signalling the career education outcomes that can be achieved through enterprise and
education industry link activities.

Career education and career guidance become especially relevant to students when post-
school opportunities become clear to them. Organisations involved in business, training,
further and higher education can play a key role in career education by:

arranging for visits to relevant organisations by students

supporting links between subject teaching, career education classes and their own

organisation.
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Parents and carers play a very important role in helping their children develop an awareness
of themselves and of possible career opportunities. They are also widely consulted on
decisions about staying on at school and post-school choices, and their involvement in their
children’s transitions makes these happen more smoothly and effectively.

Schools can help parents and carers to be involved effectively in their child's career
development when:
they are made familiar with the aims and learning outcomes of the school's career
education programme
career education programmes incorporate ‘homework’ exercises that encourage the
sharing of parental and family experience both at home and in the classroom. This could
include discussion of Progress File targets.

Links between schools and the community are important for all aspects of the curriculum,
including career education. Careers Scotland and voluntary organisations can be of great
help in facilitating these contacts. As young people:

learn about themselves and possible opportunities

prepare for their choices of post-school opportunities

anticipate the skills and experiences of this transition
they need to be supported not only by school-based learning activities but also by
opportunities to review experiences in the family, and the contacts they have had with the
business and the wider community.

Effective career education is of crucial importance to young people. Key features of effective
career education in practice include:
coordination within a school, with all those involved being clear about roles and
responsibilities
good partnerships between the school and Careers Scotland at management and
practitioner level (especially relevant for secondary schools and special schools)
well-organised links between school and community, including links with voluntary
organisations. This good relationship needs to be mirrored at education authority level
through strategic and operational links with the local enterprise company and Careers
Scotland
adequate resourcing and time (both staff time and class time)
clarity amongst all concerned about the aims and outcomes of career education, set
within the context of the National Priorities, for example through a career education policy
and development plan that links to national and local policies and frameworks
career education being seen as making a contribution to the achievement of the school
aims



+  review and evaluation processes being in place to ensure information is up-to-date,
methodologies are varied and effective, and outcomes are being achieved

+inclusion of career education in regular, systematic monitoring

¢+ jointstaff-development strategies.
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