


ABOUT THIS GUIDE

The purpose of the pack

There are legal requirements’ on the education authority and its staff to ensure that all
reasonable steps are taken to make the curriculum accessible and to remove barriers to
learning for pupils with additional support needs.

In every secondary school, teachers work with pupils who have speech, language and
communication difficulties recognising and supporting the pupils’ language and
communication and associated learning difficulties. This Guide aims to support and extend
effective practice, drawing upon experience in schools, the literature (see reference list in
Appendices) and publications by Afasic.

The Guide focuses on pupils who have a specific difficulty with speech, language and
communication. However, teachers of other pupils such as those with Moderate Learning
Difficulties (MLD), English as an Additional Language (EAL), and pupils with Autism
Spectrum Disorder (ASD) may also benefit from some or all of the guidance offered here.

The Guide is in two parts:

Part A is intended for subject teachers and support for learning teachers in secondary
schools, to alert them to the difficulties faced by some of their pupils, and to suggest ways of
making the curriculum more accessible to them.

Part B provides a set of related materials for use by specialists delivering training within
dedicated CPD time for groups of teachers in secondary schools.

How to use Part A
There are various ways in which Part A can be used, depending on the circumstances:

o Part A can be read by a teacher who finds him/herself for the first time with a pupil who
has speech, language and/or communication difficulties. It will serve as an introduction
to the difficulties the young person is likely to face and suggest ways of making the
curriculum more accessible

e If used in conjunction with a series of training sessions, participants can be supplied with
copies of Part A, or relevant sections of it, and asked to read the relevant sections ahead
of each session.

e Alternatively, the tutor can use material from Part A to inform the ‘taught’ part of a
session, leaving participants to use Part A to revise and consolidate their understanding.

' Education (Disability Strategies and Pupils’ Educational Records) (Scotland) Act, October 2002,
and the Education (Additional Support for ILearning) (Scotland) Act, 2004.



How to use Part B

Part B is divided into 4 sessions. Each session is comprised of an introductory or review
component (derived from Part A of the Guide) followed by workshop activities designed to
promote discussion and shared understanding. Each session will take approximately 90
minutes.

All the workshop materials, including overhead transparencies, are included in Part B. The
tutor should, of course, be familiar with the content of Part A.

At the end of each session, tutors are asked to distribute and collect feedback
questionnaires. These will enable the tutor and/or the team organising the CPD to evaluate
the usefulness of the materials and to make any appropriate amendments.

The materials can be presented either by a speech and language therapist or by a support
for learning teacher with knowledge and experience of working with pupils who have
language and communication difficulties. If delivered by a teacher, he/she should ideally
have attended CPD led by a speech and language therapist on language and
communication difficulties in secondary school aged pupils.
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7 | In a group discussion about a trip to the park: We got a new computer
yesterday with 2 new games at Computer World.
Pragmatics — not keeping on topic.

8 | We went on a school trip to Dymanic Earth.
Speech or vocabulary — pronouncing the word ‘dynamic’ incorrectly.
This may be a problem learning the pronunciation of the particular
vocabulary item or a problem with saying the sequence of sounds
correctly (speech).

9 | While | stir the mixture you pouring it in.
Grammar — verb forms are not in agreement.
Vocabulary — what is ‘it’ ?

10 | Teacher: Ask Sam to hang on for a minute
Pupil: But there is nothing for him to hang on to.
Pragmatics — over-literal understanding of ‘hang on’.

11 | I don’t know where is it.
Grammar — words are in the wrong order as pupil says ‘is it’ instead of
it is’.

12 | Although the boy has burst his arm he is still playing on his
skateboard.
Vocabulary — semantic error pupil uses ‘burst’ instead of ‘broke’.

13 | Pupil to teacher: 1don’t think you should cross your legs you might
get varicose veins.
Pragmatics — inappropriate statement, unaware of appropriate social
code.

14 | It was great, | got to use the mitofome.

Vocabulary or speech - pronouncing the word “microphone”
incorrectly. This may be a problem producing the sequence of sounds
correctly (speech) or the pupil may have stored an incorrect
pronunciation of the word (a vocabulary learning difficulty).




Session 1: Activity 2

Task sheet

Becoming familiar with the components of language and

communication in expressive language

The following sentences have errors in the grammar, speech production, vocabulary or
social use of language (pragmatics). Can you identify what kind of difficulty is apparent in the
following sentences?

Sentence

Type of error

The porter wrote an article for the newspaper.

2 | went to the park and meet my friend.

3 Pupil to teacher: You've got a big spot on your chin.

4 He plays that thing that’s got a string bit and a stick.

5 Although he broke his arm and he still skating.

6 | got the computer thing down over round there.

7 In a group discussion about a trip to the park: We got a new
computer yesterday with 2 new games at Computer World.

8 We went on a school trip to Dymanic Earth.

9 While | stir the mixture you pouring it in.

10 Teacher: Ask Sam to hang on for a minute
Pupil: But there is nothing for him to hang on to.

11 | don’t know where is it.
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Although the boy has burst his arm he is still playing on his
skateboard.

13 Pupil to teacher: | don’t think you should cross your legs you might
get varicose veins.
14 It was great, | got to use the mitofome.




Session 1: Activity 3 Tutor notes

Becoming familiar with the components of language and
communication in comprehension

Look at these examples that illustrate the type of language that may be misunderstood by a
pupil with language difficulties. Why might there be a problem?

1. After you finish those questions but before you go on the work on page 20, | want
you to draw a picture to illustrate your answers.

Sentence length, complex grammar, combined use of vocabulary concepts ‘before’ and
‘after’ to sequence activities, use of the word ‘illustrate’.

A pupil with language impairment might have difficulty in following the sequence correctly
and in remembering all the information.

2. This sheet has been photocopied to death.

Difficulty understanding non-literal or idiomatic use of phrase ‘to death’ (pragmatics).

3. When you are ready, Ryan....

Pragmatic understanding of speaker’s expectations, ‘when you are ready’ has an implied
meaning of ‘hurry up! Pupil with language / communication difficulties may simply not
understand the implied meaning and take it at face value.

4. First | want you to get out your book, find p 7, read the passage at the bottom, turn
over to page 8 and answer the first 4 questions.

Sentence length and number of instructions contained in one sentence. Pupil might follow
only the first or the last part of the instruction if they have problems with verbal memory.




5. There are jotters to collect here.

Pragmatic understanding of speaker’s expectations, i.e. ‘please come and collect your
jotters’.

6. What conclusions can you draw from this example?

Vocabulary — use of ‘draw’ in relation to conclusions. Pupil with language / communication
problems could interpret this incorrectly, and respond with a drawing. (One real response: ‘a
pie-chart’.)

7. Up until now the basketball playing has been a joke.

Pragmatics, implied meaning of joke in relation to basketball, i.e. not very good — again a
pupil with language / communication difficulties might struggle to understand this.

8. Just before we resume with the book can | just remind folk that Friday is the
deadline for theatre trip money so can those who have money today bring it down
to the front just now please. Those who have still to pay please bring it in for
Friday. Everyone find page 62 in their book please.

Long sentence, several instructions contained in one sentence, change of topic in second
sentence. Pupil with language difficulties, particularly verbal memory problems, would have
difficulty listening to and remembering whole sequence of instructions.

9. Tell me one disadvantage of using the internet.

Vocabulary — this is a real life example where the S1 pupil didn’t know what ‘disadvantage’
means.
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Session 1: Activity 3 Task sheet

Becoming familiar with the components of language and
communication in comprehension

Look at these examples that illustrate the type of language that may be misunderstood by a
pupil with language difficulties. Why might there be a problem?

1. After you finish those questions but before you go on the work on page 20, | want you to
draw a picture to illustrate your answers.

2. This sheet has been photocopied to death.

3. When you are ready, Ryan....

4. First | want you to get out your book, find p 7, read the passage at the bottom, turn over
to page 8 and answer the first 4 questions.

5. There are jotters to collect here.

6. What conclusions can you draw from this example?

7. Up until now the basketball playing has been a joke.

8. Just before we resume with the book can | just remind folk that Friday is the deadline for
theatre trip money so can those who have money today bring it down to the front just now

please. Those who have still to pay please bring it in for Friday. Everyone find page 62 in
their book please.

9.Tell me one disadvantage of using the internet.
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Session 1: Activity 4 (Homework) Tutor notes

Personal experience of a pupil with speech language and
communication difficulties

Hand out the following activity at the end of Session 1 for participants who will be attending
Session 2. Ask participants to bring along any notes they make for discussion at Session 2.

Consider examples from your own experience of working with a pupil with language and
communication difficulties.
What components of language do you think contributed to his/her difficulties?

Did the pupil’s difficulties relate predominantly to understanding language or to expression?

12



Session 1: Activity 4 (Homework) Task sheet

Personal experience of a pupil with speech language and
communication difficulties

Consider examples from your own experience of working with a pupil with language and
communication difficulties.
What components of language do you think contributed to his/her difficulties?

Did the pupil’s difficulties relate predominantly to understanding language or to expression?

13



Session 1
Understanding speech, language and communication difficulties

Feedback questionnaire
Date:

The subject you teach:

1. On the scale below, please rate your understanding of the four main components of

language
excellent fair poor
5 4 3 2 1

2. On the scale below please rate your understanding of the range of difficulties which may
characterise pupils with speech language and communication difficulties

excellent fair poor

5 4 3 2 1

3. What was the most useful thing you learned in the session?

4. s there anything you did not like or would have liked us to have done differently?

5. Overall | found the session:

very helpful helpful not helpful
5 4 3 2 1
Thank you!
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Session 2

The impact of speech, language and
communication difficulties on pupils in school

15



Session 2: The impact of speech, language and communication

difficulties on pupils in school

Session plan

Learning outcomes

1.

To become aware of specific areas of difficulty for pupils with speech/language and
communication difficulties in the secondary curriculum.

To consider aspects of texts and tasks which are potentially problematic for pupils
with speech/ language/ communication difficulties.

To look at ways of making curricular material more accessible to these pupils.

Session plan

1.

2.

Provide an overview of Session 2 and refer to the learning outcomes.

Introduce Activity 1 to encourage participants to reflect on their personal experience
of pupils with speech, language and communication difficulties.

NOTE: If participants attended Session 1, this activity will have been given as
homework that they will have been asked to present for discussion in Session 2. If
not, use the task sheet from Session 1, Activity 4.

Present the following potential areas of difficulty for pupils at secondary school using
Session 2 OHTs 2, 3 and 4:

Listening and understanding in class

Talking and responding in class

Reading and writing
Related information can be found in Part A of the Guide, Section 2, pages 23-26.

Introduce the interaction between spoken language difficulties and written language
difficulties by presenting Activity 2. Give participants a copy of the blank grid that
allows them to consider this interaction. In groups ask them to think about how
problems with spoken language might affect a pupil's decoding, reading
comprehension, written language content and spelling. Go over this with them using
the information contained in Part A of the Guide, Section 2, pages 26 — 32.

Present Activity 3 which helps participants to consider texts and worksheets from the
perspective of a pupil with language and communication difficulties and to plan
differentiation accordingly.

Talk through example 1 (the HE task) with the group, using OHTs 5 and 6. Then give
participants the sheets of tasks from a variety of subject areas and ask them to
consider the potential difficulties for pupils with speech, language and communication
difficulties. Ask participants to consider how they might make these tasks more
accessible to pupils with speech, language and communication difficulties.

16



Example 1:  Home economics worksheet
Example 2:  History task

Example 3: RME passage

Example 4:  Science task

Example 5:  Standard grade History text

6. Ask participants to complete and return the feedback questionnaire for Session 2.

17



Session 2: Activity1 Tutor notes

Review of Activity 4, Session 1
Encourage participants to reflect on their personal experience of pupils with speech,
language and communication difficulties.
NOTE: If participants attended Session 1, this activity will have been given as homework

that they will have been asked to present for discussion in Session 2. If not, use the task
sheet from Session 1, Activity 4 to prompt discussion now.

18



Session 2: Activity 2 Tutor notes

The impact of spoken language difficulties on written language

Give participants a copy of the blank grid that allows them to consider this interaction. In
groups ask them to think about how problems with spoken language might affect a pupil’s
decoding, reading comprehension, written language content and spelling. Go over this with
them using the information contained in Part A, Section 2 of the Guide.

Look at the grid and think about how difficulty with spoken language components (along the
top) would affect the areas of literacy (down the side). Mark areas of interaction with a cross
and discuss your reasons.

The main areas of interaction:

Speech Vocabulary Grammar Pragmatics
sounds
Decoding
(reading single X X X
words)
Reading
comprehension
X X X
Producing
written text
X X X
Spelling
X X

19



Session 2: Activity 2 Tutor notes

The impact of spoken language difficulties on written language

Look at the grid and think about how difficulty with spoken language components (along the
top) would affect the areas of literacy (down the side). Mark areas of interaction with a cross
and discuss your reasons.

The main areas of interaction:

Speech

sounds Vocabulary Grammar Pragmatics

Decoding
(Reading single
words)

Reading
comprehension

Producing
written text

Spelling

20



Session 2: Activity 3 Tutor notes

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 1: Home Economics

NOTE: You may wish to use this as an example to work through as a whole group or use to
follow up the feedback from the small group discussion. Use OHTs 1 (HE) and 2 (example of
re-working)

Making your own healthy recipe using a cereal food.
Today we are going to make a salad using either rice or pasta.
1. Decide which you would like to use and collect a recipe sheet.

2. Look at a selection of recipes for rice or pasta salad. Decide what other ingredients
you would like in your salad (see lists below). Remember a healthy meal must
contain a main food, a fruit or vegetable and a cereal food. Choose one or two main
food ingredients and 3 or 4 fruit or vegetable ingredients. You may also add a herb or
spice or your choice.

3. Before you choose consider what ingredients you like. Consider colour and try to
imagine what it will look like on your plate, etc.

Robbie is in S2. He has difficulty understanding long and complex grammar in
spoken and written sentences. What difficulties might he encounter with the above
task?

What could you do to make this task easier?

Possible problems

e The logical order of the instructions should read 1, 3 then 2.

e Stage 2 is too long and complex

o There are some potentially difficult vocabulary items, in particular specific terms such as
main food, cereal food, etc.

e Stage 3 contains potentially difficult grammar and sequence of information (use of
‘before’).

21



Possible differentiation

Stage 2: break down into several stages — see overhead example.

Change order to make more logical.

Use vocabulary examples (main food, e.g.....), or provide a list of items for pupil to
choose from.

Stage 3 — simplify language (e.g. Choose ingredients...)

Other ideas to help Robbie — See overhead for layout, use pictures or diagrams to
illustrate items or steps. Provide a checklist for pupil to tick off items when completed.

22



Session 2: Activity 3 Task sheet

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 1: Home Economics

Making your own healthy recipe using a cereal food.

Today we are going to make a salad using either rice or pasta.

1.

2.

Decide which you would like to use and collect a recipe sheet

Look at a selection of recipes for rice or pasta salad. Decide what other ingredients you
would like in your salad (see lists below).Remember a healthy meal must contain a main
food, a fruit or vegetable and a cereal food.Choose one or two main food ingredients and
3 or 4 fruit or vegetable ingredients. You may also add a herb or spice of your
choice.Before you choose consider what ingredients you like. Consider colour and try to
imagine what it will look like on your plate, etc.

Robbie is in S2. He has difficulty understanding long and complex grammar in
spoken and written sentences. What difficulties might he encounter with the above
task?

What could you do to make this task easier?
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Session 2: Activity 3 Tutor notes

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 2: History

What was life like in a Ferme Toun?

The houses the peasants lived in were called long houses. They were often built from felled
trees and they had thatched roofs. The floors of the houses were just hardened earth and
the furniture was handmade from wood. There was no chimney and smoke escaped from a
hole in the roof. The cooking was done on an open fire in a circle of stones. Windows were
just small holes in the walls and doors were made of wicker covered in animal skins. Beds
were boxlike and had mattresses of straw, heather and bracken. A low wall separated the
family home from the barn or byre where the animals slept in the winter.

Task
Write a detailed paragraph describing what you think would be unpleasant about living in a
serf’s cottage. Include as much detail as you can.

Jamie is in S1 and has problems with comprehension and expression.
What might he find difficult when he has to do this task?

What could you do to make this task easier?

Possible problems

e Some vocabulary may be unfamiliar (e.g. bracken, wicker, thatched) and may affect
reading comprehension.

e Information required to complete the task is implicit in the text, i.e. the text requires the
reader to imagine what it would feel like to be in this situation. A pupil with
communication impairment may have difficulty imagining how someone in this situation
might feel. The pupil may lack the world knowledge required to make explicit what is
implicit (e.g. that animals were close by and might smell, etc.).

24



Possible strategies

e Provide a definition of any words that may be unfamiliar (e.g. bracken).
For pupil to complete the task, they need first to extract the relevant information from the
text and make implicit information explicit. Use a table layout to write down each
sentence to encourage pupil to think what it implies, e.qg.:

Fact What this would be like
Hard earth floor Dirty, uncomfortable
Window (= hole in wall) Cold, draughty

.. etc ... etc

This will enable the pupil the pupil to access the implicit information he/she needs to
complete the task.

25



Session 2: Activity 3 Task sheet

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 2: History
What was life like in a Ferme Toun?

The houses the peasants lived in were called long houses. They were often built from felled
trees and they had thatched roofs. The floors of the houses were just hardened earth and
the furniture was handmade from wood. There was no chimney and smoke escaped from a
hole in the roof. The cooking was done on an open fire in a circle of stones. Windows were
just small holes in the walls and doors were made of wicker covered in animal skins. Beds
were boxlike and had mattresses of straw, heather and bracken. A low wall separated the
family home from the barn or byre where the animals slept in the winter.

Task

Write a detailed paragraph describing what you think would be unpleasant about living in a
serf’s cottage. Include as much detail as you can.

Jamie is in S1 and has problems with comprehension and expression.
What might he find difficult when he has to do this task?

What could you do to make this task easier?
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Session 2: Activity 3 Tutor notes

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 3: Religious and Moral Education

The cost of beliefs

Practising one’s beliefs can pose many challenges for a believer. It can also cost believers a
lot to follow their beliefs.

1. Think of the stories you have read about how peoples’ beliefs have affected their
actions. Answer in full sentences and try to give as detailed answers as you can.
2. What did Desmond Tutu’s beliefs cost him? What did case study 2’s beliefs cost
him/her?

Callum is in S1. He has difficulties understanding and using vocabulary, and also
finds social interaction and communication quite difficult. What problems might the
activity above pose for him?

How might you support Callum with this task

Possible problems

Vocabulary: ‘believer’; ‘practising’ is a dual-meaning word

Concept of ‘cost’ in respect of belief may be problematic for pupil.

Understanding what motivates a person to act in a particular way may be difficult for
a pupil with social communication difficulties. It involves the ability to look at things
from a different perspective.

Possible strategies

Check pupil’s understanding of ‘practising one’s beliefs’.

Discuss use of ‘cost’ in this context.

Provide examples of stories about people’s beliefs or refer pupil to a text containing
appropriate examples.

Help the pupil to make a table showing beliefs linked to actions.

27




Session 2: Activity 3 Task sheet

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 3: Religious and Moral Education

The cost of beliefs

Practising one’s beliefs can pose many challenges for a believer. It can also cost believers a
lot to follow their beliefs.

1. Think of the stories you have read about how peoples’ beliefs have affected their
actions. Answer in full sentences and try to give as detailed answers as you can.

2. What did Desmond Tutu’s beliefs cost him? What did case study 2’s beliefs cost
him/her?

Callum is in S1. He has difficulties understanding and using vocabulary, and also

finds social interaction and communication quite difficult. What problems might the
above activity pose for him?

How might you support Callum with this task?

28



Session 2: Activity 3 Tutor notes

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 4: Science

The Pinhole Camera

Hold up your pinhole camera to a bright light source. The easiest available is usually a
nearby window.

Make a small pinhole at the smaller end of the tube.

Have a look through the other end — you should see a very faint picture of the scene.
Carefully with your pin make the hole slightly bigger.

Decide whether the picture is brighter or dimmer than before and whether the picture
is clearer (sharper) or more fuzzy than before.

Again make the hole bigger in the same way as before. You should be able to widen
the hole by exerting a little bit of pressure on the edges of the hole.

6. Again decide on the quality of the picture.

PO~

o

Kevin is in S2. He has difficulty understanding complex vocabulary and grammar,
and retaining lengthy instructions. What problems might he have with the above
activity?

What modifications to the language might make this task easier for Kevin?

Possible problems

o ‘The easiest available’ refers to the light source in the previous sentence, which may not
be immediately apparent to a pupil with language difficulties.

e Some complex grammar and vocabulary in No 5, e.g. ‘by exerting a little bit of pressure’.
Stage 4 is lengthy and contains two different instructions.

o No 6 requires the pupil to realise that the quality of the picture is related to its brightness
and sharpness.

Possible strategies
e Fill in the missing words after ‘easiest available’.

e Break stage 4 down into 2 separate items and rewrite it as questions. Add the
information ‘Good quality pictures are sharp (clear) and bright’ to No. 6.
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Session 2: Activity 3 Task sheet

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 4: Science

The Pinhole Camera

Hold up your pinhole camera to a bright light source. The easiest available is usually a
nearby window.

Make a small pinhole at the smaller end of the tube.

Have a look through the other end- you should see a very faint picture of the scene.
Carefully with your pin make the hole slightly bigger.

Decide whether the picture is brighter or dimmer than before and whether the picture
is clearer (sharper) or more fuzzy than before.

Again make the hole bigger in the same way as before. You should be able to widen
the hole by exerting a little bit of pressure on the edges of the hole.

6. Again decide on the quality of the picture.

PO~

o

Kevin is in S2. He has difficulty understanding complex vocabulary and grammar,
and retaining lengthy instructions. What problems might he have with the above
activity?

What modifications to the language might make this task easier for Kevin?
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Session 2: Activity 3 Tutor notes

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 5: Standard Grade History

The Ruhr Occupation®

Early in 1923 German anger was turned outwards. France had complained that Germany
had not kept up deliveries of goods due as reparations payments. In February French and
Belgian troops occupied the industrial area of the Ruhr to enforce deliveries. German
historians have argued that the French also intended the occupation to make permanent the
separation of the Rhineland and the Ruhr from the rest of Germany.

The German government at once ordered a policy of passive resistance. It told workers,
businessmen and officials to refuse to cooperate with the French. It called a general strike
with the government paying the wages of the workers and public servants.

The French reacted by trying to cut off the Ruhr from the rest of Germany. They also brought
in workers to operate the factories and mines. They arrested many people and expelled civil
servants, police and others. By humiliating people they caused great bitterness.

Steven is an S4 boy with severe reading difficulties and poorly developed
vocabulary. He also mispronounces many words and has poor verbal memory. What
would be difficult for Steven about this text?

How could Steven be supported in understanding and learning from this information?

Possible problems

o Higher level vocabulary may not be understood e.g. ‘reparations’, ‘enforce’, ‘passive
resistance’, ‘expelled’.

e Some expressions may be hard to interpret e.g. ‘turned outwards’, ‘the Rhur was cut
off’.

e Some grammatical structures are complex and/or overly long. They are therefore
less familiar and harder to understand e.g. ‘By humiliating people they caused great
bitterness, or ‘German historians have argued that the French also intended the
occupation to make permanent the separation of the Rhineland and the Ruhr from
the rest of Germany’.

o Because he has severe reading difficulty Steven will be relying on a reader to access
the text. His poor memory for what has been read cannot be supported by re-reading
for himself

® Text from: Matheson, |. (1999) People and Power: Germany. Hodder and Stoughton.
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Possible strategies

Check Steven’s understanding of less familiar words and go over these.

Rephrase sentences which contain more complex grammar.

Re-read sections as required.

The text contains names of places that may be unfamiliar. A map or diagram could
help the pupil understand the geographical layout and the text better, perhaps using
colour coding for different countries, rivers and areas involved.
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Session 2: Activity 3 Task sheet

Differentiation: Considering texts and worksheets
from the perspective of a pupil
with language and communication difficulties

Example 5: Standard Grade History

The Ruhr Occupation*

Early in 1923 German anger was turned outwards. France had complained that Germany
had not kept up deliveries of goods due as reparations payments. In February French and
Belgian troops occupied the industrial area of the Ruhr to enforce deliveries. German
historians have argued that the French also intended the occupation to make permanent the
separation of the Rhineland and the Ruhr from the rest of Germany.

The German government at once ordered a policy of passive resistance. It told workers,
businessmen and officials to refuse to cooperate with the French. It called a general strike
with the government paying the wages of the workers and public servants.

The French reacted by trying to cut off the Ruhr from the rest of Germany. They also brought
in workers to operate the factories and mines. They arrested many people and expelled civil
servants, police and others. By humiliating people they caused great bitterness.

Steven is an S4 boy with severe reading difficulties and poorly developed
vocabulary. He also mispronounces many words and has poor verbal memory. What
would be difficult about this text?

* Text from: Matheson, |. (1999) People and Power: Germany. Hodder and Stoughton.
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How could Steven be supported in understanding and learning from this information?
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Session 2

The impact of speech language and communication difficulties
on pupils in school

Feedback questionnaire
Date:
The subject you teach:
1. On the scale below, please rate your understanding of the specific difficulties for pupils
with language and communication difficulties in secondary schools.
excellent fair poor
5 4 3 2 1
2. On the scale below please rate how confident you now feel about adjusting texts and
tasks to make them more accessible to these pupils.
very confident quite confident not confident

5 4 3 2 1

3. What was the most useful thing you learned in the session?

4. s there anything you did not like or would have liked us to have done differently?

6. Overall | found the session:

very helpful helpful not helpful
5 4 3 2 1
Thank you!
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Session 3

Supporting vocabulary learning
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Session 3: Supporting vocabulary learning

Session Plan

Learning outcomes

1. To be aware of increased demands for vocabulary learning in secondary school and
the complexity of the vocabulary learning process.

2. To consider strategies to support vocabulary learning.

Session plan
1. Provide an overview of Session 3 and refer to the learning outcomes.
2. Present Activity 1 using the Tutor notes provided.

3. Talk to participants about ways to support vocabulary learning using OHT 3 and with
additional information from Appendix 3.

Activity 2 looks at ways in which participants can support a pupil learning or revising
curriculum vocabulary. Using copies of Tasks A, B, and C, ask participants to think of
ways of applying support strategies to aid the pupil’'s vocabulary learning. These
tasks each have tutor notes that provide possible ways to help with curriculum
vocabulary learning that can then be demonstrated and discussed. Task C has an
OHT (OHT 4) to allow the tutor to ‘draw’ the answers.

4. Distribute the feedback questionnaire.

NOTE: At the end of this session participants who will be doing Session 4 can be given a
copy of the Pupil Profile Form provided, to fill out in advance of the next session.
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Session 3: Activity 1 Tutor notes

The experience of learning unfamiliar words

This activity provides the experience of having to learn unfamiliar words and their meanings
and highlights the complexity of the vocabulary learning and retention process. (Prior to
presenting the task be sure to read Part A of the Guide, Section 2, pages 33-34.)

Explain to the participants that you are going to introduce some new items of science
vocabulary and their definitions. Display OHT 2 and read out the words and definitions. (Do
not allow participants to write them down.)

Now remove the overhead and ask individual group members to tell you the words when
you give a meaning or vice versa.

Did participants remember all the words?
If not, what kind of mistakes did they make?

Talk about all the things you have to do to learn even one word. (Answers should include the
meaning, the pronunciation, the association between the meaning and the pronunciation.)

N.B. Point out that, in this task, definitions are given and these are not always provided
when new words are encountered. Sometimes meaning has to be deduced by the pupil.

At the very end of the Session, see whether participants still remember the words. This is

an important part of the task as it shows how easily even competent language
learners can forget.
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Session 3: Activity 2 Tutor notes

Providing clues to meaning

A. Grouping by meaning

Robert in S2 is revising for a science test about systems of the body. His teacher has
provided the revision sheet printed below. Robert has a lot of trouble learning the vocabulary
involved — remembering all the different bits of the body and their purpose. What strategies
could you suggest to help Robert revise more effectively?

REVISION SHEET

Write the function of the body part stated and then the letter of the part of the body to which
it belongs. Choose from:

Circulatory system
Digestive system
Respiratory system
Urinary system
The ear

The eye

Tmoow>

Body part Function Letter

Heart

Retina

Semi-circular canals

Veins

Cochlea

Small bones

Kidney

Artery

Ear drum

Diaphragm

Optic nerve

Windpipe

Lens

Pupil

Auditory nerve

PTO
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Lungs

Capillary

Ureter

Stomach

How I could help Robert revise this information.
This task lends itself to colour coding, e.g. red for circulatory system, blue for respiratory etc.

Layout could be used to show the location of the body parts, possibly using a body outline
diagram, e.g.:

retina — pupil
eardrum, cochlea, semi circular canals
windpipe, lungs, diaphragm, etc.

Discuss what is the same and what is different about various body parts, e.g. the cochlea
and the retina; veins, arteries and capillaries. This helps pupils to lessen the learning load
because it highlights information which is shared and can be ‘chunked’ as well as
highlighting important differences in meaning.
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Session 3: Activity 2 Task sheet

Providing clues to meaning

A. Grouping by meaning

Robert in S2 is revising for a science test about systems of the body. His teacher has
provided the revision sheet printed below. Robert has a lot of trouble learning the vocabulary
involved — remembering all the different bits of the body and their purpose. What strategies
could you suggest to help Robert revise more effectively?

REVISION SHEET

Circulatory system
Digestive system
Respiratory system
Urinary system
The ear

The eye

Tmoow>»

Body part Function Letter

Heart

Retina

Semi-circular canals

Veins

Cochlea

Small bones

Kidney

Artery

Ear drum

Diaphragm

Optic nerve

Windpipe

Lens

Pupil

Auditory nerve

PTO
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Lungs

Capillary

Ureter

Stomach

How I could help Robert revise this information.
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Session 3: Activity 2 Tutor notes

Providing clues to meaning

B. Chunking

John is revising for his standard grade geography and has to remember a lot about glacial
deposition and erosion. There are lots of technical words and many of them have aspects of
meaning in common.

How could you make it easier for John to learn the terms listed below?

Terminal moraine — a hummocky ridge of unsorted stones, boulders and clays, dumped by
the glacier at the furthest point it reached.

Drumlin — a long rounded mound of till, moulded under the flowing ice. Its narrower end
points in the direction that the ice was moving. They usually occur in groups (swarms).
Kettle — a water-filled hollow left when a block of ice in the till or outwash melted to leave a
hollow.

Esker — a long winding ridge of sands and gravels left by a stream which ran in an ice tunnel
under the melting glacier.

Outwash plain — a nearly flat expanse of sorted sands and gravels washed out of the
glacier and carried beyond the terminal moraine

Arrete — a sharp ridge between corries

Corrie — an armchair-shaped hollow with steep back and sides

Tarn — water that has gathered in the hollow in the floor of the corrie

Alluvial fan — a fan-shaped pile of rock remains washed down by the stream and piled up
where the steep valley sides meet the valley floor.

Truncated spur — a ridge that has been cut off sharply by the ice that flowed down the main
valley

How [ could help John

Use Colour as a visual support to group vocabulary items e.g.
Blue — water features
Brown — earth features

Compare and contrast — Where possible, group words with similarities (‘chunking’),
discuss these and then identify differences. e.g. kettle / tarn
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Examples of chunking

sharp ridge

po;l of water \ / \

from _ between corries
melted ice ina truncated spur
/ corrie /
kettle /
tarn arrete
deposition
sands and gravels
left by a stream flat expanse beyond
under a glacier terminal moraine
esker outwash plain
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Session 3: Activity 2 Task sheet

Providing clues to meaning

B. Chunking

John is revising for his standard grade geography and has to remember a lot about glacial
deposition and erosion. There are lots of technical words and many of them have aspects of
meaning in common.

How could you make it easier for John to learn the terms listed below?

Terminal moraine = a hummocky ridge of unsorted stones, boulders and clays, dumped by
the glacier at the furthest point it reached.

Drumlin — a long rounded mound of till, moulded under the flowing ice. Its narrower end
points in the direction that the ice was moving. They usually occur in groups (swarms).
Kettle — a water-filled hollow left when a block of ice in the till or outwash melted to leave a
hollow.

Esker — a long winding ridge of sands and gravels left by a stream which ran in an ice tunnel
under the melting glacier.

Outwash plain — a nearly flat expanse of sorted sands and gravels washed out of the
glacier and carried beyond the terminal moraine

Arrete — a sharp ridge between corries

Corrie — an armchair-shaped hollow with steep back and sides

Tarn — water that has gathered in the hollow in the floor of the corrie

Alluvial fan — a fan-shaped pile of rock remains washed down by the stream and piled up
where the steep valley sides meet the valley floor.

Truncated spur — a ridge that has been cut off sharply by the ice that flowed down the main
valley

How [ could help John
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Session 3: Activity 2 Task sheet

Providing clues to meaning

C. Providing graphic clues

Can you think of ways to present these words visually that might help a pupil remember
them?

Concave

Transparent

Increasing/decreasing

Symmetry

Soluble

Meander
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Session 3
Supporting vocabulary learning

Feedback questionnaire

Date:

The subject you teach:

1. On the scale below, please rate your understanding of the increased demand for
vocabulary learning in secondary schools and the complexity of the vocabulary learning
process.
excellent fair poor

5 4 3 2 1

2. On the scale below please rate how useful for your subject area you found the
vocabulary support strategies we talked about.
very helpful helpful not helpful

5 4 3 2 1

3. What was the most useful thing you learned in the session?

4. s there anything you did not like or would have liked us to have done differently?

7. Overall | found the session:

very helpful helpful not helpful
5 4 3 2 1
Thank you!
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Session 4

Supporting pupils with
social communication difficulties

49



Session 4: Supporting pupils with social communication difficulties

Session plan

Learning outcomes
1. To be aware of issues that can arise for pupils with social communication difficulties.
2. To develop strategies to support collaboration between school and home.
3. To develop strategies to support pupils during transition times.

NOTE

You may wish to present Session 4 as a workshop for teaching and support for learning staff
and also parents, to facilitate discussion of ongoing issues relating to social communication
and interaction. It can also be used to present models of good practice already used by
participants.

Session plan
1. Provide an overview of the session and refer to the learning outcomes.

2. Use Activity 1° to warm-up and to demonstrate different facets of communication.
(See Tutor notes)

3. Use Activity 2 to demonstrate some ways in which communication can break down;
to lead into a discussion of pragmatics

Refer back to Part A, Section 1, pages 6-7 and remind participants about pragmatic
skills and the difficulties a pupil with social communication difficulties will experience.
(Use OHT 8 from Session 1.)

4. Use Activity 3 to help staff to consider supports for pupils with social communication
difficulties. The focus of this activity should be tailored to meet the needs of the
participant group and individual cases. (See Tutor notes)

5. Use Activity 4 to consider further CPD. Establish whether a follow-up is required at
some point, perhaps to:

o discuss and compare strategies suggested in the course and how useful (or
not!) participants are finding them;

e discuss and compare adaptations to strategies they have made for particular
pupils/subjects;

e Dbrainstorm how to help a particular pupil;

e revise areas covered in the course.

6. Ask participants to complete the feedback questionnaire for Session 4.

* Adapted from the ‘More than Words’ Hanen Parent Program, see References.
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Session 4: Activity 1 Tutor notes

Demonstrating facets of communication

Ask participants to arrange themselves in a line in order of day and date of birth (not year!)
without speaking.

Ask participants to feedback how this felt and make the point that communication is not just
about speaking. What else is involved? (The responses from participants should include
gesture, signing, eye contact, facial expression, body language, writing, and mutual
understanding.)
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Session 4: Activity 2 Tutor notes

Demonstrating communication breakdowns

Use this activity to demonstrate some ways in which communication can break down; to lead
into a discussion of pragmatics.

Tutor (A) requests a volunteer (B) to come to the front to have a chat, e.g. “I'm just going to
ask you a few questions about yourself”. Tutor then does so in three different ways:

¢ A remains silent and doesn’t ask B anything.

e A asks B lots of questions, but doesn’t wait for an answer before continuing.

o A starts to converse more appropriately, then goes and stands behind B while
speaking.

Tutor asks the group to feed back what the perceived problem is at each stage.
Use this activity to lead into a discussion of pragmatics. Refer back to Part A, Section 1,

pages 6-7 and remind participants about pragmatic skills and the difficulties a pupil with
social communication difficulties will experience. (Use OHT 8 from Session 1.)
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Session 4: Activity 3 Tutor notes

Considering supports for pupils with
social communication difficulties

Use this activity to help staff to consider supports for pupils with social communication
difficulties. The focus of this activity should be tailored to meet the needs of the participant
group and individual cases.

You may wish to ask participants to complete a pupil profile form at this point or to have
done so prior to Session 4 (the tutor should therefore have distributed the pupil profile form
at the end of Session 3). The completed form will enable staff to contribute to the discussion
and make the discussion relevant to a pupil in their school.

Below is a list of measures that aim to support pupils with social communication difficulties.
In this session, the tutor may wish to select one of the measures listed that isn’t currently
used in their school and discuss how it might be implemented. Alternatively, in small groups,
participants can discuss each measure and consider how it might or might not meet the
needs of the pupil they identified in their pupil profile.

¢ Running a lunch club, homework club.

e Setting up a buddy system for pupils with social communication
difficulties.
Focus of an adapted PSD curriculum.

e Targeting social skills training during ‘base’ time.
Writing and using social stories (best done in conjunction with SLT).

Ask participants to feedback to the group, and conclude with a whole-group discussion.

Where possible, draw up an action plan to illustrate the next steps for developing social
communication skills supports and allocate responsibilities to key participants.
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Session 4: Activity 3:

Pupil Profile Form

Considering supports for pupils with
social communication difficulties

Task sheet

Pupil’s initials:

Gender:

M/F Class:

Nature of social communication difficulties:

Areas of strength:

Situations causing most difficulties:

Current support:

What would be the aim of additional support?
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Session 4
Supporting pupils with social communication difficulties

Feedback questionnaire
Date:
The subject you teach:
1. On the scale below, please rate your understanding of the difficulties that can arise for
pupils with social communication difficulties.
excellent fair poor
5 4 3 2 1
2. On the scale below please rate how useful you found the strategies we discussed to
support these pupils.
very helpful helpful not helpful

5 4 3 2 1

3. What was the most useful thing you learned in the session?

4. s there anything you did not like or would have liked us to have done differently?

8. Overall | found the session:

very helpful helpful not helpful
5 4 3 2 1
Thank you!
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OVERHEAD TRANSPARENCIES

For use with Sessions 1,2 and 3

56




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveEPSInfo true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /Description <<
    /ENU (Use these settings to create PDF documents with higher image resolution for high quality pre-press printing. The PDF documents can be opened with Acrobat and Reader 5.0 and later. These settings require font embedding.)
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308030d730ea30d730ec30b9537052377528306e00200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /FRA <>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




