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Contextual definition

This project will be delivered during either a five-day outdoor education course or several days, non residential, spent participating in outdoor activities.

The learners will explore and develop the topic of ‘relationships’ as the context for their project. They will collate evidence to achieve the Self Awareness unit. 

The learners will mentor other pupils in their year group through day-to-day tasks such as preparing for activities – preparing personal protective equipment such as waterproofs, boots, and so on – to foster support and encouragement for each other. Learners will also help prepare the final evening’s presentation.

Many outdoor educators believe that outdoor activities offer the best context within which young people can evidence and achieve outcomes that directly relate to personal development. It is probably no coincidence therefore that Curriculum for Excellence makes so much reference to outdoor learning.

Curriculum for Excellence rationale
The curriculum aims to enable children and young people to develop the four capacities, which are:

· successful learners

· confident individuals

· responsible citizens

· effective contributors.

Outdoor learning can help learners develop these capacities, as outlined below.

Successful learners

· There is substantial evidence that in outdoor learning, learners develop their knowledge and skills in ways that add value to their everyday experiences in the classroom.

· Outdoor learning can have a positive impact on long-term memory.

· There can be reinforcement between the affective and the cognitive, with each influencing the other and providing a bridge to higher-order learning.

· There is substantial evidence that outdoor learning has the potential to raise attainment and improve attitudes towards the environment.

· There is evidence that outdoor learning fosters the development of specific academic skills, as well as improved engagement and achievement, and stronger motivation to learn.

Responsible citizens

· There is significant evidence of the effect of outdoor learning on social development and the encouragement of greater community involvement.

· In outdoor learning, pupils develop more positive relationships with each other, with their teachers and with the wider community.

· There is evidence that outdoor learning stimulates renewed pride in the community with greater sense of belonging and responsibility.

Confident individuals

· There is substantial evidence that outdoor learning can have a positive impact on young people’s attitudes, beliefs and self-perceptions; for example, on their:

– independence

– confidence

– self-esteem

– locus of control

– self-efficacy

– personal effectiveness

– coping strategies.

· There are examples of outdoor learning programmes yielding benefits in the promotion of positive behaviour and improved physical self-image and fitness.

Effective contributors

· There is substantial evidence that outdoor learning can have a positive impact on young people’s interpersonal and social skills, such as their:

– social effectiveness

– communication skills

– group cohesion

– teamwork.

· There is strong evidence, across a wide range of outcomes, that identifies positive effects from outdoor learning in the short term and continued gains in the long term.

Introduction/overview

As part of Personal Development Self Awareness unit, it is envisaged that each learner will mentor and support a peer through part or all of a residential or non-residential outdoor education programme.

This mentoring will culminate in the learners helping their peers deliver a presentation. Each group of pupils who have participated in the course will give a presentation on the final day. The subject of their presentation will be ‘Expressing your feelings from the outdoor education course’.  

Learners will work towards developing their own tasks, as set in learning intention 1 (see list below). Learners will achieve learning intention 2 by completing their tasks throughout the outdoor education course. They will achieve learning intention 3 through reflection and review of actions, feedback and learning from tasks carried out during the outdoor education course.

It is envisaged that the learners’ personal logs will provide part of the evidence for the learner folio and should provide enough evidence to support the successful completion of the unit. Supplementary diverse evidence may be collated in the form of audio interviews between learners and teachers/trainers or video evidence, again perhaps of interviews or of the presentations. Finally, interviews between pupils and learners could be recorded so that the pupils can express whether and how they felt supported by the learners.
Learning intentions

The three learning outcomes (‘learning intentions’) are to:

1. evaluate knowledge of self in a specific context to identify an aim for a project to develop self awareness

2. carry out a project to develop self awareness

3. review knowledge of self on completion of the project.

Task plans and evidence sheets

The task plans are written to assist teaching staff or development trainers/instructors to deliver and facilitate sessions for the learners. The task plans form a separate publication.

The learner record book (personal log) includes a number of evidence sheets for learners to complete. Staff should refer to the assessment lists at the end of this document to ensure that all assessment materials are collated.

For learning intention 2, you will need to give directive support in order to: 

· facilitate direction to the appropriate tasks (as shown in the task plans) 

· explain how the task might be carried out with peers.

Throughout the project, it is assumed that you (the learner’s teacher/trainer) will provide feedback on task completion when required and when the final review takes place for learning intention 3.

Finally, where appropriate and possible, informal feedback should be sought from the peer pupils and given to the learners with regard to the interaction between the two sets of pupils.

When the learners complete evidence sheet 3 (opinions on personal qualities), it is suggested that they participate in an outdoor team-building exercise consisting of four solution-seeking games. This will facilitate interaction between the learners and offer an opportunity for reflection and discussion before completing evidence sheet 4 (feelings)

Before learners complete evidence sheet 5, introduce a role play exercise. This will facilitate an experiential learning situation for the learners to evaluate their feelings, strengths and qualities before they complete the ‘project aim’ box. 

At the end of the unit, facilitate a session in which the learners can offer feedback to one another during a peer review session. The outcome of this should be recorded on evidence sheet 10 and help the learners recognise how they have grown or developed with regard to their handling of relationships.

Assessment lists

Each learning intention should be supported by the following evidence sheets which can be found in the learners’ personal logs.

Self Awareness evidence requirements

	Learning intention (LI)
	Evidence sheet

	LI 1 – Evaluate knowledge of self
	Evidence sheet 1

Evidence sheet 2

Evidence sheet 3

Evidence sheet 4

Evidence sheet 5
	(Personal qualities)

(Strengths and weaknesses) 

(Opinions on personal qualities)

(Feelings)

(Project aim)

	LI 2 – Carry out project
	Evidence sheet 6

Evidence sheet 7

Evidence sheet 9
	(Learner record)

(Monitoring)

(Learning from tasks – log)

	LI 3 – Review knowledge of self
	Evidence sheet 8

Evidence sheet 10
	(Learner review)

(Looking back with a friend)


Teacher’s checklist

Candidate’s name:

Date:

	Part
	The folio contains
	Y/N

	LI 1
	A self-evaluation of qualities and feelings
	

	
	Opinions on qualities in relation to the subject (relationships) from at least one other person
	

	
	An aim for the project which will help develop self awareness
	

	LI 2
	A list of learner’s own tasks, of which there should be four
	

	
	A record of the monitoring carried out during the project
	

	
	A record of the action taken as a result of the monitoring
	

	
	A record confirming that the learner has completed own tasks (signed by teacher/trainer)
	

	LI 3
	A record of what the learner has learned about own qualities
	

	
	A record of what the learner has learned about own feelings
	

	
	A list of goals for the further development of knowledge of self
	


Teacher’s signature ………………………………………………………
Activity plans
Activity plan 1

Task:
Learners attend outdoor education activities with pupils in their year group and learn how to relate to and support pupils.

	Learning intentions

Learners will:
· learn how to relate well to other pupils

· identify their role in relation to other pupils in their year

· begin to support pupils in their tasks.
	Resources

· PPE

· Notebook and pen

· Other method for recording evidence, e.g. audio or video


Starting
· Facilitate discussion on the role of the learner compared with that of the supported pupil.

· Ensure learners know their responsibilities and limitations within their role.

· Discuss winning and gaining respect within relationships, in order to clarify the aim of the activity.

Doing
Learners should:

· relate to other pupils in a supportive way during their activity sessions
· assist other pupils in carrying out their activities
· ensure other pupils relate to and communicate with learners in a meaningful way
· ensure other pupils take responsibility for their activity equipment.
Reviewing

· Hold a discussion with learners on return (see example topics below).

· Ensure learners complete their learner record (i.e. personal log).

Example topics/questions for discussion

You could ask learners to give an example of when a supported pupil:

· related well to them today

· learned something from them today.

Activity plan 2

Task:
Ensure that supported pupils complete their personal log books; learners assist pupils when necessary. (Note: this is the supported pupil’s log book, not the learner’s log book.)

	Learning intentions

Learners will:
· gain confidence in relating to other pupils

· gain understanding of a responsible role with pupils

· improve communication skills through diverse methods.
	Resources

· Supported pupils’ log books

· Pen/pencils

· Outdoor equipment


Starting
· Recall the events of the day.

· Refer to any method of recording used by the learner.

· Ask learners how they think the other pupils related to them.

Doing
Learners should:

· using the log book, assist the supported pupils to record their activities

· referring to learner notes, enhance the pupils’ records with personal anecdotes

· assist pupils to record their feelings.

Reviewing

· Discuss how the learners felt when relating to the other pupils during the log book session.

· Ensure learners complete their learner records (personal logs).

Example topics/questions for discussion

You could ask learners to give an example of when they:

· received feedback or a question from another pupil during the log book session

· did or did not feel confident assisting the supported pupil and why.

Activity plan 3

Task:
Learners discuss with teachers how they think the supported pupils are relating to them and record this as feedback.

	Learning intentions

Learners will:

· gain confidence in relating to older people

· increase understanding of their role and their responsibilities to other pupils

· improve communication skills through research questions.
	Resources

· Learner record

· Notebook/pen


Starting
· Prepare relevant questions that will give the answers for evidence.

· Ask learners to recall instances when they think supported pupils related well or less well to them, in order to seek feedback.

Doing
Learners should:

· enter into dialogue with staff in a confident yet mutually respectful way

· ask questions that are clear and focused and extract the necessary answer from the member of staff

· record answers using the method they are most comfortable with (eg audio, video, paper, etc). Audio or video evidence is best.

Reviewing

You should discuss:

· how the learner felt when relating to the teacher

· the comparison between what the learner thought the teacher would say and the actual feedback received.

Example topics/questions for discussion

You could ask learners the following questions.
· Was there a difference between how you thought you handled a scenario and the feedback from the teacher?

· How did you feel when relating to the teacher: confident or unsure?

Activity plan 4

Task:
Learners support pupils in the same year group to deliver their presentations during the last evening.

	Learning intentions

Learners will:

· act in a supportive role for pupils

· increase communication skills in relation to diverse age groups, other pupils and staff

· gain greater understanding of responsibilities for other pupils.
	Resources

· Any props/outdoor equipment

· Notes for presentation

· Video recorder for recording the presentations


Starting
Ensure that learners:

· have a copy of the presentation notes

· have the video recorder and are briefed on how to use it

· have all the props requested by the supported pupils

· are supportive to the pupils in their group who are giving the presentation

· communicate with the teacher and confirm that all resources and support are in place.

Doing
Learners should:

· get all pupils ready to go on stage for the presentation

· assist with props, etc.

· assist with reading the presentation (if necessary and/or appropriate), and with timings

· ensure the presentations are videoed

· try to instil confidence in supported pupils and ensure all take part (may need to support others).

Reviewing

· Discuss whether learners felt they were positive contributors.

· Discuss whether learners think the presentation went to plan, and if not, why.

· Discuss learners’ immediate reflection and whether they would have done anything differently.

· Discuss how things were organised and whether it worked. 

· Give feedback.

Example topics/questions for discussion

You could ask learners the following questions.

· Did you feel confident in your role supporting the other pupils?

· Can you give an example of when a pupil displayed evidence that you had supported them?

· Did you find out whether the teacher thought you carried out your role well?

· Do you think you have a better understanding of what it means to be responsible for other pupils?
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