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Introduction

The following is the sequence of teaching and learning approaches as shown in SQA arrangements and support notes for the drama skills unit.

· Introductory activities – including a discussion of the nature and purpose of the unit and group-forming activities to foster trust, co-operation, mutual support within the peer group and the basic skills to evaluate the work of others.

· Warm-up activities – to help to focus concentration, warm up the voice and/or the body, promote relaxation, and to prepare the candidates for the activity that is to follow.

· Responding to stimuli – including photographs, pictures, maps, objects, newspaper headlines or short clippings, music, sound effects and candidates’ own experiences outside school/college, or from other areas of their curriculum.
· Exploration of one or more dramatic situations/contexts – candidates will use creative drama skills for this exploration. Specific knowledge, understanding and skills may require to be taught to facilitate or provide the framework for the exploration, for example the use of a specific drama form or structure. Not all candidates may be able to operate in the same drama medium and allowance should be made for this.

· Selecting an end product to the exploration – the end product of each exploration is at the discretion of the teacher/lecturer and candidates. Candidates may report back on what happened to the class and/or the teacher/lecturer, show a piece of drama to the teacher/lecturer only while the rest of the class continue working, or choose to present, informally, a piece of drama to the rest of the class. Presenting to an audience is not mandatory.
· Review and evaluation – including helping candidates to integrate their drama experiences within a wider personal, social or vocational context, and learning how to evaluate the effectiveness of their dramatic exploration.

Outcomes

1. Participate with others in creative drama activities.

(a) Responds positively in terms of co-operating and contributing to effective teamwork.

(b) Offers appropriate ideas for development in response to a range of dramatic stimuli.

(c) Uses space and other resources appropriately in terms of the dramatic activity.

2. Use drama skills to explore dramatic situations.

(a) Uses appropriate drama form and structure in terms of exploration and development of the drama.

(b) Adopts obvious or stereotyped role(s) appropriate to the dramatic situation.

(c) Expresses ideas, most of which are appropriate to the role adopted.

3. Portray a character.

(a) Communicates ideas, through normal mode of communication, appropriate to character and dramatic situation.

(b) Uses physical expression appropriate to character and dramatic situation.

4. Review and evaluate participation in creative drama activities.

(a) Comments relevantly on the experience of the drama in terms of personal enjoyment and what has been learned.

(b) Evaluates the effectiveness of own contribution to the drama in terms of giving ideas, taking on role(s), the use of space and other resources, and portraying character.

Stimulus 1: ‘Auld Lang Syne’
By the end of this stimulus:

· we will have thought about old friends and new 

· we will know about the song ‘Auld Lang Syne’, what it means and who wrote it 

· we will have learnt how to draw a ground plan to scale 

· we will have worked with others and improvised

· we will have used tableaux.

We are learning this because:

· it is important to be able to work well in a team 

· we will become more confident.

We will know we are successful:

· when we can work well as a group and in pairs, and complete our tasks.

Depending on the students and their responses to the stimulus, the following six steps could take four to seven 50-minute lessons.  

1. PowerPoint slides 1–3. Discuss ‘Auld Lang Syne’.

2. In pairs, get students to tell each other about a friend that they have known the longest in their life. It might be someone they have known since nursery school or before. They should describe that person and how long they have known them. (Think, pair, share.)

3. PowerPoint slide 4. Improvisations. Depending on the ability of the class and their willingness to perform, extension work could be: (a) to present the improvisations, or (b) teacher-in-role at a whole class reunion. Pupils participate and talk to each other at the reunion and ‘catch-up’.

4. Slide 5. Students could improvise the instant message conversation. Possible extension work – write ‘dialogue’ out as a PowerPoint, so that when the two people are ‘typing’ in their different countries, what they are saying is projected on a white screen dividing them. Or simply have two students doing a voice-over of the dialogue as they are typing. Further extension work – thought-tracking characters. 

5. Slide 5. Tableaux. Photographs could be taken of the tableaux or students could simply report back what they did.

6. Slide 6. School prom scenario. Students have to work in groups of five/six, agree on roles, organise space, devise monologues and finish the storyline of this scenario. Stage positions and drawing a ground plan should be explained here.

Literacy

Writing character card and answering questions in pupil booklet and talking skills.

Numeracy

Drawing ground plan to scale. Measuring stage area and furniture on set.

Health and well-being

Looking at emotional support when friends leave and you have to move on after secondary education. What support mechanisms are there? Looking at ways of keeping in touch with others, eg Facebook.

Interdisciplinary areas

Information technology: making up PowerPoint in task 4.

Stimulus 2: The Burns Supper

By the end of this stimulus:

· we will know the order of a Burns supper and know about the toasts to the lassies/laddies 

· we will have learnt about gender stereotyping

· we will have devised a character and taken on a role 

· we will have examined our strengths and weaknesses and set ourselves a target.

We are learning this because:

· we should know about Scottish culture

· we will challenge negative stereotypes

· we will gain confidence and work well with others.

We will know we are successful:

· when we can make a toast

· when we can negotiate with others

· when we can create a character

· when we can evaluate our contribution to the group.

Depending on the students and their responses to the stimulus, the following six steps could take four to eight 50-minute lessons.  

1. In pairs, students should tell each other as much as possible about what they know about a Burns supper. Have they ever been to one? What do they think happens at it? Report back and discussion.

2. PowerPoint slides 1–2. Students told about the ‘Order of the Supper’, in particular about the toasts to the lassies and laddies.

3. Brainstorm relay. Boys and girls in two lines. Two large pieces of paper stuck onto the wall. Student at the front has marker pen. Two columns on paper, headed male and female. First student runs up to paper and writes one word to describe either male or female. That student passes on the pen to the next and so on. Once all ideas are exhausted, there should be opportunity for discussion on the gender stereotypes that they have probably written. Some of their responses can be discussed – ask if that is true of men in a particular culture, place in the world or in a particular time period, eg female wears make-up – during French renaissance, men wore make-up, as they did in the 1980s.

4. Student booklet. Question 1 in Stimulus 2. Stereotypes. Some teacher exploration on stereotypes with examples given of the stereotypical Scot, American, Englishman. Stereotypes to be challenged. Students write individually on the stereotypes and then devise a short toast. Then, work in pairs or groups of four to pull all ideas together to form longer toast. Possible extension work – toasts presented as a monologue. Have a performance of a Burns supper?

5. PowerPoint slide 4. Discussion on ‘traditional male jobs’ and ‘traditional female jobs’. Students in groups devising family drama about challenging negative stereotypes.

6. PowerPoint slides 5 and 6. Character card devised on characters in the picture ‘The man who ordered a soufflé at a Burns supper’. The Disastrous Meal. Groups devise the dinner scene and explore characters. Extension work – hot-seating, thought-tracking, writing –in role (pupil booklet)

Literacy

Writing in pupil booklet, devising speech – toast.

Numeracy

Timing of a Burns supper – working out how long each item on the Order of the Supper would take so that you can have one in 50 minutes.

Health and well-being

Having respect for members of the opposite sex, challenging negative stereotypes that might affect your emotional well-being. Being encouraged to go for the career you want regardless of negative influences.

Interdisciplinary

Food technology: preparing haggis, neeps and tatties for the Burns supper.

Stimulus 3: ‘Tam o’ Shanter’
By the end of this stimulus:

· we will know about the poem ‘Tam o’ Shanter’ 

· we will have learnt some Scottish dances

· we will have worked together as a class to devise a freeze-frame and a dance

· we will have created a soundscape

· we will have used gestures and facial expressions to create tableaux

· we will have devised a drama

· we will have learnt about alcohol abuse

· we will have created characters

· we will have devised a docu-drama.

We are learning this because:

· we should know about famous Scottish poetry and dances as they are part of our history and culture

· we will get exercise if we dance and it’s healthy

· we will be creative and use our imagination

· we will gain confidence and movement skills

· we should not abuse alcohol

· we will work as a team together.

We will know we are successful:

· when we contribute ideas

· when we co-operate with each other

· when we portray a character

· when we evaluate our own contribution.

Depending on the students and whether the extension work would be done, the following 11 steps could take up to 15 50-minute lessons.  

1. Students in pairs tell each other what they know about the poem ‘Tam o’ Shanter’.

2. PowerPoint slides 1–3. Re-tell ‘Tam o’ Shanter’ (in a nutshell). Discuss message of the poem regarding alcohol abuse.

3. It might be helpful to teach a few Scottish dances at this point – Canadian Barn Dance, Gay Gordons.

4. Musical statues game –to reinforce staying really still in a freeze-frame.

5. PowerPoint slide 4. In the pub. Students as a whole class devise a freeze-frame of the scene in the pub. Three tables surrounded by customers – a bar with barmaid and barman. People at different levels – happy pub scene. Identify Tam and Souter Johnny. 

6. Use Scottish music. Any lively Scottish music, eg a reel, will do. When music starts, freeze-frame comes to life. Some people start to dance, winding in and out of tables, encouraging others to join in. A line of people starts to get bigger gradually and soon everyone has joined in. People are led into a circle and now allow students to come up with ideas of possible moves. They can use the type of moves already taught in the Canadian Barn Dance, etc.

7. At the end of the music, the barman and barmaid tell everyone that it is ‘Time, please’ and ‘punters’ leave. Tam and Johnny are the only two left. They must improvise the scene when they persuade the barmaid to allow them ‘one for the road’. Tam wants to take the shortcut through Alloway Kirk, Johnny doesn’t.

8. PowerPoint slide 5. At Alloway Kirk. Create a soundscape of the graveyard at night. Extension work – record it.

9. Give out resource cards with extracts from ‘Tam o’ Shanter’ on them. Students work in groups devising a frozen picture to accompany the six textual extracts. Some time may need to be spent working on the language. Extension work – pupils may want to show their tableaux with a narrator reading out the extract (or recording it as a voice-over). The whole class could present this together or in individual groups (although please note presentation is not mandatory in this unit). Students could simply show to the teacher or describe what they did to the rest of class.

10. PowerPoint slide 6. In the graveyard. Discussion on building tension through music and lighting and storytelling. Students offer ideas and create a drama based around the graveyard. Student booklet question 6 and 7.
11. PowerPoint slide 7. Alcohol abuse. Robert Burns wrote the poem as a warning of the dangers of drinking too much. Discuss the slide with the students. (Numeracy – work out how many pints a women would drink if she had 14 units.) There are many websites available which deal with alcohol abuse: http://www.infoscotland.com/alcohol/. Students could research this themselves and prepare a PowerPoint on the dangers of alcohol abuse. They could research the breakdown of relationships, which could act as a stimulus for characters in a drama. Extension work – a docu-drama on the effects of alcohol abuse. PowerPoints could be used by the ‘expert’ on the programme. Presenter could bring on to the documentary people who have been affected by alcohol abuse and show reconstructions of relationships breaking down (slide 8).

Literacy

Writing in pupil booklet, reading and researching information on alcohol abuse.

Numeracy

Working out number of units of alcohol in different drinks for men and women.

Health and well-being

Looking at acceptable levels of alcohol for adult men and women, and discussing dangers of drinking to excess on the body. Exercising by dancing.

Interdisciplinary

Music: looking at Scottish music – reels. 

Physical education/dance: learning Scottish dances.

Information technology: preparing PowerPoint, accessing internet.

Using technology: recording sound, operating lighting.

Social education: alcohol abuse.

Stimulus 4: Robert Burns

By the end of this stimulus:

· we will know more about Robert Burns

· we will have learnt about hot-seating

· we will have improvised with a partner

· we will have worked with others

· we will have reflected on our learning.

We are learning this because:

· we should know about Scotland and its culture

· learning characterisation techniques can help us develop character

· working well with others will help us to learn

· reflecting on our learning will help us to learn more effectively.

We will know we are successful:

· when our knowledge of Robert Burns has increased

· when we create a scene by working with others and co-operating

· when we are able to discuss our strengths and weaknesses, and set targets to help us learn.

Depending on the students and their response to the stimulus, the following four steps could take about five to seven 50-minute lessons.  

1. Researching Robert Burns on internet. Finding out as much as possible about his life, works, relationships and what it was like to live in those days – disease, mortality. In pairs or groups. Student booklet question 1. Students prepare a presentation in any way they want, eg PowerPoint, leaflet, to deliver to teacher or class on Robert Burns.

2. PowerPoint slide 2. Newspaper article on Burns. Question 2 in the pupil booklet. Hot-seating some of the characters. Students write out the questions. If students willing, then they can be hot-seated. 
If not, then teacher-in-role as Burns, Jean Armour and Mr Armour and students can ask questions.

3. PowerPoint slide 3. Students, in pairs, create the improvisations. Discussion on Jean Armour’s father’s change of heart once Burns became well known. 

4. PowerPoint slide 4. Chat show with presenter brings on Burns, Jean Armour and Mr Armour to discuss relationships. An ‘expert’ gives their opinion on ‘relationships’. Extension work – PowerPoint on ‘relationships’. Flashbacks (improvisation from task 3) could also be used.

Literacy

Reading, researching and selecting information from internet. Written work in pupil booklet.

Numeracy

Work out the timing of the chat show. How many minutes for each guest? How long are reconstructions? What is the length of the show?

Health and well-being

Looking at how to form good, positive relationships. Some people may treat others differently because of social status and how this is not conducive to good health and well-being. Learning about disease and mortality in the 18th century and how we have much better knowledge about health nowadays.

Interdisciplinary

Media studies: film the chat-show and edit it. 

History: exploration of the time-period in which Burns lived (1759–1796).

Assessment checklist

Student name: ______________________________________________

1.
Participate with others in creative drama activities.


(a)
Responds positively in terms of co-operating and contributing to effective teamwork.


(b)
Offers appropriate ideas for development in 



response to a range of dramatic stimuli.


(c)
Uses space and other resources appropriately in 



terms of the dramatic activity.

2.
Use drama skills to explore dramatic situations.


(a)
Uses appropriate drama form and structure in terms 



of exploration and development of the drama.


(b)
Adopts obvious or stereotyped role(s) appropriate to 



the dramatic situation.


(c)
Expresses ideas, most of which are appropriate to 



the role adopted.

3.
Portray a character.


(a)
Communicates ideas, through normal mode of communication, appropriate to character and dramatic 



situation.


(b)
Uses physical expression appropriate to character 



and dramatic 

4.
Review and evaluate participation in creative drama activities.


(a)
Comments relevantly on experience of the drama 



in terms of personal enjoyment and what has 



been learned.


(b)
Evaluates effectiveness of own contribution to the 



drama in terms of giving ideas, taking on role(s), the 



use of space and other resources, and portraying 



character.

Student comment:

Teacher comment:

Resources 

Stimulus 3: ‘Tam o’ Shanter’











Useful websites

http://www.robertburns.org/
http://www.worldburnsclub.com/begin/robert_burns.htm
http://www.inspired2009.com/
http://www.inspired2009.com/Exhibition/Artwork/burnshughdodd.htm
http://www.bbc.co.uk/robertburns/burnsnight/running_order.shtml
(scroll down on this website and there are two videos: a toast to the lassies by Des Clarke and a reply by Elaine C Smith.) 

http://www.homecomingscotland2009.com/news/learning_teaching_scotland.html
Coffins stood round, like open presses, 


That shaw’d the Dead in their last dresses





There sat auld Nick, in shape o’ beast; 


A towzie tyke, black, grim, and large, 


To gie them music was his charge:





Warlocks and witches in a dance





The Piper loud and louder blew, 


The dancers quick and quicker flew,





Kirk Alloway was drawing nigh,


	Where ghaists and houlets nightly cry.





6.	Tam tint his reason a thegither


	And roars out, ’Weel done, Cutty-sark!’


	And in an instant all was dark:
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