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Introduction

This unit of work begins with some information about the Reading element of English for Speakers of Other Languages (ESOL) at Higher level. Do not try to remember it all; refer to it at regular intervals to make sure you are covering all the necessary work. 

Staff and students should look carefully at the Performance Criteria; refer to and discuss these criteria as often as possible (they could be used as a checklist). 

Read as much as you can and as widely as you can while studying ESOL at Higher level, and take every opportunity to discuss your reading with your fellow students and teachers.

English as a Second or Other Language: Higher 

This course consists of one mandatory unit (Everyday communication) and one optional unit (Work-related Contexts or Study-related contexts). In other words, you will be studying English in a personal/social context and you will choose to study the kind of English used in either the context of employment or the context of further study. 

Full details of this Course can be found on the Scottish Qualifications Authority’s website (http://www.sqa.org.uk, click on ESOL, then Assessment Arrangements).

Reading

Reading is assessed both internally and externally. 

Internal assessment

Everyday communication
Candidates will undertake a test (time limit of one hour); they will attempt a series of short-answer questions about texts (maximum of three texts with a word total of about 800) on personal and social themes.

Work-related contexts
Candidates will undertake a test (time limit of 45 minutes); they will attempt a series of short-answer questions about texts (maximum of two texts with a total of about 550 words) on work-related themes.

Study-related contexts
Candidates will undertake a test (time limit of 45 minutes); they will attempt a series of short-answer questions about texts (maximum of two texts with a total of about 550 words) on study-related themes.

Candidates are allowed to use dictionaries for these assessments.

For all three Units, the Performance Criteria are the same for Outcome 4: 

· overall purpose is identified

· supporting detail is identified

· opinions and attitudes are accurately identified

· features of layout and organisation are accurately identified.

Candidates’ responses must meet these criteria to pass the Reading assessment.

External assessment

The Course assessment involves a Speaking assessment and a question paper. The question paper lasts for three hours:

Section A:
Listening


(break for 20 minutes)

Section B:
Reading
Section C:
Writing

Section B – Reading

This section consists of two texts, with a total of about 1600 words. Candidates will attempt a mixture of 15–25 short answer questions and restricted response tasks. No dictionaries are allowed.

Support materials

This resource provides a number of different texts (ESOL Units suggested) and discusses a number of Reading Skills (useful for all three Units). Texts do not necessarily provide the number of words required for assessment but they are the kinds of texts you should be reading for this course. Don’t limit yourself to the tasks provided; use the texts to practise your reading and to discuss with your class. 

You should try to read as widely as possible:

· newspaper articles

· magazine articles

· advertisements

· leaflets

· short stories

· novels

· travel writing.
Always think about the kind of text you are reading (genre). How would you recognise the above genres? Discuss this with a partner.

You should always think about the purpose of each reading text and about the intended audience. You should begin to look vary carefully at the language (analysis) and to consider how appropriate it is. It is vital, too, that you continue to check vocabulary. For each text, you should check and learn the meanings of three or four words you do not know. You should also start to think about context – how the words round about might help you to work out the meaning; remember, you are not allowed to use a dictionary in the external examination.

Unit of work: Contents

This unit of work covers the following types of text, reading skills and tasks; you may want to use this as a checklist.

	Types of text
	Reading skills
	Tasks

	· newspaper article

· travel guidebook extract

· short story extract

· job advertisement and letter

· novel extract

· encyclopaedia of science extract

· dictionary of geography extract
	· understanding purpose

· understanding tone

· understanding register

· understanding attitude

· inference

· understanding style

· finding appropriate markers

· understanding gist

· finding specific detail

· finding key words

· finding topic sentences

· using the context of a word

· understanding structure/ organisation

· using headings and linking words
	· summarising

· gap-fill

· short-answer tasks

· multiple choice

· referring to/quoting from text

· highlighting/identifying markers

· re-ordering a text

· finding key words


Text 1: Everyday communication
This is a newspaper article; it is from the travel section of a newspaper. Read it carefully, thinking about its purpose and tone.
Smooth Sailing
1.
We were dead in the water. Not a breath of wind rippled the stillness of the sea, which was wreathed in early morning mist, and we drifted aimlessly, as if in a dream. In the distance a yacht lay motionless, her sails as limp as our own, like a ghost ship. It was so quiet we could have heard the oars of a war galley a mile away.

2.
A few thousand years ago we might have done. We were lying off the fabled shores of Ithaca, home of Odysseus, and it was over this sea that the reluctant hero led a fleet of ships to the siege of Troy.

3.
Modern navigators who have sifted through myths and legends to retrace Odysseus’s tortuous journey home believe that Homer’s account in The Odyssey was based, however imaginatively, on a real ruler of Ithaca, circa 1200 BC.

4.
Becalmed, and in no hurry to go anywhere, I settled on a cushion on deck and read of the wanderer whose misadventures at the whim of gods became the first travel story in a longboat, with a lateen-rigged sail of linen or papyrus and up to ten oars on each side. Swift and well balanced, her topsides were probably painted indigo and adorned on the bow with the ancient Egyptian eye of Ra. Our own boat, Majo Fajo, was designed for more comfortable cruising. A 30ft French yacht with all mod cons, and no spears or shields cluttering the galley, she had plenty of room for me and a couple of pals and essential supplies of wine and suntan oil.

5.
Thus it was that our jolly crew set sail with light hearts and woozy heads from the night before on a voyage into Greek mythology. The great adventure of sailing became immediately apparent, and may be summed up in a word – freedom. There are no roadworks at sea, no speed cameras, no crowds, no limits to where you can go. We plotted a 

more modest course, hugging the eastern coast of Cephalonia and drifting in light winds that carried the scents of wild herbs and flowers.

6.
Our first anchorage was in a sheltered bay that contained a small stone jetty, two fishing boats and a taverna in an olive grove. After a swim we strolled to the taverna for dinner alfresco overlooking the sea, and when we returned by moonlight we had the place to ourselves.

7.
Across a narrow strait, the long-lost home of Odysseus materialised as a shaggy green giant, a mountainous swathe of olive groves and cypresses, indented on its eastern flanks with small natural harbours. Following faithfully in the footsteps of our hero, we dropped anchor beneath Ravens’ Rock, where Odysseus reputedly met his faithful swineherd Eumaeus on his return, prior to bloodily dispatching the suitors of his long-suffering wife, Penelope.

8.
Nobody knows for sure where his home was, but the consensus is that it stood on high ground above the hill town of Stavros, from where he could ‘see three seas’, according to Homer. Sure enough, from what is now known as Pelikata hill there is a vista of three large bays that would have made it an ideal stronghold against coastal piracy.

9.
Those with a passing interest in antiquarian matters should visit a small museum on Pelikata hill, where the curator will point out a fragment of a terracotta mask from the 1st or 2nd century BC, found in a cave that had been a pre-Christian temple bearing the inscription ‘Glory to Odysseus’.

10.
We felt then that our quest was over. So we celebrated with a long, lazy lunch in the shady garden of a restaurant in Stavros that boasted a wooden stake with a sign declaring it was probably the one used by Odysseus to take out the eye of Polyphemus. Happily the cuisine was less flippant than the archaeology.

11.
It has to be said that the gods favoured us more than our hero. Fair winds and calm seas led us to quiet coves and tavernas, and instead of sirens and sea monsters we encountered friendly fishermen in gaily painted wooden boats and dolphins that streaked in our bow waves like smiling emissaries of Poseidon.

Adapted from ‘Smooth sailing in the wake of Odysseus’, The Telegraph, 21 May 2005.
There are many ways to test your understanding of a text; one way is to summarise the content. This means that you are picking out the most important information; it also helps you to focus on specific detail.

Task 1

Read the summary of the article below and complete the text by putting one word only in each gap so that the meaning in the summary is the same as the article.
Gavin Bell and his friends wanted to find the home of the _______________ of The Odyssey. It is believed that Homer’s story of Odysseus is based on a real _______________ of Ithaca who lived more than 3000 years ago. The modern crew set sail in their French yacht, enjoying the _______________ of their voyage. They stayed close to the eastern shores of Cephalonia before crossing the narrow strait to Ithaca and dropping _______________ beneath Ravens’ Rock. They visited Pelikata hill, above the town of Stavros, and saw the three large bays described in Homer’s _______________. Unlike Odysseus, however, the modern crew enjoyed their journey. Good weather allowed them to view inspiring scenery and to visit quiet coves; the _______________ fishermen made them feel welcome.
It is also important to understand the attitude of the writer – and of other people mentioned in the text. You should remember, however, that details might not be given directly; sometimes information is implied and you will have to infer the information.

Task 2

Answer these questions about the article with a short answer:

1.
What does the writer mean by ‘we drifted aimlessly, as if in a dream’? (Paragraph 1)

2.
How did the hero, Odysseus, feel as he prepared for the siege of Troy? (Paragraph 2)

Task 3

This text is a newspaper article; in other words it should provide information. If it does so in a dull way, readers may not want to read to the end. How would you describe the style of this article? Is it serious? Academic? Is it personal? What is the tone? How does the writer feel about his journey? Would you agree that there is quite a humorous tone? Discuss all this with a partner and, together, highlight any markers (proof) of what you think. 

Text 2: Everyday communication
Now look at this text. It is an extract from the introduction to a guidebook about the Ionian Islands:

The Ionian Islands comprise a core group of six – Corfu (Kérkyra), Paxí (Paxos), Lefkádha (Lefkas), Itháki (Ithaka), Kefalloniá (Cephallonia) and Zákynthos (Zante). Kýthira, isolated at the foot of the Peloponnese, along with its satellite Andikýthira, is officially part of the Ionian group, completing the ancient Heptanese, but the duo are not covered in this Guide, as they bear few similarities to the core group of islands and share no transport connections with them.

As the big narrative happened elsewhere, the Ionian group has no major archeological sites – though Olympia, just two hours’ drive from Pátra on the Peloponnese mainland, is accessible from the southern islands. However, there are some spectacular medieval fortresses, and museums on the larger islands that trace the archipelago’s cultures back to the Paleolithic era. Itháki (if not one of the other Ionian islands) is considered to be the site of the home of Odysseus and even has scattered remains to show for it, with neighbouring islands also laying claim to other locations and events from the Odyssey.

From The Rough Guide to the Ionian Islands, Rough Guides, August 2003.

Task 4

Again with a partner, discuss the differences in style between this text and the newspaper article. Highlight any appropriate markers.

Text 3: Work-related contexts
Look at the following job advertisement and an applicant’s letter requesting an application form.

Watson’s

We are one of the fastest growing publishing companies in the West of Scotland.

We are looking for school leavers to undertake training in publishing.

Excellent prospects – financially and professionally!

If you are interested, write to the address below for an application form:

Mr Paul Watson,

302 Glasgow Road,

Paisley PA5 4SA

41 Rose Street,

Glasgow

G15 2SP.

12 February 2008

Mr Paul Watson,

Watson’s Publishing,

302 Glasgow Road,

Paisley

Dear Mr Watson,

Re: your advertisement for school leavers to join your publishing company, I am writing for an application form.

I am very interested in this kind of work. I am sitting four Highers this year, including English and Media Studies, and I am involved in the production of our school magazine. I would be happy to undertake training and I would work very hard in order to further my career.

I would be able to come for an interview at any time. My headteacher will allow me to leave school for an interview; he is also willing to write a reference for me.

I look forward to hearing from you.

Thank you for your consideration.

Yours sincerely,

M. Smith
Marie Smith

It is important to be able to understand the tone and register of a text and to be able to identify the markers of different tones and registers.

We can recognise the tone of someone’s speech quite easily; in other words we can tell if someone is angry, happy or sad or if a person is serious or joking. We can tell this by a person’s voice and body language. In a written text, we must look for other markers, usually word choice and connotation (what a word suggests).

There are also markers of different registers. How do we know a piece of writing is formal or informal? Colloquial expressions and contractions are markers of informality; likewise, sophisticated vocabulary and full words and sentences are markers of formality.

Task 1

Look at the two texts above and highlight any appropriate markers that show that:

· the tone is serious

· the register is formal.

Always be aware of the purpose of a text; ask yourself why the text was written.

What is the purpose of a job advertisement? The answer is that a company wants to encourage people to apply for the job.

What is the purpose of an initial communication with an employer? The answer is that the applicant wants to be noticed, wants to give a positive first impression.

Both of these texts, therefore, should be persuasive.

Task 2

Highlight any words or phrases in the above texts that were chosen to be persuasive.

Text 4: Everyday communication

Sometimes you may read a passage that you find difficult. Don’t worry about this; there are always clues to help you understand the content. One thing to think about is the topic sentence; this is the sentence in a paragraph that introduces the content. Generally, therefore, you find this sentence at the beginning of a paragraph. Sometimes the topic sentence sums up the content and you will find it at the end of a paragraph.

Task 1

Read Text 5. The topic sentences have been removed; they come at the beginning of each paragraph. The topic sentences are listed below: match each paragraph with its topic sentence:

A.
The cat jumped on to the ground.

B.
He eyed the distance from the drainpipe to the ground.

C.
A cat poked his nose through the fringes of the armchair and studied the scene with a dreamy expression.

D.
In the room where the Pericand children were sleeping Albert the cat had made his bed.

E.
The short June night was fading.

F.
He leapt about in the flower beds, pulled the petals off a rose with his claws.

G.
A while later Emmanuel woke up and started crying.

Look for the clues.

Highlight the markers.

Text 4
The following extract is from the novel Suite Francaise, by Irene Nemirovsky:

1.
First he’d climbed on to Jacqueline’s small floral quilt and started to paw at it, gnawing at the cotton fabric that smelled of glue and fruit, but Nanny had come in and chased him away. Three times in a row, as soon as she’d turned away, he’d returned with a silent, graceful leap, but finally he’d had to admit defeat and so had curled up at the back of an armchair under Jacqueline’s dressing gown. Sleep filled the room. The children were resting peacefully and Nanny had fallen asleep while saying her rosary. The cat, absolutely still, stared intently with one green eye at the rosary gleaming in the moonlight; the other eye remained closed. His body was hidden by the pink flannel dressing gown. Little by little, extremely quietly, one leg emerged, then the other; he stretched them out and felt them tremble slightly, all the way from his shoulder joint – that steel spring hidden beneath a soft, warm fur coat – right down to his hard, transparent claws. He sprang forward, jumped on to Nanny’s bed and stared at her for a long time without moving; only the ends of his delicate whiskers quivered. He stretched one paw forward and started playing with the rosary beads; they hardly moved at first, but then he began to enjoy the smooth, cool feel of these perfect, tiny balls rolling between his claws; he swiped at them harder and the rosary fell to the floor. The cat took fright and disappeared under an armchair.

2.
The windows and shutters were both open. The moon lit up the rooftops in the village; the tiles glistened like the scales of a fish. The garden was fragrant, peaceful, and the silvery light seemed to shimmer like clear water, gently rising and falling over the fruit trees.

3.
He was a very young cat who had only ever lived in the city, where the scent of such June nights was far away. Occasionally he had caught a whiff of something warm and intoxicating, but nothing like here where the smell rose up to his whiskers and took hold of him, making his head spin. Eyes half closed, he could feel waves of powerful, sweet perfume running through him: the pungent smell of the last lilacs, the sap running through the trees, the cool, dark earth, the animals, birds, moles, mice, all the prey, the musky scent of fur, of skin, the smell of blood … His mouth gaping with longing, he jumped on to the window sill and walked slowly along the drainpipe.

4.
It was an easy jump. He balanced his hindquarters, looking fierce and confident, swept his long black tail across the drainpipe and, ears pulled back, leapt forward, landing on the freshly tilled earth. He hesitated for a moment, then buried his muzzle in the ground. Now he was in the very black of night, at the heart of it, at the darkest point. He needed to sniff the earth. Each and every scent meant there was some small living creature, hiding, happy, edible … June bugs, field mice, crickets. The cat’s long ears suddenly shot up. He was listening to faint noises in the shadows, so delicate, so mysterious but, to him alone, so clear: the rustling of wisps of straw in nests where birds watch over their young, the flutter of feathers, the sound of pecking on bark, the beating of insect wings, the patter of mice gently scratching the ground, even the faint bursting of seeds opening. Golden eyes flashed in the darkness. 

5.
Suddenly, as quick as a squirrel, the cat darted up a tree, ripping the bark with his claws. Terrified birds flew off. At the end of a branch he began a savage, arrogant dance, taunting in his bold, warlike way, the sky, the earth, the animals, the moon. Now and again he opened his deep, narrow mouth and let out a piercing miaow, a sharp, provocative call to all the cats nearby.

6.
He stood motionless … waiting. His round golden eyes shone in the darkness. There was the sound of leaves rustling and he came back carrying a small dad bird in his mouth, his tongue slowly lapping at its wound. Eyes closed, he savoured the warm blood. He ate the bird slowly, then licked himself clean, polishing the tip of his beautiful bushy tail, which was moist and shiny from the damp night air.

7.
The stars grew paler, the air smelled of milk and moist grass; now, half-hidden behind the forest, only the pink tip of the moon could be seen, growing dimmer and dimmer in the mist. Tired, triumphant and covered in dew, the cat gnawed on a sprig of grass, then slipped back into Jacqueline’s room, on to her bed, looking for that warm spot near her thin feet. He was purring like a kettle on the boil. 

Extract taken from the novel Suite Francaise by Irene Nemirovsky, Vintage, 2007.

Texts are often difficult because some of the vocabulary is unfamiliar. If you are not familiar with a word, try to work out the meaning from the context (the words surrounding it, and what they mean).

Task 2

Look at the context of the following words and try to work out what they mean; if you can, explain how the context helped:

‘swiped’
(paragraph 1)

‘shimmer’
(paragraph 2)

‘prey’
(paragraph 3)

‘darted’
(paragraph 5)

‘moist’
(paragraph 6)

Practice assessment

You have now looked at a number of different texts and Reading Skills so here is a final practice external reading assessment; try to remember all the things you have learned.

Read the texts and answer the questions that follow.

Text 5
Dinosaurs wiped out in ‘a few hours’

US scientist says mass extinction happened instantly as meteor struck.
1.
Most dinosaurs were burned alive within a couple of hours after an enormous asteroid hit Earth 65 million years ago, according to new research by American scientists.

2.
The research, published by the bulletin of the Geological Society of America, concludes that the amount of energy released by the impact would have been enough to turn the globe into a furnace hot enough to kill most life in just hours.

3.
University of Colorado scientists believe that the six mile-long asteroid that carved out the Chicxulub crater near Mexico’s Yucatan Peninsula would have thrown thousands of tonnes of rocks and debris high into the air, turning the sky red hot and incinerating everything on land.

4.
The theory that such an asteroid impact caused the extinction of the dinosaurs has long been accepted by academics, although most research has suggested that the event took place over many years and involved other factors such as disease and volcanic eruptions.

5.
However, Doug Robertson – the primary author of the report – believes that his new theory of rapid extinction makes sense.

6.
‘You cannot imagine the amount of energy that would have been released when six miles of rock hit the Earth,’ the Boulder-based scientist said. ‘Previously a lot of people had dismissed the idea that so much energy was released because they thought that it would have wiped out everything on the planet.

7.
‘But when we looked at it, that’s exactly what happened. In fact the only animals that did survive were the ones who sheltered underground or in the water. Anything that wasn’t sheltered by the earth or the sea would have died instantly and even those who did find shelter would have had a hard time surviving afterwards.’

8.
Robertson and his team catalogued all the animals which survived the dinosaur extinction and found all survivors were either able to shelter in water or underground.

9.
They also looked at the layers of soil relating to the time of the Chicxulub impact and discovered that they contain tiny spheres of melted rock, that are also present at several points around the globe.

10.
Their theory suggests the fire storm was followed by a prolonged and extreme winter which killed off more species. However, the dinosaurs mainly perished under an infernal sky.

11.
He said: ‘When you look at the animals which did survive – like crocodiles, frogs and small mammals – you find that they either had burrows underground or they spent their time in water.

12.
‘The protective layers of soil and water would have been enough to shield them from the initial high temperatures, but of course many would have died afterwards as a result of the cold. Some birds burrow and even if there were only a few surviving mating pairs then that would have been enough to re-populate a continent.’

13.
However, many palaeontologists are critical of Robertson’s theory, arguing that such a heat would have killed every living thing on the planet.

14.
Dr Angela Milner, a palaeontologist from the Natural History Museum in London, contests Robertson’s theory.

15.
‘This is just an extreme version of other people’s theories that a meteor was the cause of the dinosaurs’ demise,’ she said. ‘But the idea that they all died in a few hours is at total variance with the fossil records that we already have.

16.
‘We know from fossils that not all dinosaurs suddenly died at the end of the cretaceous period – there is a lot of evidence to show that they did not all go suddenly but over a much longer period of time.’

17.
Milner is also critical of Robertson’s idea that sheltered animals would have survived the extreme heat. She argues that a number of bird species survived the dinosaurs’ extinction and that there is nothing in this new theory to explain why this might have happened.

18.
‘There is no evidence that there were any burrowing birds around at this time,’ she added. ‘And, on top of that, such high temperatures and extreme conditions would have caused a lot of acid storms and it is known that amphibious creatures like frogs cannot survive in acidic conditions.

19.
‘These types of animals did survive and the atmosphere effects described in this theory suggest that they should not have.’

20.
Dr Neil Clark, of the University of Glasgow, is also suspicious of the idea that many species were wiped out in a matter of hours by the effects of the Chicxulub impact.

21.
‘There’s been some research done recently that suggests that the Chicxulub impact happened 100,000 years before the death of the dinosaurs,’ he said. ‘If that is correct then the dinosaurs actually survived that impact and were probably killed by something else.’

22.
However, Clark added: ‘The biggest problem is that dinosaurs lived on land and so there are very few preserved fossils around today for us to study. That means that there will always be an element of theorising around the matter of extinction.’ 

From the Sunday Herald, 30 May 2004.
Section 1

Questions 1–6

Read the summary of the article and complete the text by putting one word only in each gap so that the meaning in the summary is the same as the article:

Doug Robertson’s controversial report, which was published in the bulletin of the Geological Society of America, stated that 65 million years ago an enormous asteroid hit Earth and, (1)____________________, most dinosaurs were killed within a couple of hours by the extreme heat that followed. The only animals to (2)____________________ the fire storm, according to the author, were those who hid in the water or underground. The survivors, however, had to face a long, (3)____________________ winter and many perished. Many palaeontologists, however, disagree with the (4)____________________ of this report. Some say that such an extreme heat would have certainly killed any animals (5)____________________ underground; others say that the asteroid, referred to by Robertson, actually hit Earth thousands of years before dinosaurs became extinct. Some believe it is impossible to date extinction because of a (6)____________________ of preserved fossils.

Section 2

Questions 7–10

Provide short answers to the following questions about the article:

7.
According to Doug Robertson, what exactly caused the fire-storm that killed the dinosaurs within a couple of hours?
(1)

8.
Give two reasons why this report differs from most other research.
(2)

9.
Apart from the evidence of fossil records, which two reasons are given by Dr Angela Milner for disagreeing with Robertson’s report?
(2)

10.
Why does Dr Neil Clark think the dinosaurs ‘were probably killed by something else’?
(1)

Text 6
1.
What we saw when we stood up was this: a huge grey balloon, the size of a house, had come down in the field. The pilot must have been half way out of the passenger basket as it touched the ground. His leg had become entangled in a rope that was attached to an anchor. Now, as the wind gusted, and pushed and lifted the balloon towards the steep slope, he was being half dragged, half carried across the field. In the basket was a child, a boy of about ten. The wind dropped suddenly and the man was on his feet, clutching at the basket. Then there was another gust, and the pilot was on his back, bumping over the rough ground, trying to dig his feet in to secure them, or lunging for the anchor behind him in order to secure it in the earth. Even if he had been able, he would not have dared disentangle himself from the anchor rope. He needed his weight to keep the balloon on the ground, and the wind could have snatched the rope from his hands.

2.
As I ran I heard him shouting at the boy, urging him to leap clear of the basket. But the boy was tossed from one side to another as the balloon lurched across the field. He regained his balance and got a leg over the edge of the basket. The balloon rose and fell, thumping the ground, and the boy dropped backwards out of sight. Then he was up again, arms stretched out towards the man and shouting something in return – I couldn’t tell what.

3.
I must have been a hundred yards away when the situation came under control. The wind had dropped, the man was on his feet, bending over the anchor as he drove it into the ground. He had unlooped the rope from his leg. For some reason, the boy remained where he was. The towering balloon wavered and tilted and tugged, but remained near the ground. I slowed my pace, though I did not stop. As the man straightened, he saw us and he waved us on. He still needed help, but I was glad to slow to a brisk walk. The farm labourers were also walking now. But the man with the car, John Logan, knew something we didn’t and kept on running. 

4.
The wind renewed its rage in the treetops just before I felt its force on my back. Then it struck the balloon. It broke free, the anchor flew up in a spray of dirt, and balloon and basket rose ten feet in the air. The boy was thrown back, out of sight. The pilot had the rope in his hands and was lifted two feet clear off the ground. If Logan had not reached him and taken hold of one of the many dangling lines the balloon would have carried the boy away. Instead, both men were now being pulled across the field, and the farm workers and I were running again.

5.
I got there before them. When I took a rope the basket was above head height. The boy inside it was screaming. Jed Parry grabbed a rope seconds after me, and the two farm workers caught hold just after him. The pilot was shouting instructions at us, but too frantically, and no one was listening. He had been struggling too long, and now he was exhausted and emotionally out of control. With five of us on the lines the balloon was secured …

6.
We were breathless, excited, determined on our separate plans, while the boy was unable to do anything. He lay in a heap, blocking out the world with his forearms. The farm workers and I were attempting to fish him out, and now the pilot was climbing over the top of us. Logan and Parry were calling out their own suggestions. The pilot had placed one foot by his grandson’s head when it happened. A mighty gust socked the balloon in two rapid blows, one-two, the second more vicious than the first. And the first was vicious. It jerked the pilot right out of the basket on to the ground, and it lifted the balloon five feet or so, straight into the air. The rope ran through my grip, scorching my palms, but I managed to keep hold, with two feet of line spare. The others kept hold too. Into our amazed silence, the second gust came and knocked the balloon up and westwards.

7.
My first impulse was to hang on in order to keep the balloon weighted down. The child was incapable, and was about to be borne away. Two miles to the west were high-voltage power lines. A child alone and needing help. It was my duty to hang on, and I thought we would all do the same …

8.
I didn’t know, nor have I ever discovered, who let go first. I let go and fell, I reckon, about twelve feet. I landed heavily on my side and got away with a bruised thigh. Around me – before or after, I’m not so sure – bodies were thumping to the ground. 

9.
By the time I got to my feet the balloon was fifty yards away, and one man was still dangling by his rope. In John Logan, husband, father, doctor and mountain rescue worker, the flame of altruism must have burned a little stronger. When I stood up and saw him, he was a hundred feet up, and rising, just where the ground itself was falling. He wasn’t struggling, he wasn’t kicking or trying to claw his way up. He hung perfectly still along the line of the rope, all his energies concentrated in his weakening grip. He was already a tiny figure, almost black against the sky. There was no sight of the boy. The balloon and its basket lifted away and westwards, and the smaller Logan became, the more terrible it was …

10.
He was two hundred yards away now, and perhaps three hundred feet above the ground. Our silence was a kind of acceptance, a death warrant. Or it was horrified shame, because the wind had dropped, and barely stirred against our backs … And then he let go … We watched him drop. 

Adapted from Enduring Love by Ian McEwan, Vintage, 1998.
Section 3

Questions 11–13

Choose the correct answer for each question.

11.
How would you best summarise this extract?
(1)

A.
The tragic death of a young boy in a balloon.

B.
The unsuccessful attempt to prevent a tragedy.

C.
The dangers of hot-air ballooning.

D.
The bravery of passers-by during an accident.

12.
Why does the boy stay in the basket?
(1)

B.
The balloon is too unsteady for him to climb out.

C.
He is too small to climb out the basket by himself.

D.
His leg is entangled in a rope inside the basket.

E.
His grandfather tells him to stay inside the basket.

13.
Why does the narrator slow down?
(1)

A.
The other men stop running towards the balloon.

B.
The wind dies down and the balloon is safe.

C.
The pilot makes it clear that the danger is over.

D.
The pilot reaches his grandson by himself.

Section 4

Questions 14–19

Provide short answers to the following questions about the novel extract.

14.
Why does John Logan continue to run towards the balloon when the others slow down? (Paragraph 3)
(1)

15.
Give two reasons why the other men start running again. (Paragraph 4)



(2)

16.
Choose two words or phrases from Paragraph 6 that show how strong the next gust of wind is.
(2)
17.
Give two reasons why the narrator is determined to keep hold of the rope. (Paragraph 7)
(2)

18.
Why does John Logan remain ‘perfectly still’ as he hangs on to the rope? (Paragraph 9)
(1)

19.
How do the other men feel as they watch John Logan and the boy being carried away? (Paragraph 10)
(2)

Total: 25 marks
Teachers’ notes 

This unit contains examples of texts used at Higher although students should be encouraged to read as wide a range of texts as possible.

Students should also be encouraged to keep a vocabulary notebook.

Text 1

Task 1

Gavin Bell and his friends wanted to find the home of the (1) hero of The Odyssey. It is believed that Homer’s story of Odysseus is based on a real (2) ruler of Ithaca who lived more than 3000 years ago. The modern crew set sail in their French yacht, enjoying the (3) freedom of their voyage. They stayed close to the eastern shores of Cephalonia before crossing the narrow strait to Ithaca and dropping (4) anchor beneath Ravens’ Rock. They visited Pelikata hill, above the town of Stavros, and saw the three large bays described in Homer’s (5) story/account. Unlike Odysseus, however, the modern crew enjoyed their journey. Good weather allowed them to view inspiring scenery and to visit quiet coves; the (6) friendly fishermen made them feel welcome. 
Task 2

1.
In Paragraph 1, what does the writer mean by ‘we drifted aimlessly, as if in a dream’?


No direction/purpose at the moment.

2.
How did the hero, Odysseus, feel as he prepared for the seige of Troy?


Reluctant/unwilling.
Texts 1–2

Task 4

The former is more personal and humorous, the latter more factual – any appropriate markers/quotes.

Text 3
Task 1

Serious: no contractions, sophisticated vocabulary

Formal: as above, formal letter (addresses, greeting/conclusion)

Task 2

Persuasive: fastest growing, excellent prospects, sitting four Highers, work hard etc.
Text 4
Task 1

D:
1

G:
2

C:
3

B:
4

F:
5

A:
6

E:
7

Task 2

‘swiped’ 
(paragraph 1)
struck quickly/suddenly (when playing, the rosary hardly moved, then it fell to the floor)
‘shimmer’ 
(paragraph 2) become shiny (silvery/like clear water)

‘prey’ 
(paragraph 3) small animals the cat will kill and eat (examples given)

‘darted’ 
(paragraph 5) moved very quickly (as quick as a squirrel)

‘moist’ 
(paragraph 6) slightly wet (damp night air)

Texts 5–6: Practice assessment

Section 1

1. consequently

2. escape

3. severe

4. content

5. sheltering

6. lack

Section 2

7.
impact of the asteroid/tonnes of rocks/debris in the air/fire (any one)

8.
extinction took place over many years and other factors like disease/volcanic eruptions (two points)

9.
sheltered animals would not have survived the heat/such temperatures would have caused acid (so frogs could not have survived) (two points)

10.
because asteroid mentioned happened long before extinction 

Section 3

11.
How would you best summarise this extract?


A.
The tragic death of a young boy in a balloon.


B.
The unsuccessful attempt to prevent a tragedy.


C.
The dangers of hot-air ballooning.


D.
The bravery of passers-by during an accident.

12.
Why does the boy stay in the basket?


A.
The balloon is too unsteady for him to climb out.


B.
He is too small to climb out the basket by himself.


C.
His leg is entangled in a rope inside the basket.


D.
His grandfather tells him to stay inside the basket.

13.
Why does the narrator slow down?


E.
The other men stop running towards the balloon.


F.
The wind dies down and the balloon is safe.


G.
The pilot makes it clear that the danger is over.


H.
The pilot reaches his grandson by himself.

Section 4

14.
Why does John Logan continue to run towards the balloon when the others slow down? (Paragraph 3)
(1)

knew something or renewed gust of wind

15.
Give two reasons why the other men start running again. (Paragraph 4)



(2)


Two of: 

· wind struck the balloon

· anchor broke free

· balloon rose in the air

16.
Choose two words or phrases from Paragraph 6 that show how strong the next gust of wind is.
(2)


Two of:

· mighty

· socked

· rapid

· vicious

17.
Give two reasons why the narrator is determined to keep hold of the rope. (Paragraph 7)
(2)


keep it weighed down and child unable to do anything

18.
Why does John Logan remain ‘perfectly still’ as he hangs on to the rope? (Paragraph 9)
(1)


losing his grip/determined

19.
How do the other men feel as they watch John Logan and the boy being carried away? (Paragraph 10)
(2)

acceptance and shame

Total: 25 marks
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