NATIONAL QUALIFICATIONS CURRICULUM SUPPORT

English for Speakers of Other Languages
Study-related Contexts:

Language and Learning
Teacher’s guide
[INTERMEDIATE 2]

[image: image1.png]Learning.
Teaching.
Scotiand





The Scottish Qualifications Authority regularly reviews the arrangements for National Qualifications. Users of all NQ support materials, whether published by Learning and Teaching Scotland or others, are reminded that it is their responsibility to check that the support materials correspond to the requirements of the current arrangements.

Acknowledgement

Learning and Teaching Scotland gratefully acknowledges this contribution to the National Qualifications support programme for ESOL.

The publishers gratefully acknowledge permission from the following sources to reproduce copyright material: table and adapted text from S3 Pupils Career Aspirations and Views on Language Learning by H Doughty and J McPake, Scottish CILT, 2005 reproduced with permission from Scottish CILT.

Every effort has been made to trace all the copyright holders but if any have been inadvertently overlooked, the publishers will be pleased to make the necessary arrangements at the first opportunity. 

© Learning and Teaching Scotland 2008
This resource may be reproduced in whole or in part for educational purposes by educational establishments in Scotland provided that no profit accrues at any stage.

Contents

Introduction
4
Lesson notes
8

Skills and activities checklist
11

Pupil checklists
15
Assessment guide
19
Listening transcripts
21
Introduction
This unit is designed to support English as an Additional Language (EAL) learners in the development of the skills needed for the ESOL unit Study-related Contexts Intermediate 2. The emphasis is on Listening. The content and context, learning and teaching approaches, assessment procedures, and skills and activities are in accord with the SQA Arrangements documents.

Content and context

This unit emphasises the learners’ own experiences of learning. It encourages them to examine critically how they learn, and to develop strategies to develop their language skills in English. 

Learning and teaching approaches

The listening exercise at the beginning of the unit is to stimulate response from the learners.

Throughout the unit the learners are encouraged to work collaboratively: listening to each other’s responses and short presentations.

The focus of the lessons is the learners’ own experiences in learning English and studying in mainstream classes. 

The tasks suggest pair, group and class work: they can be adapted to the teaching situation.

Throughout the unit the learners should keep a jotter/notebook, etc, to note down words, expressions and language forms. The learners should be encouraged to experiment with writing new structures and then note down the corrected versions. 

The teacher supports what the learner is attempting to express – correcting and extending. 

There is also emphasis on self and peer correction. The learners should be involved in their own progress. Redrafting is written into the tasks.

Skills and activities

The main skills and activities in each lesson are in the Lesson notes section. They relate to those listed in the SQA ESOL Unit Specifications Appendix.

Outcomes

There are tasks for each of the four outcomes. The assessment at the end of the unit is in Listening. The tasks completed and the notes made in completing the unit should support this.

At the end of the unit the learners should have gained confidence in listening to different speakers. They should feel more confident in evaluating their language needs and in working independently to extend their skills. 

Curriculum for Excellence
It is hoped that this unit will support the development of EAL pupils as:

Successful learners 

· with insight into their learning processes

· able to choose suitable tasks to improve skills: lessons on own experience in school situations

· develop strategies for successful learning: guide to learning, writing of own guide

· recognising their home language as a learning tool: lesson on comparing language forms

Confident individuals 

· comfortable to discuss their language backgrounds with others

· believing that their home language is valued: lessons on language profiles and comparing languages

· able to assess their own progress and identify strategies to use

· willing to discuss difficulties in learning

· actively seeking solutions to learning problems

· with improving skills in English 

Responsible citizens

· listening with respect to the views of others

· open to learn more about other languages and experiences

· developing objectivity about their learning experiences: school experience

· gaining information about Scottish society

Effective contributors 

· with confidence in speaking, listening and writing

· able to use information in different forms: looking at bar graphs

· extending their knowledge of language: using comparison of language as a guide to finding suitable tasks

· able to learn independently and as part of a group

Aims of unit

The main aims of this unit are to give practice in the Listening and Writing skills needed for the ESOL: Study-Related Context unit.
Learners will be encouraged to talk about languages and examine their learning strategies. They will be encouraged to make notes, allowing them to build up a bank of vocabulary and language structures. The lessons build up to formal Listening and Writing Assessments at the end of the unit.

Lesson summaries

Lesson 1: Language profiles

Listening to a recording of young people talking about their languages, discussion, building up language profiles.

Lesson 2: Different ways of learning languages

Talking and writing about ways of learning languages.
Lesson 3: Practising English

Developing students’ insight into their own learning experiences in school.
Lesson 4: Reading and writing advice

Assessing advice on learning, producing own guide.

Lesson 5: Comparing languages

Encouraging pupils to see their own language as a valuable learning tool, insight into language structures.

Lesson 6: Languages and language learning

‘Reading’ different ways of presenting information, such as bar charts

Writing assessment

Formative with redrafting practice, or as an evaluation.

Listening assessment

Lesson notes

Lesson 1: Language profiles

Task 1: Listening

Give out worksheet then play recording of three teenagers talking about their languages once.

Allow discussion, then play again.

Check answers.

Task 2: Discussion 

Discuss what task the pupils in the recording were set.

Pupils should formulate questions, discuss – teacher check for correct forms.

Task 3: Writing

Using the questions from Task 2 pupils make up their own language profile.

Check note making.

Task 4: Speaking and listening

Presenting profiles to the group.

Use of self and peer assessment – use checklists.

Lesson 2: Different ways of learning English

Task 1: Speaking – discussion

Make sure the pairs/group deal with all the points for discussion.

Task 2: Speaking – presenting

Might be useful to record this feedback – replay for peer assessment.

Task 3: Writing 

Check understanding of vocabulary and sentence starters given – two paragraphs using notes from previous tasks.

Lesson 3: Practising English

This lesson is to encourage pupils to think about the language skills they need and use in the curriculum.

Task 1: Writing

Marking out use of skills in the timetable.

Task 2: Speaking – discussion

Task 3: Writing

Use points from discussion.

Encourage use of suggested vocabulary and expressions.

Explain ‘social situations’ if necessary.

Lesson 4: Reading and writing advice

Task 1: Reading

Answering questions on short text.

Task 2: Speaking – discussion

Task 3: Writing

Make up a guide for other students

Explain instruction words (imperatives).

Lesson 5: Comparing languages

Task 1: Writing

‘Same as, similar to, different from’ – give examples, check on understanding.

Pupils should be able to comment on structures in their home language and complete the sentences.

Task 2 Speaking – discussion

This feedback session should support those with less knowledge of formal structures – teacher support will be needed to help formulate ideas.

Internet

Use of website for grammar exercises – pupils should identify topics and levels themselves if possible

Lesson 6: Languages and language learning

Task 1 and 2: Understanding graphs

Finding information and answering questions.

Task 3: Writing

Using information and bullet points to compose a paragraph about the information given.

Writing assessment

Either formative with practice in redrafting or as evaluation.
Listening assessment: Three different situations
Can be used as formal assessment or for formative purposes.
Skills and activities checklist

Skills/Activities

These relate to the guidance given in the SQA Unit Specifications support notes Appendix.

Vocabulary/Structures

These need to be collated by the teacher during the lesson. In particular the sentence structures that the learners attempt to express their ideas need to be corrected and reinforced.

	Lesson
	Resources
	Skills/Activities 
	Vocabulary/

Structures

	Lesson 1

Language profiles

Outcomes: Listening, Speaking 
	Worksheet

Checklist for speaking – presentation

Recording/player

Dictionaries
	Listening for specific information

Listening and understanding a variety of accents

Inferring information

Describing processes

Preparing a short presentation

Maintaining vocabulary notebook 


	Grammar

Literate

Accent

Pronunciation

Question forms

Language for presentation


	Lesson 2

Different ways of learning English

Outcomes: Speaking, Writing
	Worksheet

Notebook

Dictionaries
	Discussing

Evaluating

Making notes

Summarising

Writing from notes

Maintaining vocabulary notebook


	Advantages/

Disadvantages

Accent

Pronunciation

Idioms

Formal/informal

Expanding on given structures



	Lesson 3

Practising English

Outcomes: Speaking, Writing


	Worksheet

Blank timetables

Dictionaries

Coloured pencils

Notebook


	Identifying learning goals

Evaluating progress

Relating personal experience to learning

Writing

Summarising


	Typical social situation

Never, rarely, sometimes, often, always

Suggested structures in worksheet




	Lesson 4

Reading and writing advice

Outcomes: Reading, Writing, Speaking


	Worksheet

Notebook

Dictionaries


	Understanding text structure

Identifying key words

Evaluating information

Giving examples

Summarising

	Familiar structures

Purpose

Language features arising from answers

Imperatives: do, don’t, remember



	Lesson 5

Comparing languages

Outcomes: Writing, Speaking


	Worksheet

Notebook

Dictionaries

Internet access


	Analysing language features

Comparing and contrasting

Identifying learning goals
	Punctuation

Articles

Structures using: same as, similar to, different from

Language features arising from answers




	Lesson 6

Languages and language learning

Outcomes: Reading, Writing
	Worksheet

Notebook

Dictionaries
	Extracting information from charts

Describing and evaluating data from charts
	Bar chart

Similar

Alphabetical

Communicate

Communication skills

Gender



	Writing assessment


	Assessment worksheet

Formative writing checklist from NABs
Dictionaries
	Using notes

Using appropriate register

Paragraphing


	Use notes from previous lessons

	Listening assessment
	Recording/player

Assessment worksheet
	Identifying purpose

Selecting relevant information

understanding attitude


	Multilingual society


Pupil checklists

Speaking: Discussion

	Introduction

Does the speaker begin well?

Greetings?

Ending of discussion

A definite finish, summing up of what has been said?


	What does he/she say?

	Confident

The speaker keeps talking – no big gaps

Pronunciation

Easy to understand?


	Comment

	Good words and expressions

Interesting ideas

Does the speaker have a lot to say about the topic?


	Examples


	Explanations, use of sentences

Does the speaker use quite long complex sentences?

Develop an argument – explain well?

	Examples

	Taking turns

Does the speaker listen to the other person?

Ask questions about what is said?

Help the other person keep going?


	Comment


Speaking: Presentation

	Introduction

Does the speaker begin well?

Ending of discussion

A definite finish, summing up of what has been said?


	What does he/she say?

	Confident

The speaker keeps talking – no big gaps

Pronunciation

Easy to understand?


	Comment

	Explanations, use of sentences

Does the speaker use quite long complex sentences?

Explain well?

	Examples

	Presentation

Does the speaker look at the audience?

Try to make points clearly to the audience? 


	Comment


Writing

	Introduction

Does the first paragraph introduce the topic well?

Conclusion

Does the last paragraph sum up what the writer has been saying?

A good ending? 

	Good words/expressions

	Linking

Are there linking words?

Do the ideas link together?


	Good words/expressions

	Words and expressions

Good words and expressions?

Specialised vocabulary?

	Good words/expressions

	Grammar

Do the sentences make sense?

Is the writing easy to understand?

Mistakes?

	Comments


Assessment guide

Lesson 1: Language profiles

Task 1: Listening

(a)
Urdu, Punjabi, Hindi, speak and understand people, talk


Russian, Azeri, watching videos in English, speaking, reading


French, English, accent, pronouncing

(b)
Open – could be the following:


Where do you come from?


What languages do/can you speak, read and write ?


How/Where did you learn English?


What are you good at? What do you find easy/difficult? 

Lesson 4: Reading and writing advice

Task 1: Reading and Writing
(a)
to help bilingual pupils studying in English

(b)
no – for advanced learners, complex language, for studying different subjects, etc.

(c)
before reading and writing

(d)
an answer from the first column

(e)
an answer from the second column

Lesson 6: Languages and language learning

(b)
ten, Somali, Arabic, similar, alphabetical

Listening assessment

Recording 1

1.
(c)
four

2.
(b)
at his primary school with the dog

3.
(a)
True

(b)
False

(c)
True

(d)
False

4.
motorway, down

Recording 2

1.
(d)
given a presentation

2.
(c)
practising at home

3.
scientific, Biology, bore

4.
(a)
False


(b)
False

(c)
False

Recording 3

1.
(b)
giving a speech to parents and teachers

2.
B, D, C, A

3.
(a)
False

(b)
True

(c)
False

(d)
True

4.
(c)
positive

Listening transcripts

Lesson 1

Speaker 1
I come from Pakistan. My first language is Urdu and that is what I read and write in. Although I can speak some Punjabi and Hindi I can’t read or write in them. The script is different for one thing. I can also understand Hindi – that’s from the films; I watch a lot of Indian films and they are mostly in Hindi. 

At school all the lessons were in Urdu. We did have an English lesson once a week for the last two years I was at school in Pakistan. The lessons were all grammar. We weren’t asked to talk in English, in fact we weren’t supposed to talk at all, so when I came to Scotland I found it difficult to speak at the beginning and also I couldn’t understand the Scottish accents. I couldn’t understand the Urdu that speakers who had always lived here used either! But I found that in English classes I was better than some Scottish pupils at finding verbs and things like that.

Oh as well I can read some Arabic. I learnt that from studying the Q’ran, our holy book.

Speaker 2

I come from Azerbaijan. At school in Azerbaijan you are taught in two languages. You have a lesson in Russian and the same lesson in Azeri. You learn the subject pretty well! They do that because half the people speak Russian and half speak Azeri and it will be good for the country if children know both languages when they grow up – are literate in them – can read and write.

I also know a bit of Turkish. I’m no good at the grammar though. I just spoke it with some friends.

We learned English in a class after school. The teacher showed us videos in English and talked to us about them.

Now in Scotland I read a lot of books and watch movies. I use my dictionary a lot when I am reading and I know many many words. I like to talk and argue so I practise speaking. I do still have a problem with the reading in some subjects though.

Speaker 3

I come from Congo and my first language is French. My family speak French and that is the language we used at school. I know some Lingala but I can’t read it or write it. We did have some English lessons at my school and I could write English quite well before I came to Scotland.

I would like to have more lessons in grammar here. There are many things I know in French that I would like to be able to write in English. I can speak English quite well. However, many English words look like French but you pronounce them differently. My friends say that I have a very strong French accent but I think I can be understood fine.

Listening Assessment

Recording 1

A boy at secondary school has been asked to give a talk to the class about something he remembers from when he was younger:

I remember very clearly something that happened when I was about 11 or 12. I got this stupid idea into my head and I annoyed everyone.

It all began when I was standing beside the school gate waiting for my big sister. She was coming across the bridge. She was at the big school. I was at the primary. The bridge is across the motorway that comes between the secondary school and the primary school I was at then. 

I was looking forward to going to school the next year with Sammy. Walking across the bridge, looking down at the cars in big long queues, was exciting though it made you dizzy. They said that first years get bullied at the far end of the bridge.
I had my dog, Molly, on the lead beside me. She is a thin yellow Labrador with big eyes. She was pulling and pulling, trying to get at the chewing gum stuck on the pavement. My dad always said that there was a fat dog inside her trying to get out. Her favourite food was dropped chips that had been squashed on the ground.

Anyway, Sammy, my sister, came over with her friends. They were all carrying these bits of soggy bread in triangles, with bits of slimy lettuce hanging out. Cling film was hanging round this mess. It drove Molly crazy with greed.

This was funny. Sammy only eats burgers and Nadia and Meena are fasting till Eid. 

‘What’s that?’ I said, pointing at what she was carrying.

‘It’s a sandwich, stupid. We made them at Home-Eekie. I got a grade 7. Nadia and Meena got 3s’
Her face was quite shocked. She couldn’t believe she had done badly. At secondary you get grades for things. It’s nuts – 1 is good and 7 is pretty bad. Sammy always gets 1s.

‘That’s shady,’ I said. ‘What is a sandwich anyway? How do you know that’s a 7? Nadia’s sandwich looks just as yukky. What is a sandwich anyway?’
Sammy butted in. Because she’s a year older than me and at secondary she thinks she knows it all.

‘Stop going on about sandwiches. Everyone knows what a sandwich is. Did you take Molly to your school’s pet afternoon? She’ll need a rest after being at school.’
‘Yes, she barked and barked and the teacher sent me out. What is a sandwich, anyway?’
It used to annoy me if no one would answer me. I didn’t mean to be annoying but I was.

Nadia said, ‘Don’t ask me.’
Meena said, ‘Look at this, then. It’s a thin bit of something stuck between two big bits of bread. OK?’
I said, ‘But why? Who started it?’
Sammy said, ‘Look, Molly’s eating a bit of Mars Bar. You always go on about nothing.’ 

I decided that I would find out what a sandwich really was and that’s when I really got annoying.

Recording 2

Two pupils are talking in the school corridor.
A:
What did you have last period?

B:
I had to do my presentation for Higher ESOL.

A:
Scary. How did you get on? What was your presentation about?

B:
I did it on my Biology project. I spent a lot of time on my Investigation for Advanced Biology so I thought it would be a good idea talking about what I had to do and what my results were.

A:
That’s a good idea. Did it work well? Was your presentation good?

B:
I think I passed. But it was still a lot of work preparing to talk about what I had done. I had a lot of graphs and other results but I had to organise it all so that I didn’t talk on for too long and make my audience bored. I made a few headings to use and that helped.

A:
What was your investigation about? Was it about the effects of pollution on plants? That’s what Mustafa did.

B:
Mine was about the effect of enzymes on juice production in fruit. So I had to explain many of the scientific terms –like ‘enzyme’ and ‘de-natured’. I had to try to explain what I was trying to find out to kids who hadn’t done biology.

A:
Who was listening to you then? That would make a difference to how you felt. I would be so nervous!

B:
It wasn’t too bad. My teacher was listening, and about six pupils from the ESOL class and two fourth years. I knew them all. I don’t know whether that made it better or worse. But I managed anyway – I had practised talking to my brother so I knew roughly how long my presentation was going to take.


I tried to explain the different experiments I did but I got a bit muddled up with the fruit I used in the experiments. I kept saying plums instead of oranges and I totally forgot that I used melons. I showed the graphs I had made of my results and everyone at least pretended that they understood them.

A:
I’ll need to do a presentation next year. What advice can you give me? I feel terrified at the thought of standing up and speaking to people.

B:
It’s not so bad. You get a lot of speaking in groups before it. Knowing what you want to say and preparing well is important. But I am glad it’s over. You’ll be all right! You always think you’re nervous but you always do well when you have to. 

A:
I don’t know about that. I’m good enough at written exams but I am not so sure about speaking.

B:
Don’t worry. It’s not for a year! See you! 

Recording 3

Scotland is a multilingual society although many Scots do not recognise this. This means that many people living in Scotland use more than one language in their everyday life. 

Many people think of Gaelic as the ‘Scottish’ language. It is still used as a first language in some places in the Highlands. Despite this, for a long time the teaching of Gaelic was neglected but now things are changing. Schools that teach all the lessons in Gaelic have been set up. These schools are popular with a number of parents who want their children to learn the language of their grandparents. Some people want their children to learn this language even though in many places in the Lowlands only English was ever spoken.

In Scotland today the languages of communities who have been in Scotland for several generations are taught. Languages such as Urdu, Punjabi and Cantonese are taught in some schools as well as the traditional ‘foreign’ languages such as French, German and Italian.

All through its history new people have been coming to Scotland. Now there are over 100 languages spoken in Scotland. Young people are sitting exams in Arabic, Farsi, Turkish and many other languages. Polish is another language that is now quite common in some places in Scotland.

This is a very positive development for Scotland. We know that being able to use more than one language, being bilingual or multilingual, helps a child’s education. If children can read and write in more than one language they often do better in all kinds of tests than children who only speak one language. In the world today when people often move to different countries to work the more languages you know the better prospects you have.

It is very important that bilingual children who are learning in Scottish schools do not forget their home language. They should be developing their reading and writing in both languages at the same time. This can be difficult to do. Reading books and newspapers in the home language is an ideal way to keep learning the language but it is sometimes difficult in Scotland to get these resources. But even talking can be useful. Parents who talk to their children about their school work in their first language help expand vocabulary and help the child remember new topics from school.

Many communities run after-school classes for children to teach them literacy skills in the community language. But many young people give these classes up as the pressures of homework from school become greater as they get closer to their examinations.

However, I am optimistic about the future of different languages in Scotland. As I said at the beginning of this talk, Scotland is a multilingual society. Many people recognise the value of this in today’s world and are taking measures to support the different languages in our country.
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