How to Look After Your Pet

· Information literacy assignment using cooperative learning techniques

· A brief introduction to cooperative learning.
· A brief summary of Information literacy skills being practiced.
· Outline of first two lessons (developing social skills).
‘Although it is clear that schools have a primary academic function, there is a growing consensus that they must also recognise the importance of building on skills that facilitate learning, that enable groups to function harmoniously, and that offer a range of personal and interpersonal skills that are vital to children and adults.’
-Report of the Royal Commission on Learning Volume II, Page 32.

For this assignment create formal groups:

· groups of four, where possible
· create mixed ability groups
· distribution arranged across ethnic groups, social relations and gender

· together for the duration of the task.

Task:  The task is to produce a leaflet written for children on how to look after dogs/puppies, cats/kittens or rabbits. The leaflet will be researched and written by the group for distribution from veterinary surgeries.

Each member of the group will be assigned a group role by the teacher: 

· Editor

· Layout and Art Manager

· Reporter 1 

· Reporter 2

Group dynamics

How well the task is completed will depend, to some extent, on the group dynamics of each particular group. It is therefore important to do some work on building social skills into the team building exercises.

Group Dynamics theory states that groups FORM, STORM, NORM, and then PERFORM. Simply stated this means that once a group is put together as a team (FORMED), they need an opportunity to find out about the people in the group and start ‘jockeying’ for position in the group (STORMING). Once members of the group begin to bond, accept or, at least, tolerate one another (NORM), the maximum output from the group can start (PERFORM). However, some groups never get past the STORM phase, while others reach ‘synergy’ ie. the increased energy that occurs when a team is working well together. (Craigen and Green)

Team building

It has been found by teachers using cooperative learning that this powerful strategy can be weakened when no work is done to establish a trusting, risk-free, mutually supportive environment.

Johnson and Johnson’s research shows that 10% of pupils have no friends and that 30% are not particularly well liked by their peers.

Before any cooperative learning is undertaken it is recommended that teachers invite all pupils to participate in ‘getting to know you’ types of activities. These quick, but informative interactive sessions allow pupils to become familiar with their classmates and begin the building of a risk-free environment and promote an atmosphere of trust and acceptance.

Personal storytelling

Questions that promote storytelling about personally significant events, experiences or concerns can be powerful for teambuilding. Teammates often listen more carefully and respectfully to one another when interesting personal stories are shared. Questions to initiate personal storytelling include the following:

1. What animal do you like best? Do you have one for a pet? If so, describe it and how you look after it. If you don’t have this animal as a pet, say why you are interested in it.

2. If you needed to find out information about how to look after a new pet, can you name six sources from which you could find out all you need to know?

3. What is the most frustrating experience that you have had with a computer? What is the best discovery you’ve made with a computer?

4. Think back to primary one. Who was your teacher? Did you like your teacher? How have you changed? Do you prefer primary or secondary? Why?

5. Have you ever been in danger/badly hurt/very ill? Describe what happened and what effect the experience has had on you and your family.

6. What is the most difficult thing you have ever done? Describe it and explain why you found it difficult.

7. What has been your proudest moment in your life? What led up to it and why did it make you (and your family) feel proud?

8. What is your favourite kind of holiday? Why?

9. Who is your favourite hero or heroine? What qualities do you admire in that person (or character)?

10. If you could go in a time machine, what time in history would you visit and why?

It is recommended that questions are developed that are interesting, relate to lesson objectives and are meaningful to the pupils.

Social Interaction Skills

After looking closely at Caldervale’s RESPECT logo and discussing its wider implications as a class, each child is given responsibility for ensuring certain social skills are practiced within their own group. Each child in the group is allocated a card with a number and the skills they will be responsible for encouraging in their group:

Number 1:
expressing support/no put-downs



criticising ideas, not people



saying please/thank you



acknowledging the worth of others



including everyone



reaching agreement/resolving conflict

praising

Number 2:
taking turns

sharing materials and ideas

asking for help/clarification

probing/asking in-depth questions

using group to find solutions to problems

following directions

summarising

Number 3
using quiet voices

moving around the room quietly

occupying the same space cooperatively

ignoring distractions

staying on task

being self-controlled (keeping hands and feet to yourself)

using each other’s names and keeping eye contact. 

Number 4
keeping a close eye on the time



pacing group work



checking for understanding



managing materials



clarifying ideas



listening (actively)



being assertive in acceptable ways

The class cross-fertilise into numbers groups (all numbers 1 form a group and so on) in order to discuss what each social skill means, why it is important and how they think they could ensure their group members comply.

Teacher facilitates and gives clear time limits on the discussion of each question.

Pupils go back to original groups and, one at a time, explain their social function to the rest – again under time limits set by teacher.

Teacher explains that each group will be asked to assess their performance at the end of the task and to make suggestions as to how improvements could be made for next time (this is called Group processing).

Pupil progress diary
There will be a brief diary entry to be completed at the end of each period in order to allow each pupil to reflect on their effort, performance and needs in order to encourage a degree of self-analysis and an awareness of progression.

Group and individual progress questionnaires

At the end of the unit, the pupils will be given questionnaires to complete in order for them to consider their progress, their needs and next steps as a group and as an individual. The teacher will discuss these with the pupils before the pupils fill them in, first as a group and then on their own.

The information will be useful in modifying further units of work and approaches.

Information literacy skills

It is recommended that teachers share with pupils the skills they will be required to develop at the start of the project and then share the Learning Objectives and Success Criteria with the class at the start of each lesson.

Teachers should be aware skills such as:

· skimming and scanning of information, 

· identifying key points/topic sentences, 

· selection of suitable information, 

· note taking skills and 

· spelling 

cannot be taken for granted but must be taught and constantly reinforced in every subject area.

Teachers must also be aware of the reading age of a text and be prepared to assist or modify the text as appropriate. The technique of reading aloud, whether by the pupil/s or teacher is also a useful way of gauging and reinforcing understanding of reading. 

At the start of each lesson the teacher will have a sheet to give out to each group which will explain the Learning Objectives, including the Information Literacy Skills being practiced, and Success Criteria for that period.

The pupils will be able to refer to this document if necessary during the period.

Information literacy skills identified within lesson plans:
	Information skill
	Description

	A

Reading with purpose and monitoring understanding relative to that purpose
	1) Identifying purpose of reading as identifying accessible information, understanding main ideas, understanding descriptions, understanding explanations, understanding concerns, or problem solving.

2) Monitor progress towards purpose

	B

Listening with purpose and monitoring understanding relative to that purpose
	1) Identifying purpose of listening as identifying accessible information, understanding main ideas, understanding descriptions, understanding explanations, understanding concerns, or problem solving.

2) Monitor progress towards purpose

	C

Writing with purpose and monitoring understanding relative to that purpose
	1) Identifying purpose of writing as presenting information accessibly, presenting main ideas, presenting descriptions, presenting explanations, presenting concerns, or presenting solutions/ conclusions.

2) Monitor progress towards purpose


	Information skill
	Description

	D

Decoding visual representations
	1) Looking at visual representations with the purpose of extracting information, understanding ideas, understanding descriptions, understanding explanations, or problem solving

2) Monitor progress towards purpose

	E

Synthesise different media with purpose 

and monitoring understanding relative to that purpose
	1) Combine information, ideas, descriptions or explanations from texts and visual representations with the purpose of achieving meaning and understanding.

2) Monitor progress towards purpose


Differentiation

Whilst the cooperative learning work itself allows for a degree of differentiation, it has to be recognised that there may occasionally be a requirement for some children, either because of ability or behaviour or both to be given modified work. Provision has been made for differentiation in this unit. 
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