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Introduction
This unit is designed to support English as an Additional Language (EAL) learners in the development of the skills needed for the ESOL unit ESOL: Everyday Communication Intermediate 2. The emphasis is on writing. The content and context, learning and teaching approaches, assessment procedures, and skills and activities are in accord with the SQA Arrangements documents.

Content and context

The areas suggested for study in the Arrangements are personal identity and social environment. The tasks in ‘Food in Scotland’ address both these areas. Most EAL learners will have previously studied vocabulary and structures related to this topic. It allows social and cultural comparisons to which most EAL learners find it comfortable to contribute. The lessons in this unit encourage personal responses from the learners. The writing exercises encourage a critical approach to the purpose and language features of different kinds of writing found in everyday life.

Learning and teaching approaches

The listening exercise at the beginning of the unit is to stimulate response from the learners. It introduces the main subjects examined throughout the lessons. 

The lessons promote the development of vocabulary and writing structures from initial discussion and collaborative work – good practice in EAL teaching. 

Talking productively about familiar contexts initiates new language use and experimentation.

The tasks suggest pair, group and class work: they can be adapted to the teaching situation.

Throughout the unit the learners should keep a jotter/notebook, etc, to note down words, expressions and language forms. The learners should be encouraged to experiment with writing new structures and then note down the corrected versions. 

The teacher should support what the learner is attempting to express – correcting and extending. There is also emphasis on self and peer correction. 

The learners should be involved in their own progress. Redrafting is written into all tasks. Insight into the purpose of writing is developed by exercises using different genres of increasing difficulty and asking for the structuring of different written responses.

Skills and activities

The main skills and activities in each lesson are in the Lesson notes section. They relate to those listed in the SQA ESOL Unit Specifications Appendix.

Outcomes

There are tasks for each of the four outcomes. The assessment at the end of the unit is in Listening. The tasks completed and the notes made in completing the unit should support this.

At the end of the unit it is hoped that the learners will be able to recognise and use some of the conventions of different forms of writing, and understand some of the issues around food and health.

Curriculum for Excellence
It is hoped that this unit will support the development of EAL pupils as:

Successful learners 

· willing to make notes and build up a bank of language structures: encouraged throughout the unit

· able to identify the purpose and language of different kinds of writing: reading and writing emails, reviews, newspaper articles, reports

· developing skills for different kinds of extended writing: lessons to produce reviews, letters; and the assessment.

Confident Individuals

· developing higher order reading skills in English: comprehension, inference and development of structures from reading and listening passages 

· able to state opinions, expand on point of view: speaking tasks, ‘letter to the editor’ task.

Responsible citizens 

· listening with respect to the views of others: group sharing of experience and reporting back

· becoming familiar with different forms of writing used in everyday life: reading texts in different forms dealing with familiar subjects

· focusing on a subject of topical concern: food and healthy eating.

Effective contributors

· able to describe own experiences, contributing to group discussion: discussion is a stimulus for most lessons

Aims of unit

The main aims of this unit are to give practice in the skills needed for the ESOL: Everyday Communication unit. 

Learners will be encouraged to talk productively before attempting writing tasks by giving them familiar contexts that progress in language complexity. They will be encouraged to make notes, allowing them to build up a bank of vocabulary and language structures. The lessons build up to a formal writing assessment at the end of the unit.

Lesson summaries

Lesson 1: Talking about food in Scotland

Listening to recording of three teenagers talking, answering questions, group discussion.

Lesson 2: Writing about food in Scotland

Writing short essay, using notes from previous lesson, peer evaluation.

Lesson 3: The old lady’s story

Recording of old woman’s experiences as a child, answering questions, group discussion.

Lesson 4: Going to a restaurant

Reading an email about a restaurant visit, group discussion, restaurant reviews.

Lesson 5: Fighting junk food

Newspaper article, writing a letter to the editor.

Lesson 6: Advertising

Using the internet, summarising.

Lesson 7: Food in schools

Extract from Scottish Executive report, answering questions, language points.

Lesson 8: Different kinds of writing

Short extracts, genre.

Listening assessment

Radio interview

Writing practice

Either formative with practice in redrafting or as evaluation.

Lesson notes 
Lesson 1: Talking about food in Scotland

Recording of three teenagers talking

Task 1: Listening

Play recording, pupils write down answers to questions.

Check on answers.

Check on ‘fact’ and ‘opinion’. Play recording again. 

Allow time for discussion. Check answers.

Explain ‘specialised’ vocabulary. Examples from other school subjects.

Task 2: Speaking 

Discussion of first task and issues raised.

Encourage good note making from discussion.

Lesson 2: Writing about food in Scotland 

Task 1: Writing

From notes: planning, writing essay, peer correction, redrafting.

Lesson 3: The old lady’s story

Recording of old woman’s experiences as a child
Task 1: Listening

Play recording, pupils write down answers to questions.

Check on answers.

Task 2: Speaking

Group discussion around the recording.

Note making.

Task 3: Research – using the internet 

Use the internet to find out more about food and diet at the time of the old lady’s childhood.

Lesson 4: Going to a restaurant

Email about a restaurant visit
Task 1: Reading

Read through email – either as group, in pairs or individually.

Check on understanding of key words in questions.

Pupils write answers.

Task 2: Writing 

Elicit ideas about reviews.

Pupils complete short review of restaurant (using text).

Task 3: Writing

Group discussion to lead to writing task – own restaurant review (format from previous tasks).

Lesson 5: Fighting Junk food 

Extract from a newspaper article 

Task 1: Speaking 

Elicit what pupils understand by the phrase ‘junk food’.

Encourage debate if issues arise.

Task 2: Reading

Read the article with the pupils, pupils write answers.

Get feedback and comment on opinions in last question.

Task 3: Writing 

Explain demands of formal letter – go over letter plan.

Using letter plan and opinions, pupils write formal letter.

Lesson 6: Advertising 
Task 1: Using a website

Check that pupils understand the key words given for the lesson. 

Discussion on the information they find.
Task 2: Writing

Pupils should summarise what they have read.

Reminder about ‘formal’ and ‘informal’.

Pupils use information to write sentences.

Check and give feedback on their sentences.

Lesson 7: Food in schools

Extract from Scottish Executive report

Task 1: Reading 

Pupils read extract, answer questions.

Check and discuss answers.

Task 2: Writing 

Revise formal/informal.

Recognising active and passive verb forms – there are examples but will need a lot of teacher input.

Task 3: Writing – sentence completion
Ask for examples about giving advice. 

Pupils complete sentences about giving advice – provide feedback on their answers. 
Lesson 8: Different kinds of writing
Task 1: Reading
Give support on the wording of language features that the pupils comment on.

Task 2: Speaking

Discussion of purpose in writing.

Research: homework task.

Allow time for pupils to discuss the examples they bring in.

Provide feedback.

Listening assessment – radio interview

As formal assessment or for formative purposes

Writing practice
Either formative with practice in redrafting or as evaluation.

Skills and activities checklist

Skills/Activities

These relate to the guidance given in the appendix of the SQA Unit Specifications support notes.

Vocabulary/Structures

These need to be collated by the teacher during the lesson. In particular the sentence structures that the learners attempt to express their ideas need to be corrected and reinforced.

	Lesson
	Resources
	Skills/Activities 
	Vocabulary/

Structures

	Lesson 1

Talking about food in Scotland

Outcomes: Listening, Speaking 
	Worksheet

Speaking, writing checklists

Recording/
player

Dictionaries
	Listening for specific information

Listening and understanding a variety of accents

Identifying fact and opinion

Noting specialist vocabulary

Maintaining vocabulary notebook 

Making notes 

Expressing opinions, personal experience

Summarising and presenting

Evaluating speaking

	Fact

Opinion

Diet

Junk food

Specialised vocabulary

Expressions noted from recording

Vocabulary, expressions, structures arising


	Lesson 2

Writing about food in Scotland

Outcome: Writing
	Worksheet

Speaking, writing checklists

Recording/
player

Dictionaries
	Writing about personal experience

Expressing opinions

Using notes

Paragraphing

Pair and individual practice of self correction, redrafting

	Introduction

Conclusion

Vocabulary, expressions, structures (corrected) arising from writing, redrafting

	Lesson 3

The old lady’s story

Outcome: Listening


	Worksheet

Recording/
player

Dictionaries

Internet access

Library


	Listening for specific information

Understanding tone

Discussing, describing

Giving examples

Researching

Comparing

	Traditional ingredients

Recipe

Forming answers: e.g. ‘What she remembers most is...’ 




	Lesson 4

Going to a restaurant 

Outcomes: Reading, Writing


	Email script 

Worksheet

Dictionaries
	Identifying purpose of a text

Distinguishing formal/informal writing

Extracting information from a text

Summarising 

Expressing own opinions

Writing in specific genre


	Expressions in informal email

Purpose

Audience

Formal/
informal

Review

Atmosphere

Surroundings

Summing up

‘Having said that...’
Elisions in informal writing



	Lesson 5

Fighting junk food

Outcomes: Reading, Writing


	Worksheet

Reading passage

Dictionaries


	Expressing opinions

Evaluating

Developing critical skills

Using appropriate register

Redrafting in pairs
	Newspaper format

Programme

Initiative

Doubled

Formulating sentences 

Expressing opinion

Paragraphing of formal letter – with support


	Lesson 6

Advertising

Research
	Internet access 

Dictionaries
	Understanding register

Evaluating

Summarising
	Graphics

Celebrity

Admire

Advertisers, advertising

Changing informal expressions to formal

Structuring sentences to summarise


	Lesson 7

Food in schools

Outcome: Reading


	Reading passage

Worksheet

Dictionaries
	Identifying purpose

Inferring

Recognising active/passive verbs

Practising sentence structures
	Recommend

Recommendations

Formal/informal

Active/Passive

Must, should, can

Structures about giving advice


	Lesson 8

Different kinds of writing
	Worksheet

Dictionaries
	Identifying purpose

Identifying language features
	Report
Review


	Listening assessment
	Recording/
player

Assessment sheet
	Listening for specific information

Identifying fact and opinion

Understanding attitude

	

	Writing practice


	Assessment sheet

Formative assessment checklist of pcs from Unit Specifications 
Dictionaries
	Writing an email
Writing a report
	Vocabulary and structures from previous lessons


Additional resources

http://www.healthliving.gov.uk (quizzes)

Big Issue magazine for different short reviews

Pupil checklists

Speaking: Discussion

	Introduction

Does the speaker begin well?

Greetings?

Ending of discussion

A definite finish, summing up of what has been said?


	What does he/she say?

	Confident

The speaker keeps talking – no big gaps

Pronunciation

Easy to understand?


	Comment

	Good words and expressions

Interesting ideas

Does the speaker have a lot to say about the topic?


	Examples


	Explanations, use of sentences

Does the speaker use quite long complex sentences?

Develop an argument – explain well?

	Examples

	Taking turns

Does the speaker listen to the other person?

Ask questions about what is said?

Help the other person keep going?


	Comment


Speaking: Presentation

	Introduction

Does the speaker begin well?

Ending of discussion

A definite finish, summing up of what has been said?

	What does he/she say?

	Confident

The speaker keeps talking – no big gaps

Pronunciation

Easy to understand?


	Comment

	Explanations, use of sentences

Does the speaker use quite long complex sentences?

Explain well?

	Examples

	Presentation

Does the speaker look at the audience?

Try to make points clearly to the audience? 


	Comment


Writing

	Introduction

Does the first paragraph introduce the topic well?

Conclusion

Does the last paragraph sum up what the writer has been saying?

A good ending? 

	Good words/expressions

	Linking

Are there linking words?

Do the ideas link together?


	Good words/expressions

	Words and expressions

Good words and expressions?

Specialised vocabulary?

	Good words/expressions

	Grammar

Do the sentences make sense?

Is the writing easy to understand?

Mistakes?

	Comments


Assessment guide

Lesson 1: Talking about food in Scotland

Task 1: Listening

(a)
School meals – Heloise


Junk food – Sana


Scottish diet – Matthias


Healthy eating – Sana


Eating out – Heloise

(b)
(i)
Facts



Sana: in Scotland three years, mum was ill, Muslim



Heloise: in Scotland three years, studies Chemistry, plays basketball



Matthias: first day in school, studies Chemistry, been to restaurant


(ii)
Opinions



Sana: thinks school food is good, thinks bad Scottish diet is exaggerated



Heloise: doesn’t like school food



Matthias: thinks that prizes in Fuel Zone are a good idea

Lesson 3: The old lady’s story

Task 1: Listening
(a)
5 years old

(b)
food/little dishes at meal times

(c)
not much fruit available

(d)
lots of vegetables, no sugar

(e)
porridge

(f)
open answer – anything reasonable

Lesson 4: Mara’s email

Task 1: Reading
(a)
thank-you note

(b)
aunt (one person)

(c)
‘Delighted’, ‘Bright and cheerful’etc. , ‘You know it...’, ‘You know how noisy...’ etc.

(d)
food was good (delicious)

(e)
Finally, In conclusion

Lesson 5: Junk food

Task 2: Reading
(a)
(ii)

(b)
Rewards; Food Dudes; Success Claimed; Food Fears 

(c)
open answer – check structures

Lesson 6: Advertising

Task 2: Research
(a)
children/young people/teenagers (have to be good readers)

(b)
colour, animation, ‘in your face’ style...

Lesson 7

Task 1: Reading

(a)
(ii)

(b)
(iii)

(c)
(i)
False 


(ii)
True


(iii)
True 


(iv)
False

(d)
kind (juice); portions; should (must)

Task 2: Reading

(i)
active

(ii)
passive

(iii)
passive

(iv)
passive

(v)
active

(vi)
active

Lesson 8: Listening assessment

1.
(b)
radio interview

2.
adults; fruit; advertising; eat

3.
(a)
True


(b)
False


(c)
False


(d)
True

4.
(a)
Fact


(b)
Opinion


(c)
Opinion

Lesson 8: Writing practice

Task 1: Correcting mistakes

(a)
of
(b)
the
(c)
every
(d)
are
(e)
of
(f)
the
(g)
in

(h)
been
(i)
to
(j)
it
(k)
his

(l)
not
Listening transcripts

Lesson 1

Heloise, Matthias and Sana

Heloise:
Hi, Matthias. You’ve just come to the school, right?

Matthias:
Yes that’s right. I started here this morning. It’s all very confusing. I only arrived in Scotland two weeks ago.

Heloise:
You’ll cope! You obviously know a lot of English already. I’m Heloise and this is Sana. I have been here for three years and Sana’s been here for two.

Matthias:
In this school or in Scotland?

Sana:
Oh I started school about a month after coming to Scotland and you were the same, weren’t you, Heloise?

Heloise:
That’s right…

(Bell)

Matthias:
That means it’s lunchtime, doesn’t it? 

Sana:
Yes but there’s no need to hurry. We usually wait a bit until the queue is shorter.

Heloise:
I am not in a hurry to eat anyway. School food is disgusting. 

Sana:
Oh it’s not so bad. I quite like it. You are encouraged to choose the ‘healthy options’.

Matthias:
What does that mean?

Sana:
Well they want you not to eat junk food, OK? Chips and burgers, too much fat and salt and stuff. So you get points here if you choose things like baked potatoes, pasta, fruit – things like that. If you have a lot of points you get a prize.

Matthias:
That sounds like a good idea. 

Heloise:
Yes I suppose it is but sometimes you just feel you need a bar of chocolate.

Matthias:
People say that Scottish people do not have a very good diet? That people eat a lot of chocolate, sweets, stuff like that?

Sana:
There are always articles in the newspapers about how bad it is but I don’t think it’s all bad. I think the problem is exaggerated sometimes.

Heloise:
Oh Sana. Remember what happened to you when you first came here? What you said about the food. As well as everything else. You had a bad time.

Matthias:
What happened?

Sana:
Oh it was terrible… the food was just part of it… when I came here first I was just with my mum and she was ill. I had to go and stay with a Scottish family for a month…

Matthias:
Is your mum OK now?

Sana:
Yes, thank goodness, she is fine now but then… the woman I had to stay with was very kind, but the food…! I am Muslim so I don’t eat meat that is not halal, but the woman only cooked with meat fat and the house smelt of sausages the whole time I was there. The social worker even gave her money to buy vegetable oil but she never did…

Heloise:
You should have complained!

Sana:
I didn’t like to. I was shy. They were really kind in other ways. I just stayed in my room and ate crisps. And it was only a month.

Matthias:
It was not a good introduction to Scottish food though?

Sana:
Well no, it wasn’t. But there are so many different kinds of food in Scotland. You’ll find out. There is good food – though I suppose you have to spend money…

Heloise
Yes people eat food from all over the world. There are all kinds of restaurants – Italian, Indian, Kurdish, Turkish, French – lots of choice. And the supermarkets have many things you need to cook like you do in your own country and there are small specialist shops as well. People buy lots of fruit and vegetables I think. 

Matthias:
Me and my family went out to eat pizza the first evening we came to Glasgow. It was very good. And my mother says that the shops are very good. She always makes us eat things she thinks are good. Do you eat a healthy diet then?

Heloise:
Well I try. My dad cooks a meal in the evening but I feel I have to hurry away to do my homework.

Sana:
And you said earlier, Heloise, that some times you just feel like chocolate…

Heloise:
Or chips…

Matthias:
If the choice was a piece of fruit or a piece of chocolate?

Sana:
That’s easy! But if it was a really good mango, say…not what you get here…but we had a tree in our garden in my country and the mangoes were too delicious…

Heloise:
Not too, remember…

Sana:
All right then, teacher, extremely delicious…

Matthias:
You are making me feel hungry. Is it time to join the lunch queue?

Heloise:
Probably. Let’s go!

Lesson 3

During the last war – that’s over sixty years ago – my mother and I had to leave our house in Clydebank. Clydebank is just down the river from Glasgow. Our house was damaged by bombing. We were lucky – we weren’t hurt but we had to go and stay in a boarding house.

In those days there were a lot of boarding houses. They were a bit like small hotels but it was someone’s house. You had a room and ate your meals there with all the other people staying there.

I was only five but I remember many things about it, especially the food. There were five or six people staying in this house. We ate all our meals together. My mum told me not to complain – I should think myself lucky to be safe and have enough to eat. But the food was so boring and tasteless. 

Sometimes we had eggs, but they were not real eggs… they were made from powder, egg powder sent from America, my mum said. I didn’t like eating it at all. We often had spam. Spam is a kind of meat in a tin – nothing to do with computers like you young people might think. This meat was a pink colour and I didn’t like the texture ‘It’s that slimy stuff again’ I would say to my mother and she would say ‘shshhh… That’s not nice.’
What I remember most about mealtimes were the little plates beside each person’s place at the table. Butter and sugar were rationed – you only got a small amount each week – and each week you got your share of butter and sugar put on your little plate. Some people divided out what they ate each day so that their butter and sugar lasted all week. Other people ate all of it in the first few days and had nothing left by the middle of the week. It was quite embarrassing to me – and my mum – if you had sugar left for your tea and an older person beside you didn’t have any.

I suppose looking back we ate quite a healthy diet in some ways. There wasn’t much choice. You couldn’t get sweets or chocolate and you ate a lot of vegetables, though it was only what could be grown in this country. There were apples but bananas were unknown. After the war when I first got a banana I tried to eat the skin – I’d never seen one before.

Nowadays there is so much choice and food comes from all over the world. And there is so much of it. But children don’t seem to know about traditional Scottish food. I suppose they know about porridge because you can make it in the microwave but my grandchildren don’t eat at all like I did as a child. 

Listening Assessment: Radio Programme 

Presenter: Amy Andrews

Guests: Tahir Anwar (school captain), Dr Isabel Norton

Amy:
Good morning. Welcome to ‘What’s Happening, Scotland’. The discussion this morning is about the eating habits of young people in Scotland. There have been two reports out recently which are about efforts to improve the health of young people in Scotland.


I have two guests with me to discuss the issues raised. Please welcome Dr Isabel Norton, an expert in health and nutrition, who has been investigating the Scottish diet and studying the new reports.

Dr Norton:
Good morning.

Amy:
And we also have Tahir Anwar, who is in Sixth year at Greenhall Academy and is the school captain. He is going to give his views on food in his school. Good morning, Tahir.
Tahir:
Good morning. 

Amy:
First, Dr Norton, what do these reports tell us?

Dr Norton:
Well it is quite a complicated picture.

Amy:
So there is good news and bad news.

Dr Norton:
I think you could say that there is some progress but there is still a long way to go. It has been found that adults, who should set an example, may not be giving the right message. Generally Scots are still eating too many fatty foods. The report has evidence that more sugar is being consumed and fewer potatoes and less bread is being eaten. However, there is also evidence proving an improvement in the choices of food made in schools.

Amy:
So things are getting better in schools you think? 

Dr Norton:
I think so. The Scottish Government is trying to change how young people eat. For example in primary schools young children are given free fruit to eat three times a week to encourage them to enjoy different kinds of snacks.

Amy:
Do you think this is a good idea then?

Dr Norton:
Yes, in my opinion it is. Up to a point. Sixty per cent of local authorities report that children are themselves choosing to eat more fruit and vegetables. But we still have the big problem of advertisers targeting young people with bad messages about food.

Amy:
Yes that’s another issue. What do you think about all this, Tahir?

Tahir:
Well I don’t know about primary schools now but in my school I think that things have changed a lot. Most kids like the idea of getting points in the Fuel Zone for what they eat. Some of my friends don’t like the healthy food ideas though – some go out to get chips and burgers from the shop along the road. The food is good enough in school but you often have to wait a while to get it and it’s quite crowded where you have to eat. In my view, it’s more fun being outside. And I agree that advertising is a big issue. TV adverts make the stuff look so good. You know it is fake but still… And you can’t be bothered thinking about what’s good or bad for you all the time. There are plenty of other problems to deal with… exams, college applications as well as families… But you do get a lot of information from the media too. In fact there’s too much about food and health. You stop listening.

Amy:
Well there’s a message you might want to think about, Dr Norton. But I am sorry, we will have to stop there. I am sure my listeners will have a lot to say about what our guests have been saying. Phone in. We will take calls until 11 o’clock today. Thanks to my guests Dr Norton and Tahir Anwar. Thank you.
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