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Introduction

Teachers' notes
There are three reading passages with questions in this unit. It is designed to support the development of the skills needed for Outcome 4: Reading in the English for Speakers of Other Languages (ESOL) unit: Everyday Communication at Higher level. 

1.
School Memories 


An extract from a memoir of childhood, telling of a Chinese girl's experiences in a school in California in the 1970s.

2.
Fire and Spice


An extract from an article in the Travel section of a newspaper, a personal account – the overall context differing from the main part of the writing. 

3.
Global Warming


From an article entitled ‘50 People who can save the Planet’.

Content and context

The areas suggested for study in the SQA Arrangements are personal identity, current affairs, social and physical environment. The topics in the passages in this unit accord with study in these areas.

The passages and questions are intended to be formative tasks: an introduction to different genres and to the kinds of questions used at Higher level. They should allow teachers to point out useful reading techniques.

The questions are designed to meet the requirements outlined in the Performance Criteria for Outcome 4.

· Overall purpose is identified.

· Supporting detail is identified.

· Opinions and attitudes are successfully identified.

· Features of layout and organisation are accurately identified.

Teaching notes

The following notes are suggestions of how some strategies for teaching bilingual learners might be used with these passages, and how support for other outcomes might be incorporated. Some of the tasks suggested give practice useful for the units in Study-related Contexts as well as Everyday Communication.
1.
School Memories


There is no direct question about purpose. It would be useful to discuss autobiographies, memoirs.


(For one of the National Assessment Banks (NABs) for Study-related Contexts Outcome 1, research into the work of ‘an academic person’ is required.)

Before reading the passage the students (in pairs) could discuss:

· their experience of cultural expectations and differences 

· learning in a new language and context – this would serve as practice for Outcome 1 of the unit in Everyday Communication. 


After reading, learning styles could be discussed. A short formal report on differences in learning styles, using the passage and experiences from discussion could be prepared – written or spoken. Practice for Speaking Outcome 1 or Writing Outcome 2.

2.
Fire and Spice


The purpose of this piece is fairly complex – personal account past and present, and information/advert at the end. 


Before reading, the students might consider their expectations of travel writing and any previous experience of reading it. Any other travel supplements could be used for further reading.
3.
Global Warming


A number of issues are touched on in this article that students will be able to discuss. The use of questions in paragraph 3 is not included in the set questions. 


The specialised terms used could be examined, for example: 

· ecology

· agenda

· diplomacy

· grassroots

· celebrity status

· political landscapes

· iconic images

· radical solutions.


The article lists some of the 50 names chosen. Students might discuss who they think should be included (using knowledge from their own backgrounds) – and justify their choices to others in their group. 


It can be used as practice for Outcome 1 of the unit in Everyday Communication. 


Note-making and research skills: See Research: Environmental Issues (p.10), which details websites and tasks – students can work individually or in pairs, and report back orally to the group, or prepare a report.


The article can also be used as practice for Outcomes 1 and 2 of the unit in Study-related Contexts.
Questions on the texts

The questions support the development of the following skills, which are listed for Reading in the SQA Support notes in the Unit Specifications for Higher:

· reading for specific information

· inferring

· identifying key words

· understanding tone and register

· understanding attitude

· identifying referring devices

· identifying the purpose of written information.
Marking Schemes

School Memories

1.
C

2.
E

3.
A

4.
F 

5.
B

6.
D

7.
B

8.
C

9.
Answers that demonstrate understanding of the richness of Chinese characters/appearance of English lacking cues/sounds not having helpful associations.

10.
She didn’t speak in school.

11.
The children read/recited together (in a group) / they gave answers to the teacher individually 

12.
well behaved at the American school/badly behaved at the Chinese school

13.
no supervision/no rules at the break

14.
‘locked themselves up’

15.
‘The girls were not mute.’ 

Fire and Spice 

1–5.
Then 


characteristic/feature


geographical 


recent 


appreciated/enjoyed/found

6.
she realised how wonderful Sichuan food was/so trained there to be a chef

7.
‘kind and gentle climate’ or equivalent 

8.
‘astonishing diversity’ or equivalent

9.
‘to cut a long story short’ ‘to work up an appetite’

10.
contractions


‘kids’


quoting her friend/tutor


‘you ...’

11.
restaurant lunch

12.
Two from:

friends there 


studied there


references to past – changes


knowledge – of sayings

13.
Personal enthusiasm about the place to encourage people to buy the package/(less cynically) opportunity for travellers to share the writer's experiences

Global Warming

1.
C

2–5.
choosing/selecting; include; nationalities; saving

6.
C

7.
Two from: 

· polar bears on melting ice

· forests being cut down

· droughts

· floods

· melting glaciers.

8.
to find 50 people to prevent the destruction of the planet 

9.
two from: politicians, activists, government officials, newspaper correspondents (not obvious scientific specialists – biologists etc.)

10.
yes

11.
His fame, he is well known/a celebrity 


Will interest young people/younger generation 

12.
Two from: 

· small

· useful ways of saving energy

· collecting money for projects

· important people who have influence

· investors who can influence …

13.
not everyone who could be on it, is.

14.
optimistic

Research: Environmental issues

Find information about some of these:

· Local environmental problems

· Local solutions

· How individuals can help

· Global warming

· National and international solutions

Add some useful websites to this list.

http://www.glasgow.gov.uk 

Go to CleanGlasgow
What environmental problems are identified?

What solutions are being tried?

http://www.glasgow.gov.uk/en/Residents/Environment/EnvironmentalControlUnit
What measures does the Council take to safeguard the environment?

What do you think are the worst problems in your area of those listed?

Use a search engine to find out about the M74 extension protests

Explain what this is about.

List some arguments in support of, and against, the proposed road extension.

http://www.northglasgowcollege.ac.uk/Green-Issues/
What is the College doing to safeguard the environment?

Do you think that individuals can help the environment?

http://glasgowgreenmap.blogspot.com 

What is a ‘green map’?

What is being done in Glasgow?

http://Earth-Huggers.com
What is the selling point for this company?

Look at one section. 

How does buying these products help the environment?

Use a search engine to look up the term ‘carbon footprint’.

What does the term ‘carbon footprint’ mean?

Try to find out about Scotland’s part in pollution.

http://www.eoearth.org 

What is global warming?

What causes it?

http://www.theherald.co.uk/features/letters
Find letters about the environment or global warming.

Passages and questions

School Memories

An extract from a memoir of childhood, telling of a Chinese girl's experiences in a school in California in the 1970s.

1.
It was when I found out I had to talk that school became a misery, that the silence became a misery. I did not speak and felt bad each time that I did not speak. I read aloud in first grade though, and heard the barest whisper with little squeaks coming out of my throat. ‘Louder’ said the teacher, who scared the voice away again. The other Chinese girls did not talk either, so I knew the silence had to do with being a Chinese girl.

2.
Reading out loud was easier than speaking because we did not have to make up what to say, but I stopped often and the teacher would think I had gone quiet again. I could not understand ‘I’. The Chinese ‘I’ has seven strokes, intricacies. How could the American ‘I’, assuredly wearing a hat like the Chinese, have only three strokes, the middle so tall and straight? Was it out of politeness that this writer left off strokes the way a Chinese has to write her own name small and crooked? No it was not politeness; ‘I’ is a capital and ‘you’ is a lower-case. I stared at the middle line and waited so long for its black line to resolve into tight strokes and dots that I forgot to pronounce it. The other troublesome word was ‘here’, no strong consonant to hang on to, and so flat, when ‘here’ is two mountainous ideographs. The teacher, who had already told me every day how to read ‘I’ and ‘here’, put me in the low corner under the stairs where the noisy boys usually sat.

3.
When my second grade class did a play, the whole class went to the auditorium except the Chinese girls. The teacher, lovely and Hawaiian, should have understood about us, but instead left us behind in the classroom. Our voices were too soft or nonexistent, and our parents never signed permission slips anyway. They never signed anything unnecessary. We opened the door a crack and peeked out, but closed it again quickly. One of us (not me) won every spelling bee, though.

4.
I remember telling the Hawaiian teacher, ‘We Chinese can’t sing ‘land here our fathers died’.’ She argued with me about politics, while I meant about curses. But how can I have that memory when I couldn’t talk? My mother says that we, like the ghosts, have no memories.

5.
After American school we picked up our cigar boxes, in which we had arranged books, brushes, and an inkbox neatly, and went to Chinese school, from five to seven thirty pm. There we chanted together, voices rising and falling, loud and soft, some boys shouting, everybody reading together, reciting together and not alone with one voice. When we had a memorisation test, the teacher let each of us come to his desk and say the lesson to him privately, while the rest of the class practised copying and tracing. Most of the teachers were men. The boys who were so well behaved in the American school played tricks on them and talked back to them. They screamed and yelled at recess, when there were no rules; they had fistfights. The glass doors to the red and green balconies with the gold joy symbols were left open so that we could run out and climb the fire escapes. We played capture-the-flag in the auditorium, where Sun Yat-sen’s and Chiang Kai-shek’s pictures hung at the back of the stage, the Chinese flag on their left and the American flag on their right. We climbed the teak ceremonial chairs and made flying leaps off the stage. During break time the teachers locked themselves up in their office with the shelves of books, copybooks, inks from China. They drank tea and warmed their hands at a stove. There was no play supervision. At the break we had the school to ourselves, and also we could roam as far as we could go – downtown, China town stores, home – as long as we returned before the bell rang.

6.
At exactly seven thirty the teacher again picked up the brass bell that sat on his desk and swung it over our heads, while we charged down the stairs, our cheering magnified in the stairwell. Nobody had to line up.

Questions

1–6.
There are 6 paragraphs. Number the following 1–6:


Which paragraph:


A
refers to her family's way of coping?


B
demonstrates how context affects children's behaviour?


C
explains why the writer was unhappy in her American school?


D
describes happy children?


E
describes why the writer had problems with writing?


F
describes a misunderstanding due to cultural differences?

(6 marks)

7.
Mark the correct answer.


The child was unhappy at school because:


A
The teacher was unkind.


B
She was supposed to speak out in class.


C
The children laughed at her.


D
Her parents did not like the school.

(1 mark)

8.
Mark the correct answer.


The girl had difficulty reading:


A
because she was bullied.


B
because she had not been educated in China.


C
because Chinese writing is so different from the English alphabet.


D
because she was too frightened to speak out.

(1 mark) 

Give short answers to the following questions.

9.
In your own words, explain why the writer finds English writing so lacking in meaning.

(2 marks)

10.
What does the writer find strange about her memory of speaking to the teacher in the American school?
(1 mark)

11.
Why was the girl more comfortable with the teaching methods at the Chinese school? 

(2 marks)

12.
What was the difference in the boys' behaviour at the two schools? 

(2 marks)

13.
Why were the children more adventurous at the Chinese school?

(1 mark) 

14.
Write down the expression that suggests the Chinese teachers were glad when there was a break from teaching. 

(1 mark)

15.
Write down the short sentence that shows how different the girls were in the Chinese school.

(1 mark)

Fire and Spice 

By Fuchsia Dunlop, adapted from The Guardian, 2 February 2008.

1.
‘I know a little place I think you’ll like,’ said Professor Jiang, my old tutor, as my children began to demand food. So we all piled into a taxi and sped off down a back street near the university where a row of restaurants offered alfresco dining under the trees. My friend led us through a clutter of tables and stools and a clamour of conversation to our seats around a table equipped with its own gas burner. Before long a waiter brought us an incredible variety of local dishes. When asked about any of these his response was ‘Secret recipe’.

2.
It’s nearly 15 years since I first visited Chengdu, the Sichuanese capital, and had a kind of gastronomic epiphany. Then, a casual lunch in a restaurant not unlike this one changed my life. 

3.
Its flavours were so varied and captivating and so unlike any Chinese food I had eaten in England, that I applied for a scholarship to Sichuan University and, to cut a long story short, ended up training as a Sichuanese chef. It was the right decision because Chengdu is not only one of the best places in China, but in the world, to eat. After more than a decade I’m still encountering new and enticing delicacies every time I visit. 

4.
A Chinese historian remarked on the people of Sichuan’s love of bold and spicy flavours some 1500 years ago. The same is true today. ‘China is the place for food,’ goes one modern saying, ‘but Sichuan is the place for flavour.’ The roots of Sichuan gastronomy are geographical. The Sichuan basin has a kind and gentle climate: its produce is so abundant that it has long been known as ‘the land of plenty’. Chengdu is renowned for its pleasure-loving ways: for its teahouses, vibrant street life, and art of idle conversation. 

5.
Outsiders know Sichuanese food mainly for its fieriness, and especially the ‘numbing and hot’ punchiness of some of its dishes. It is true that local people adore their chillies – fresh, dried or fermented – and the startling pepper used in many dishes. But that is just part of the story. The most salient characteristic of Sichuanese cuisine is really its astonishing diversity.

6.
As well as the variety of tastes there is also pleasure in all the different ways of eating. When I came with my family this year we explored some of these. In the winding lanes of the old city there used to be street vendors selling delicious snacks, but now these ‘small eats’ as they are called are usually bought at large shops specialising in such 


things as crescent dumplings or dan dan noodles. There are many small family run restaurants which we also sampled. What my kids liked best was an expedition to the Bamboo Sea in the south of the province where you work up an appetite by wandering through the bamboo forest before eating a meal of ultra fresh local produce. If you have time you should make this trip.

7.
There had been many changes in Chengdu since my first visit but the essence of the cultural experience of which food is an integral part, was still there. And my delight in this place was appreciated by my family. Last month's visit will stay in our minds for ever.

Sanya Travel (01245 873030, sanyachinatravel.com) has a six-day food-themed tour of Sichuan including visits to markets and cooking lessons from £949pp including international flights, accommodation, transfers and an English-speaking guide.

Questions

This passage was adapted from an article in the Travel section of a newspaper featuring China.

1–5.
Fill in the blanks with one word.


Fuchsia Dunlop writes about her visit to Chengdu with her family nearly 15 years after her first visit. _____1_____ she was so impressed by the quality of the cuisine that she attended a Chinese university to train as a chef. She considers the most important _____2_____ of Sichuanese cooking to be its diversity. The local ingredients are so wonderful because of the area's _____3_____ position. On her _____4_____ visit to Chengdu she found many changes but the cultural experience that she had _____5_____ earlier was still as powerful.

(5 marks)

Provide short answers to the following questions.

6.
 How did a ‘casual lunch’ change the writer’s life?

(2 marks)

7.
Why are the raw ingredients of cooking so plentiful in Sichuan? 

(1 mark)

8.
What is the most important aspect of Sichuanese food? 

(1 mark)

9.
Find the two idioms used by the writer. 

(2 marks)

10.
Write down two other examples of the informal style used 

in this article.

(2 marks)

11.
What does ‘it’ in paragraph 3 refer to?

(1 mark)

12.
In what ways is the writer different from ordinary tourists? 

(2 marks)

13.
After the main part of the article there is a separate short paragraph. Explain why these two parts have been placed together.

(2 marks)

Global Warming

By John Vidal, Guardian Weekend, 5 January 2008.

1.
Last year ended with the incongruous image of 10,000 politicians, businessmen, activists and scientists from 190 countries emitting vast quantities of greenhouse gases as they flew home from Bali clutching the bare bones of a global agreement on climate change. The agreement was to keep on talking to try to reach a deal by 2010. It was a diplomatic triumph, achieved after rows and high dramas, but it leaves all nations a mighty hill to climb. There is no agreement on what emission cuts need to be made by when or by whom, and the US is still deeply reluctant to do anything. It is a roadmap with no signposts.

2.
Some were optimistic that a start had been made; some said that the earth's ecological situation was in a far more perilous state than had been thought. The iconic images of 2007 – polar bears stranded, glaciers melting in the Himalayas, forests coming down all over Africa and devastating floods and droughts from Bangladesh to Ghana – may be as nothing to what will happen if people do not take immediate action.

3.
But who are the people who can bring about change, the pioneers coming up with radical solutions? We can modify our lifestyles, but that will never be enough. Who are the politicians most able to force society and industry to do things differently? Where are the green shoots that will get us out of the global ecological mess?

4.
To come up with a list of the 50 people most able to prevent the continuing destruction of the planet, we consulted key people in the global environment debate. Our panel included scientists – former World Bank chief scientist and now the British government's scientific adviser on climate change, Bob Watson, Indian physicist and ecologist Vandana Shiva, Kenyan biologist and Nobel prize-winner Wangari Maathai; activists – Guardian columnist George Monbiot and head of Greenpeace International Gerd Leipold; politicians – Green party co-leader and MEP Caroline Lucas, and London mayor Ken Livingstone; sustainable development commissioner for the UK government Jonathon Porritt and novelist Philip Pullman.

5.
Then the Guardian's science, environment and economics correspondents met to add their own nominations and establish a final 50. Great names were argued over, and unknown ones surfaced. Should Al Gore be on the list? He may have put climate change on the rich countries' agenda, but some felt his solution of trading emissions is not enough and no more than what all major businesses and western governments are now saying. But in the end he squeaked through.

6.
There was also debate over Leonardo DiCaprio. It would be easy to sniff at someone who seemed to have merely pledged to forgo private jets and made a couple of films about the environment, but we felt the Hollywood superstar who has grabbed the green agenda had to be included because of the worldwide influence he is expected to have. Thanks to his massive celebrity status DiCaprio could be a crucial figure in persuading and leading the next generation.

7.
Some people made it to the final 50 not just because of their work but because – like the man who has found a simple way to save energy in a refrigerator, or the boy who collects impressive amounts of money for the protection of tigers – they represented a significant grassroots technological or social movement. And some got on the list because they were considered the driving forces behind the decision makers. One church leader, for example, made it largely because the world's religions have huge investments and are shifting the political landscape in the US and Europe.

8.
The final list includes an Indian peasant farmer, the world's leading geneticist, German and Chinese politicians, a novelist, a film director, a civil engineer, a seed collector and a scientist who has persuaded an African president to make a tenth of his country a national park. There are 19 nationalities represented. Nearly one in five of those listed comes from the US, and one in three is from a developing country, suggesting that grassroots resourcefulness will be as important as money and technology in the future. Nearly one in three of the people chosen has a scientific background, even if not all practise what they studied. It's not a definitive list and there are no rankings, but these 50 names give a sense of the vast well of people who represent the stirrings of a remarkable scientific and social revolution, and give us hope as we enter 2008. 

Questions

1.
The passage is about: 

A
how wasteful global meetings can be.

B
how governments cannot agree about how to combat global warming.

C
how a list of people to help fight global warming was made up.

D
how the developing world is dealing with global warming.

(1 mark)

2–5.
Fill in the blanks:

This article from the Guardian is about ____2____ 50 people who might help to combat global warming. The panel chosen to make up the list ____3____ the Indian physicist, Vandana Shiva and the Kenyan Nobel prize winner, Wangari Maathai. 


There are 19 ____4____ represented. It is hopeful that there are so many people to choose from who might contribute to ____5____ the planet.

(4 marks)

6.
Paragraph 1: Which sentence summarises paragraph 1? 


A
The writer believes that the conference in Bali was a complete failure.


B
The writer believes that the conference in Bali was in the end very productive.


C
The writer believes that the conference in Bali started to deal with the problem.


D
The writer believes that no-one cared much about the issues at the conference.

(1 mark)
Provide short answers to the following questions.

7.
Give two pictures that come into people’s minds when they think about global warming.

(2 marks)

8.
What was the panel set up to do? 

(1 mark) 

9.
What professions were included on the panel apart from scientists? Name two.

(1 mark) 

10.
Was Al Gore included on the list? 

(1 mark)

11.
Why was Leonardo DiCaprio included on the list? 

(2 marks)

12.
Give two different reasons for people to be included on the list. 

(2 marks)

13.
‘It’s not a definitive list …’ What does this mean? 

(1 mark)
14.
Choose one answer. Is the tone of the passage:


A
optimistic?


B
pessimistic?


C
neutral? 


D
uncertain?

(1 mark)
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