Issues Paper: Difficult Behaviour

Martin took the task of reviewing the wider area of Difficult Behaviour. This paper draws
together a number of themes, developing the story by tracing the changing focus of the
group across the year. We chose to augment the Reference List to offer a fuller
Bibliography.
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Introduction

Many teachers and psychologists would report that, in recent years, they have been
witness to a dramatic rise in the prevalence of emotional, social and behaviour difficulties
among children. The numbers of exclusions from school has risen, as has the threat of
violence to teachers and other people in public positions. Alongside this, there has been

an increase in the frequency of violent crime and public order offences in the community.

Indeed, the latter part of the twentieth century has been a period of enormous change,
which has affected all areas of our lives. It has been a time when the acceptable level of
violence portrayed in the media has become more permissive, censorship has been
challenged and, with the advent of new technology, access to material is becoming less
easy to control. Meanwhile, traditional family structures are being abandoned, as the
social and cultural expectations which have maintained a sense of order and continuity
are increasingly questioned. The ‘me’ generation, fashioned in the 1980s has made
legitimate the aim of personal progress, at the expense of responsibility towards others
in society. Real or otherwise, there is a perception that we now live in a world where
there is increasing alienation as well as danger, where many no longer feel they have a
stake in the community, and where the link between the individual and the social,

political and natural environment is being lost.

On the other hand this period may be portrayed as a time which has seen great changes
in people's expectations of individual freedom, civil and human rights, increasingly
enshrined in law and international convention. It is sobering to remember that it is less
than twenty years ago when corporal punishment was outlawed in Scottish schools

(belatedly bringing our nation into line with the rest of Europe).

The extent to which these various changes within the wider culture have a causal or

merely coincidental relationship with children's behaviour is the subject of debate. It is,
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however, within the context of this uneasy paradox, with its apparent extremes of
individual freedom and social disintegration, that we see reflected the politics of our age

and within which we are being asked to address the difficulties which prevail in schools.

The Warnock Report (1978) identified emotional and behaviour difficulties as a source of
learning difficulty. Clearly the reverse can also be the case. The Elton Report (1989)
stressed the strong link between curriculum content, delivery and discipline. This
thinking is integral to our understanding of the way in which learning is provided in
schools: the importance of appropriate and effective lesson planning, curriculum
differentiation, classroom organisation, clear rules and routines, all necessary to maintain

a stable environment for learning.

The issue of difficult behaviour is clearly part of this, but it goes beyond these structures.
As a group of educational psychologists working on this subject, trying to identify
common threads and themes, we jointly tried to secure a working definition. The
attempts to fulfil this simple aim illustrate complex relationships at the level of the
individual and the environment, relating to home, school and the broader community.
The main characteristics, however, can be summarised in the following terms. Difficult

behaviour is behaviour which

= has an influence upon effective teaching and learning

= causes harm or distress to an individual or others

= challenges a teacher's skills

= is resistant to usual strategies or management systems

= is beyond an acceptable level of intensity, duration or frequency

Our task has not been an easy one, even for a group of professionals with a broadly
similar set of experience, values and objectives. It illustrates the importance of individual
perception as to what is difficult, which may be flavoured by personal experience, as well
as the prevailing values within the community or institution in which a person lives or

works.

In order to encapsulate the idea of difficult behaviour within a meaningful set of factors, it
is pertinent to consider various ways to look at the subject, and from this the relevant
issues may emerge. Thus, we have several windows into the topic. Some of these can

be identified as follows.
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1 Portrayal by the Media

First, we might consider the issue from the most public and visible angle. This is the
portrayal by the media, which emphasises increasing public disquiet about antisocial
behaviour and violence in schools, reports of teacher assaults, and the stance being
taken by teachers' unions. It is important to be able to question the reliability of media
coverage, and identify speculation, sensationalisation, or even scare mongering.
Equally, it is necessary to recognise where media coverage does reflect reality, and this
is an issue which has been given attention by the government (Scottish Executive News
Release, Feb 1999). The influence of the media on our beliefs and understanding of the
world, as well as direct effects on (the effects of television violence, etc.), is something
which will remain with us. However, this is still an active area for research, one where

beliefs and vested interests are powerful and opinion often polarised.

2 Medical Model for Behaviour Difficulties

Twenty years after Warnock, there still exists an ethos which is primarily diagnostic and
problem oriented. A medical model is very much alive: ‘identify the problem, then mend
it’. Our world is generally understood in terms of the simple ideas of cause and effect,
and seeing the whole picture can often be viewed as difficult or impractical. We expect
things to be classified and categorised, and endeavour to ensure that this is so, since it
assists our thinking and planning. This may be wholly a human thinking trait, or may be
particularly prevalent in our own culture. It does mean that working within a multi-agency
environment, we must find common ground with a variety of professional groups, with

whom we may not always share underlying precepts.

3 Influence of Legislation and Funding Initiatives

As a group we could have taken as our main focus the pathways from government
initiatives and legislative framework, from which development and practice has
progressed. Current priorities can be seen in terms of human rights (e.g. UN Convention
on the Rights of the Child, 1990), in the context of recent legislation (e.g. Children
[Scotland] Act, 1995), in priorities for funding initiatives (e.g. Social Inclusion, New
Community Schools, Alternatives to Exclusion) and in responses and policy at the level

of the Council and of the individual school.
4 Effects of Dislocation within Society

Fundamental to the issues being explored may be cultural change in our communities.

This includes a consideration of all aspects of social and economic development,
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including psychology, and it is to do with how the society of school relates, or fails to
relate, to the community within which it is situated. In recent years a variety of initiatives,
such as the formation of community schools, have attempted to address this imbalance.
The extent to which a community school, as an artifact of local government policy, can
really reflect the grass roots community in which it exists may be questioned. To what
extent, for example, are Council staff part of a local community, when they inhabit central
and powerful positions in schools and management but do not live or share in that
community? This is part of a much wider issue of the change which has taken place
over relatively recent times, including expectations of personal mobility, breakdown of
traditional patterns of local economic life, community links, belief systems, support
structures, family ties, etc. The position of the school in the community has been a part
of this change; the prevalence of placing requests, non-permanent teaching staff and
school closures all relate to this issue. Where there is a growing alienation or dislocation
of people from natural relationships with their communities and the environment, an

impact is felt throughout society.

5 The School as an Ecological Community

Looking more specifically at a school, and the way in which it functions as an institution,
we must consider relationships which prevail both within and outside. An incident (of
difficult behaviour) cannot be viewed in isolation, but must be seen within the context of
interaction and relationships within the classroom, within the wider school, within the
community, or in terms of school ethos and organisation. This is a perspective of the
school as an ecological community. In these terms, the examination of the
characteristics of successful schools have been highlighted, including the essential
philosophy and core principles which underpin inclusive strategies (e.g. Richards 1999;
Daniels and Williams 2000).

6 Impact on Teachers

A further aspect of the difficult behaviour theme is the impact of children's behaviour
upon teachers, the effect upon confidence and performance, individual coping strategies
and how teacher behaviour is reinforced by the prevailing staffroom culture. Miller
(1999a) points to a resistance which exists in many schools to acknowledging success
when managing difficult behaviour, as this may undermine staff relationships. This
reinforces the belief that difficult behaviour is unchangeable, and perpetuates the stigma

of certain children as being naughty, bad, difficult and so forth.
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7 Promoting Positive Relationships

Another general area which may be considered is the whole field of skills development
(in particular social and communication skills) as a means of promoting positive
relationships. This includes the attention now being given to emotional intelligence,
including self esteem, assertiveness and conflict resolution (Goleman, 1998). In addition
to academic ability, these skills are being recognised increasingly by employers. We
may also include within this theme early social training strategies, parenting skills and
certain more specific approaches, which build and reinforce skills of communication and

interaction. One such example is SPIN (Kennedy et al, 1994).

8 Approaches to Behaviour Management

Approaches which emphasise behaviour management or behaviour modification include
those based around analysis of antecedents and consequences, differential
reinforcement and operant conditioning. Intervention techniques have been built around
rewards for appropriate behaviour, minimising attention to inappropriate behaviour, and
consistent, structured approaches to the application of sanctions. These range from
individualised, highly structured approaches such as EDY (Manchester, Hester Adrian
Institute) and LOVAAS (Lovaas1987, McEachlin et al 1993) to packages designed for
use within the classroom or at whole school level, including Assertive Discipline (Cantor
and Cantor, 1992), Promoting Positive Behaviour (McLean, 1991) and Promoting
Positive Relationships (McLean, 1994). Also within this theme are graded approaches to
physical intervention, which may be used within a structured behaviour management

programme, for example CALM (Paterson and Leadbetter, 1999).

9 Theories of Perception and Attribution

The issue of difficult behaviour can be considered from the point of view of perception
and attribution. Difficult behaviour may be seen not as a characteristic of the child but as
a function of adult perception. This is dependent upon the many factors to which adults
attribute behaviour: the extent to which an adult perceives it as directed towards himself
or herself, the ability to understand it within a given context, and so on. Appropriate
intervention strategies, therefore, can be those which impact upon adults' perceptions
and influence the way in which people comprehend a given incident. This has been
explored by Cromby et al (1994), Daniels & Williams (2000), and Miller (1999b).
Behaviour is perceived as difficult by the person who is confronted by it, while others
may not share this perception. It may be seen as a characteristic of the observer rather

than of the subject displaying the behaviour. In terms of attribution theory, we have to

150



Issues Paper: Difficult Behaviour

consider also the pupil's perception of his or her ability to have impact upon a situation.
The need to develop a no blame culture in schools, alongside competent and confident

use of skills and strategies, is clear.

10 Cognitive Behavioural Techniques

Following from this are various systems based upon thinking styles and cognition,
reframing (to influence perception, attitude and expectation), and learning of self-
monitoring and self-management skills. Included may be anger management, solution
focused therapy, and cognitive behaviour therapy, approaches which may be seen as
relevant, practical and functional for both children and adults in the school context and

elsewhere.

Conclusions

There are no clear boundaries between these themes. However, this has been an
attempt to place some structure upon the broad subject area. Revealed are a variety of
options could have been followed, indeed, early discussion in the group highlighted the
strong diversity of approaches and alternatives. In the event the direction chosen was
influenced by a number of factors, including the particular interests of individuals and the
desire to produce material which would be practical and usable by others.. To these
ends, the emphasis became focused on the more cognitive based approaches, in

particular solution focused therapy, and anger management.

Bibliography

Aitken K J and Trevarthen C (1997) Self-other organisation in human development

Development and Psychopathology, 9, 51-675.

Allen RD (1984) The effect of Assertive Discipline on the number of junior high school

disciplinary referrals Dissertation Abstracts International, 44, 2299-2300.

Apter T (1997) The Confident Child - Emotional Coaching for the Crucial Decade -

Ages Five to Fifteen Norton

151



Issues Paper: Difficult Behaviour

Bell L and Stark C Measuring Competence in Physical Restraint Skills in Residential
Child Care, Social Work Findings 21 The Scottish Office Central Research Unit, Room
53, James Craig Walk, Edinburgh EH1 3BA.

Booth T, Ainscow M, Black-Hawkins K, Vaughan M and Shaw L (2000) Index

for Inclusion: developing learning and participation in schools Univ. of Manchester:

Centre for the Studies of Inclusive Education.

Breakwell G M (1997) Coping with Aggressive Behaviour Leicester: British

Psychological Society.

Cantor L and Cantor M (1992) Assertive Discipline: positive behaviour management

for today's classroom Santa Monica: Canter and Associates Inc.

Clark D and Murray A (1996) Developing and Implementing a Whole School

Behaviour Policy: A Practical Approach London: David Fulton.

Coppock C and Dwivendi KN (1993) Group work in schools in K N Dwivendi [Ed]

Group Work with Children and Adolescents London: Jessica Kingsley.

Cullen M A, Johnstone M, Lloyd G and Munn P (1996) Exclusions from School

and Alternatives Edinburgh: Moray House Institute of Education.

Daniels A and Williams H (2000) Reducing the need for exclusions and statements

for behaviour Educational Psychology in Practice, 15, 4.

Davidson P O [Ed] (1976) The Behavioural Management of Anxiety Anger and Pain

New York: Bruner / Mazel

Department for Education and Employment (1998) The Use of Force to Control or
Restrain Pupils DFEE circular 550A of the Education Act 1996.

Department for Education and Science (1989) Discipline in Schools. Report of the
Committee of Enquiry (The Elton Report). London: HMSO

De Shazer S (1985) Keys to Solutions in Brief Therapy London: W W Norton.

152



Issues Paper: Difficult Behaviour

Douglas J (1988) Emotional and Behavioural Problems in Young children: a multi-

disciplinary approach to identification and management Windsor: NFER Publishing.

Dryden W (1996) Overcoming Anger London: Sheldon Press.

Dwivendi KN [Ed] (1997) Enhancing Parenting Skills Chichester: John Wiley.

Eastman M and Craft Rozen S (1994) Taming the Dragon in your Child Chichester:
John Wiley.

Erikson E H (1950) Childhood and Society New York: Pergamon Press.

Faupel A, Herrick E and Sharp P (1998) Anger Management, A Practical Guide

London: David Fulton.

Feindler E L and Ecton RB (1986) Adolescent Anger Control; Cognitive Behavioural
Technigues New York: Pergamon Press.

Ferguson E and Houghton S C (1992) The Effect of Contingent Teacher Praise as

Specified by Cantor’'s Assertive Discipline Program, on Children’s On-Task Behaviour
Education Studies, 83-93.

Forsyth J (1995) Developing Communication: Staff Development in a Special Needs

Nursery Dundee City Educational Psychology Service.

Galvin P, Mercer S and Costa P (1990) Building a Better Behaved School Harlow:

Longman.

Goleman D (1998) Working with Emotional Intelligence London: Bloomsbury

Publishing.

Gooday M and Simpson M (1997) The Scottish Perspective: educational policies

and effective school-based strategies to reduce violence in schools Serious Learning

Disruptive Behaviour Research Programme, Northern College of Education: Aberdeen.

Gottman J (1997) The Heart of Parenting: how to raise an emotionally intelligent

child London: Bloomsbury.

153



Issues Paper: Difficult Behaviour

Gray P, Miller A and Noakes J (1994) Challenging Behaviours in Schools

London: Routledge.

Harper K (1999) We Can Work it Out: parenting with confidence London: Save the
Children

Hazelden J (1999) Reflections on the Process of Consultation using SPIN. In

Consultation with Children. Professional Development Programme for Educational

Psychologists in Scotland.

Hodgekiss R (1998) What's the Damage Times Educational Supplement 23/10/98.

Kaye G, Forsyth P and Simpson R Video Interaction Guidance: Effective

Interaction in the Classroom -Towards a new Viewpoint. Unpublished paper.

LeDoux J (1994) Emotion, Memory and the Brain Scientific American 270, 50-7.

Lee J (1993) Facing the Fire: Experiencing and Expressing Anger Appropriately New

York: Bantam Books.

Lindsay G and Thomson D [Eds] (1997) Values into Practice in Special Education

London: David Fulton.

Long R (1999) Exercising Self Control _Nasen Publication.

Lovaas | O (1987) Behavioural Treatment and Normal Educational and Intellectual

Functioning in Young Artistic Children Journal of Consulting and Clinical Psychology,
55, 3-9.

Mabe P A, Treiber F A and Riley W T (1992) The Relationship of Anger and Child
Psychotherapy Child Psychiatry and Human Development 22, 151-164.

McEachin J J, Smith T and Lovaas | O (1993) Long-Term Outcome for Children with
Autism who Received Early Intensive Behavioural Interventions American Journal on
Mental Retardation 97, 359-372.

154



Issues Paper: Difficult Behaviour

McLean A (1991) Promoting Positive Behaviour in the Primary School. Copyright

1991, Strathclyde Regional Council. (To obtain a copy, contact the author through
Glasgow City Council)

McLean A (1994) Promoting Positive Relationships Strathclyde Regional Council

(To obtain a copy, contact the author through Glasgow City Council)

Meichenbaum D and Turk D (1976) The cognitive-behavioural management of anxiety,

anger and pain in Davidson P O [Ed] The Behavioural Management of Anxiety Anger

and Pain New York: Bruner / Mazel.

Miller A (1999a) Share the Answer to Difficult Children Times Education Supplement
21/5/99.

Miller A (1999b) Squaring the Triangle Educational Psychology in Practice 15, 2.

Paterson B and Leadbetter D (1999) De-escalation in the Management of Aggression

and Violence, Towards Evidence Based Practice in Turnbull J and Paterson B [Eds]

Aggression and Violence: Approaches to Effective Management, MacMillan

Publications.

Mitchell G (1997) Practical Strategies for Individual Behaviour Difficulties London:

David Fulton Publishers.

Potter-Effron R (1994) Angry all the Time: An Emergency Guide to Anger Control
Oakland USA: New Harbinger Publications.

Porter J and Lacey P (1999) What provision for Pupils with Challenging Behaviour

British Journal of Special Education 26, 1.

Quinn M and Quinn T (1987) What Can a Parent Do? Newry: Family Caring

Trust.

Richards | (1999) Inclusive schools for pupils with emotional and behavioural

difficulties = Support for Learning 14, 3

155



Issues Paper: Difficult Behaviour

Rogers B (1997) The Language of Discipline: a practical approach to effective

classroom management Plymouth: Northcote House.

Scottish Executive / University of Strathclyde (1999) New Community Schools:

training materials Scottish Executive Education Department.

Scottish Executive (1999) Helen Liddell takes action to tackle violence in schools
News Release: 0291/99 10 Feb 1999.

Scottish Office (1998) Taking a closer look at promoting social competence

Scottish Office Education and Industry Department

Segal J (1997) Raising Your Emotional Intelligence: a practical guide
Owl Books.

Selekman M (1991) The Solution-oriented parenting group Journal of Strategic and
Systematic Therapies, 10, 36-49.

Shapiro L E (1994) The Anger Control Kit Pennsylvania: The Center for Applied
Psychology.

Shapiro S & Cole L (1994) Behaviour change in the classroom: self management

interventions New York: Guildford Press.

Sharp S & Thomson D (1997) The establishment of whole school policies

in G Lindsay & D Thomson [Eds] Values into Practice in Special Education London:
David Fulton.

Simpson R, Forsyth J, and Kennedy H (1994) An evaluation of video interaction

analysis in families and teaching situations In Matching Service Delivery to Client

Needs: Quality Assurance in Psychological Services, Professional Development Initiative

for Educational Psychologists in Scotland.

Spence S H (1995) Social Skills Training: enhancing social competence with children
and adolescents  Windsor: NFER Publishing.

156



Issues Paper: Difficult Behaviour

Sunderland M and Engelheart P (1993) Draw on Your Emotions: Creative Ways to

Explore, Express and Understand Important Feelings. Bicester, Oxon: Winslow Press.

Turnbull J and Paterson B [Eds] Aggression and Violence: Approaches to Effective

Management London: MacMillan Publications.

Ward L R (1984) The effectiveness of Assertive Discipline as a means to reduce

classroom disruptions. Dissertation Abstracts International, 44, 2323.

Warnock Report (1978) Report on the Committee of Inquiry into the Education of

Handicapped Children and Young People London: HMSO

157



	Martin took the task of reviewing the wider area of Difficult Behaviour.  This paper draws together a number of themes, developing the story by tracing the changing focus of the group across the year.  We chose to augment the Reference List to offer a fu
	Difficult Behaviour:  Issues Paper
	Martin Abramson
	
	
	Introduction


	Portrayal by the Media
	Medical Model for Behaviour Difficulties
	Influence of Legislation and Funding Initiatives
	Effects of Dislocation within Society
	The School as an Ecological Community
	Impact on Teachers
	Promoting Positive Relationships
	Approaches to Behaviour Management
	Theories of Perception and Attribution
	Cognitive Behavioural Techniques

	Conclusions


	Bibliography
	
	
	
	
	Erikson E H  (1950)  Childhood and Society   New York: Pergamon Press.
	Mitchell  G  (1997)  Practical Strategies for Individual Behaviour Difficulties  London:  David Fulton Publishers.
	Potter-Effron R  (1994)   Angry all the Time:  An Emergency Guide to Anger Control   Oakland USA: New Harbinger Publications.






