Curriculum Framework 3-18 for Aberdeenshire
           Levels 2 and 3 (P6-S1)


Building our Curriculum:

Supporting the implementation of 
the curriculum at levels 2 and 3
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Building our Curriculum
Curriculum for Excellence Levels 2 and 3 (P6-S1)

This is one of a series of papers to support the Curriculum Framework 3-18 for Aberdeenshire.  It describes planning the curriculum and in particular the development of P6-S1 experiences and outcomes to meet the needs of all our children and young people. 
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This paper is to be read in conjunction with:

· The level 2 and 3 experiences and outcomes
· Building the Curriculum documentation 
· Curriculum Framework 3-18 for Aberdeenshire 
· Supporting materials (eg LTS, GLOW, HMIe) 

As far as possible the paper will not repeat what is said in 
other documents but it will provide links, quotes and appendices to highlight key points.

The paper has 6 sections:

· Setting the context
· Leadership and management of curriculum development at levels 2 and 3
· Curriculum architecture, design and implementation
· Approaches to learning and teaching
· Quality improvement
· Appendices
As schools/clusters develop their own timelines and plans they may wish to add these as a link to this document. The document is for all staff involved in the implementation process. 
The paper sets out a goal we are working towards.  It is recognised implementation will take a period of time and will be achieved through our improvement planning over the next two years. In due course further advice on assessment and reporting will be provided.
1.  Setting the Context
The Curriculum Framework 3-18 for Aberdeenshire provides clear guidance on core principles for effective learning and teaching. It gives schools a structure to develop the four capacities based on the experiences and outcomes within the Curriculum for Excellence (CfE) schematic guide (appendix 1). The Curriculum Framework 3-18 for Aberdeenshire also sets out entitlements which schools and learning communities have a responsibility to provide for every child and young person in Aberdeenshire 
Building the Curriculum 3 highlights that the curriculum is the totality of all that is planned for children and young people throughout their education, encompassing:

· Ethos and life of the school as a community

· Curriculum areas and subjects

· Interdisciplinary learning

· Opportunities for personal achievement 

At levels 2 and 3 (P6-S1) the curriculum has to: build on the learning developed from nursery to P5, lead on to the learning which will take place from S2 and beyond and support the transition from primary to secondary education.
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2.  Leadership and Management of Curriculum Development at Levels 2 and 3
Leaders have a critical role in ensuring all children and young people have high quality learning experiences. They require a sound knowledge of A Curriculum Framework 3-18 for Aberdeenshire and CfE principles and practice.  At levels 2 and 3 an important part of their role will be to strengthen structures within clusters to ensure everyone involved in developing the curriculum recognise themselves as leaders of learning with a clear understanding of the vision, values and aims for curriculum change.  

In order to lead curriculum development at levels 2 and 3, clusters will form and maintain a Steering Group which has a broad strategic remit to oversee the development and implementation of the P6-S1 curriculum and evaluating its impact for their cluster.  The steering group should use existing local mechanisms for consultation with staff. 

The steering group will:
· Have representation across primary, secondary and partners as appropriate
· Be chaired by an appropriate senior manager from within the cluster; some groups may wish to rotate the role of chair
· Maintain strong lines of communication with Headteachers, teaching and non-teaching staff, partners and professional associations

· Identify time within their cluster to support P6-S1 curriculum development

· Produce and maintain plans with a timeline for implementation and review (appendix 2)
· Prepare, maintain and evaluate their curriculum map for levels 2 and 3 which develops fully the Curriculum Framework 3-18 for Aberdeenshire
· Support the development of detailed maps appropriate to establishments 
· Be familiar with the key documentation relating to the implementation of CfE 

· Consult with all establishments who in turn will take account of the views of stakeholders on the emerging curriculum at levels 2 and 3
· Contribute to the development of dynamic learning communities which involve all key contributors (eg visiting specialists, active schools co-ordinators etc) 
· Identify appropriate professional learning (CPD) requirements within the cluster and plan cross-sectoral collegiate activity to support P6-S1 curriculum development
The process for developing the curriculum maps is illustrated in appendix 3.
Innovative curriculum planning at cluster, school and classroom level will support the development of a P6-S1 curriculum which inspires learners, ensures we meet individual needs and provides continuity, progression, pace and challenge. Although some of the experiences and outcomes at these levels need specialist input it is envisaged that a small teaching team with appropriate blocks of time can support learning which is more active, interdisciplinary, joined up and meaningful to the learner.
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3. Curriculum Architecture, Design and Implementation 
As outlined, the curriculum is the totality of all 
that is planned for children and young people 
throughout their education. It includes:
· Ethos and life of the school as a community

· Curriculum areas and subjects

· Interdisciplinary learning

· Opportunities for personal achievement

The curriculum at levels 2 and 3 must demonstrate 
how we are addressing these four cornerstones.  
Our curriculum models should show how we 
will conduct our business across P6-S1 and in particular the: 

· Values we are seeking to promote through the curriculum 

· Skills we are seeking to develop in our learners 

· Approaches we will adopt and the structures we will use to support learning 
· Aspirations we have for our learners 
· Ways in which we will involve key partners in the learning process
The curriculum design and architecture needs to enable young people to make learning connections, be active participants in their learning, have their needs met and their voices listened to. How we may think about these influences when developing an overall curriculum map is shown in the CfE schematic (appendix 1).  These influences are represented in two other styles for Aberdeenshire in appendix 4 and appendix 5.
Whilst it is inevitable and desirable that the curriculum will be designed in different ways it is essential that the curriculum:
· Meets the needs of individual learners

· Addresses the principles set out in the Curriculum Framework 3-18 for Aberdeenshire
In designing the P6-S1 curriculum, joint planning is essential to ensure it meets the needs of all learners. This will ensure the principles of curriculum design in Aberdeenshire are implemented and that there is equity of provision for all our children and young people.
From these principles of curriculum design, agreed criteria have been developed to support clusters and schools to plan and implement a coherent 3-18 curriculum framework.  These principles include:
· Cross-sector planning and development 

· Organisation of the learning experiences based upon the experiences and outcomes

· Organisation of the school day to provide meaningful blocks of time for learning to provide opportunities for greater flexibility in planning learning experiences and to facilitate active learning approaches
· Creation of dynamic teaching teams to plan and support learning
The application of these principles will result in a fundamental change in how we structure learning and teaching and place the emphasis on ensuring learners have a deep and full appreciation of the experiences and outcomes. 

The table below summarises the main parameters for curriculum architecture and design:

	Cross-sector planning and development
(see appendices)


	The P6-S1 curriculum will be developed by a group consisting of primary and secondary staff and other partners as appropriate.
This planning group will lead the collaborative development of the P6-S1 curriculum forging close links with one another, with Headteachers and teachers across the cluster, supporting them in the delivery of the P6-S1 curriculum.  The work of the group should link closely with the individual school and cluster improvement planning processes. 
The group will develop a curriculum map for P6-S1 providing detailed guidance on curricular experiences in their cluster.
The team will also promote the development of the P6-S1 curriculum that provides opportunities for staff to teach in both primary and secondary sectors to support curricular continuity.

Within individual establishments (smaller primary schools may develop consortia/partnership) curricular teams will be constituted to “personalise” and take “ownership” of the curriculum. These may include: teachers, classroom assistants, community volunteers, community learning, youth social worker, pupil leaders.

	Organisation of the learning experiences
	The curriculum will comprise a balance of interdisciplinary and discrete studies based on the experiences and outcomes

	Organisation of the school day
	Learning will normally be organised into meaningful blocks (eg between 80-150 minutes) to offer flexibility and to promote more varied and active learning approaches  

	Number of teachers delivering the curriculum


	The number of teachers will reflect what we are trying to achieve.  In primaries appropriate specialist input will be needed.  In secondary there is no need to have large numbers of teachers to lead learning in the level 2 and 3 experiences and outcomes. Although there is a need for some specialist input, most of the experiences and outcomes can be addressed by a small team of teachers working together to support learning.  Longer blocks of time will allow this team to work in a more flexible manner and in partnership with P6/7 teacher teams. 




4. Approaches to Learning and Teaching
The Assessment is for Learning programme and Curriculum for Excellence aim to deepen children and young people’s learning and to improve their achievement and attainment.
Sharing effective learning approaches with all stakeholders will develop a vocabulary of learning, enhance the experiences for all and ensure we best meet the needs of learners as they move through levels 2 and 3.  Appendix 1 and appendix 5 show clearly how pedagogy and structure combine to address the needs of all our learners.
Children and young people thrive and learn best in safe, secure and inclusive learning environments where their views are valued.  Schools and learning communities in Aberdeenshire have a responsibility to provide a number of entitlements which are realised through creative approaches using a range environments and a variety of learning and teaching styles that:  
· Are engaging and active

· Set challenging goals

· Share expectation and standards

· Are timely and encourage feedback

· Share learning intentions, success criteria
· Support personal learning planning

· Are collaborative
· Reflect the ways different learners progress

The contexts for learning developed within the P6-S1 curriculum will include a range of experiences organised to offer learners a broad balanced curriculum as well as personal support and opportunities for wider participation and achievement.  These opportunities need to be linked to provide a coherent curriculum for every learner.  Formative approaches will support learning and teaching and help learners to; share in the purpose of their learning, be actively involved in the learning process and reflect on the outcomes of their learning. The curriculum architecture and design should ensure there is sufficient time for formative assessment to fully support the learning and teaching process. 
The opportunities within the curriculum will include opportunities to learn in interdisciplinary and discrete ways and through both active and direct teaching approaches. 
The relationship between interdisciplinary and discrete learning is shown below:
The diagram shows how learners can develop knowledge, understanding and skills in both discrete and interdisciplinary ways.  From the child in the nursery who learns a new discrete skill and applies it in a variety of interdisciplinary ways to the senior student who needs to connect some discrete aspect of his/her subject learning to literacy, numeracy skills and ICT skills required to complete a technical report. The design of the curriculum has to enable the interaction of discrete and interdisciplinary opportunities for learning.
This is reinforced through the language of the experiences and outcomes at levels 2 and 3.  They require significant amounts of collaboration, 
group work, problem solving, critical thinking, 
participation and deeper, more active learning.  

The P6-S1 curriculum maps should identify interdisciplinary approaches linking experiences and outcomes across a range of curriculum organisers; they will also identify discrete approaches that are more specific to a curriculum organiser. The curriculum maps should be flexible and should recognise leaning experiences which take place outside the formal curriculum. This will ensure the curriculum meets the needs of learners rather than the demands of a “subject”.  
When fully implemented Curriculum for Excellence should inspire and motivate our learners and our educators. It should relate to their needs and aspirations and prepare them to develop skills which will equip them for their futures. 
Learning experiences at levels 2 and 3 should therefore ensure there are opportunities to:
· Develop skills, knowledge and understanding

· Learn in mixed age or stage groups  

· Plan and work with partners, multi-disciplinary agencies and the wider community to enrich learning 

· Provide on-going personal and pastoral support
· Develop skills for learning, life and work

· Further develop the entitlements

In order to maintain pace and challenge for all learners at levels 2 and 3 formative assessment and personal learning planning should be integral to our work.  The curriculum should allow for quality feedback to inform next steps in learning and to help the child or young person move on in a way which ensures progress is both positive and sustained.  Achievement and attainment should be recognised and recorded with progress and next steps being shared with learners and reported to parents.

5.   Quality Improvement

The quality improvement framework set out in the HMIE Improving Scottish Education series provides an approach to guide the steering group in reviewing their current practice, audit against current thinking and plan for curriculum change.  In particular:
· Improving our curriculum through self-evaluation
· Improving outcomes for learners through self-evaluation
The evaluation of the curriculum by teachers, establishments and clusters using the appropriate quality indicators is a key feature of the improvement planning procedures in Aberdeenshire.  The core quality indicator relating to the curriculum is 5.1.


The quality indicator has four important themes 
which are used to review and evaluate the 
effectiveness of the curriculum. These are:
· The rationale and design of the curriculum

· The development of the curriculum

· Programmes and courses

· Transitions
Click here to view full document
By basing their thinking around this framework the steering group can be more secure in identifying priorities for the emerging P6-S1 curriculum and also in evaluating the impact of any changes made.
As the cluster steering group along with staff and partners audit current practice against the CfE documentation and the Curriculum Framework 3-18 for Aberdeenshire they will establish clear evidence for the proposed changes in the emerging P6-S1 curriculum to take forward the level 2 and 3 outcomes and experiences.  

Appendix 1:  Curriculum Schematic from BtC3

The following diagram from Building the Curriculum 3 sets out the main considerations which require to be taken into account when developing the curriculum. In addition Aberdeenshire 3-18 Curriculum Framework contains a more extensive set of learner entitlements which include:

· Coherent 3-18 curriculum

· Cultural experiences

· Health and wellbeing experiences

· Environmental experiences

· Vocational experiences

· Creative and enterprising experiences
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Appendix 2:  P6-S1 Curriculum Framework Implementation Timeline 2009-2010 (this page will be updated each session)

	Theme
	Authority Actions
	Cluster/Establishment Expectations

	3-18 Curriculum Framework – rationale and principles for design

	· Further exemplification of Aberdeenshire 3-18 Curriculum Framework, with a focus on interdisciplinary working and cross sector collaboration, transitions (particularly nursery-P1, P6-S1 and 16+) and wider achievement.

· Establishment of cluster curriculum architecture groups to develop P6-S1 curriculum maps

· Provide guidance on the development of curriculum maps: Nursery – P5 and S2 – S3

· Develop roles of cognate and professional support groups
	· Discussion and reflection on contents of BtC4 and BtC5 in the context of Aberdeenshire’s 3-18 Curriculum Framework

· Review/develop of curriculum models to facilitate implementation of curriculum maps 

· Constitute cluster learning teams to support the planning of learning activities (P6-S1)

· Consider curriculum models for nursery – P5 and S2 – S3


Aberdeenshire Implementation Plan: Session 2009 – 2010 (This will be updated annually – implementation to take place over the next two improvement planning). cycles)
	
	Term 1 (Aug – Oct)
	
	Term 2 (Oct – Dec)
	
	Term 3 (Jan – Mar)
	
	Term 4 (Apr – Jul)

	Further exemplification of Aberdeenshire 3-18 Curriculum Framework
	Draft P6-S1 guidelines prepared and presented at HT conference
	
	Working guidelines shared with schools and staff 
	
	Curriculum guidelines to support the implementation of early to first level and levels 4 to senior phase
	
	Review implementation of guidelines for 3-18 curriculum

	Establishment of cluster curriculum architecture groups to support the development of P6-S1
	Cluster curriculum architecture group formed

Clusters prepare P6-S1 implementation plan

Meeting of cluster groups 
	
	P6-S1 cluster plans developed in consultation with colleagues 

Development of curriculum maps and implementation plans for P6 -S1
	
	QIOs review cluster plans

Cluster groups continue process of implementing guidelines

Recall day for cluster groups to share progress and next steps
	
	Clusters to continue to implement plans within the timeframe over the next two cycles of improvement planning.

	Provide guidance on the development of Curriculum maps: Nursery – P5 and S2 to senior phase
	
	
	
	
	Curriculum guidelines to support the implementation of early to levels 1, Level 4 to senior level
	
	Support schools in setting up groups to look at the new guidelines

	Develop roles of Professional support and cognate groups
	Term 1 meetings of PSGs

Establish cognate groups for L, N, H & WB
	
	Review of term 1 meetings and planning for term 4

Formation of remaining cognate groups 
	
	Development of communication for PSGs through GLOW

On-going work of cognate groups
	
	Term 2 meetings of each PSG

Summary of progress with cognate groups


Appendix 3:  Cluster Curriculum Architecture and Design for Levels 2 and 3 (P6-S1)
Key stages in developing cluster curriculum maps.  Please note arrows in each case are two-way to reflect the importance or communication and collaboration in both directions to ensure that individual and high level plans relate to each other.
It is essential that the process of implementing the P6-S1 curriculum is taken forward within existing local consultative agreements.  It is recognised that implementation will take a period of time and it is important that this will be achieved through our improvement planning processes over the next two years. 
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A curriculum map is defined as follows:

A curriculum map shows the different influences on the curriculum so that the whole picture, the relationships and connections between the different areas and progression through the stages can be clearly seen.

Appendix 4: Representation of influences on curriculum architecture and design:

The diagram below shows some of the main influences which need to be in the mind of those planning and organising learning - it is not an exhaustive list.  The 4 larger clouds are the cornerstones set out in CfE documentation, the other clouds are some of the other influences on our curriculum thinking.













Appendix 5:  Representation of the influences on our curriculum
The diagram below outlines the main drivers which influence our curriculum architecture and design.  It reflects what we are aiming to achieve, how we seek to achieve this and who will be involved. Our curriculum is underpinned by a set of values justice, wisdom, compassion and integrity which we are seeking to develop through an ethos of respect, fairness and inclusion. 
	In order to provide a totality of experience for all learners through the:

	Ethos and life of the school


	Curriculum areas and subjects
	Interdisciplinary learning
	Opportunities for personal achievement

	Our curriculum will provide the following entitlements for all learners:

	Coherent 3-18

Curriculum


	Cultural

	Environmental
	Health and

wellbeing


	Vocational
	Creative and enterprising

	through a set of learning experiences and outcomes based on:

	Expressive Arts
	Health and

wellbeing


	Languages
	Maths
	Religious and moral education


	Sciences
	Social studies
	Technologies

	which develop skills for learning life and work:

	Literacy
	Numeracy
	Health and

wellbeing
	Personal and learning skills
	Learning with

and through technology


	and support learners through active approaches which promote: 

	Collaborative learning and teaching


	Shared expectations
	Planning for individual needs
	Quality and timely feedback
	Recognition of achievement

	working in partnership with:

	Staff
	Children and young people
	Parents
	Other agencies
	The wider community



	So that all learners can be:

	Successful

learners


	Effective

contributors
	Responsible

citizens
	Confident

individuals


Within schools the steering group and learning teams should develop structures and approaches which best suit their circumstances and meet the needs of their learners.  

The structures need not be built solely around the curriculum areas but should reflect opportunities to connect the learning and make learning meaningful for learners.
Learning through technologies





“The things that matter to students are informed and interesting teaching, clarity in explanations, individual attention, clear assessment tasks and good feedback”


� HYPERLINK "http://puck.sourceoecd.org/vl=8615835/cl=16/nw=1/rpsv/cw/vhosts/oecdthemes/99980029/v2007n16/contp1-1.htm" ��(OECD report 2007)�





Learning and teaching approaches





Entitlements








Learner





Meeting the needs of all learners











Capacities 





Good practice – communication and collaboration:  In one network the cluster steering group started by producing a leaflet outlining the work they would be undertaking, which was shared with all staff. This leaflet showed lines of communication and links with other developments.





Following this the steering group developed a draft P6-S1 curriculum map that began to build more explicit cross curricular links and show how the Aberdeenshire 3-18 entitlements could provide a focus for collaborative planning of learning. 





On the November inservice day staff in the Academy then looked at the development of a curriculum map for S1 building on the Primary experience. This enabled them to discuss all level 2 and 3 experiences and outcomes and how staff could develop interdisciplinary approaches to best meet the needs of all pupils.


							





“All of our children and young people are entitled to a range of exciting and motivating learning experiences which prepare them for their future.”


(Curriculum Framework 3-18 for Aberdeenshire)





Personal support and development








Partnerships





Opportunities for personal achievement








Entitlements





Experience and outcomes





High level curriculum representation


Produced in collaboration with all staff


�


Cluster curriculum � HYPERLINK  \l "Curriculum_map" ��map� P6-S1


Developed by cluster steering group and shared with staff


�


Establishment curriculum � HYPERLINK  \l "Curriculum_map" ��map� 


Developed in a collegiate manner by establishments


�


Planning pupil learning experiences


Developed by staff and involving learners (eg sharing  learning intentions and success criteria)











Curriculum areas and subjects











Interdisciplinary learning 








Experiences and outcomes








Numeracy, literacy, health and wellbeing








� HYPERLINK "http://www.hmie.gov.uk/documents/publication/iocts.pdf" ��� INCLUDEPICTURE "http://www.hmie.gov.uk/documents/publication/iocts-g03.gif" \* MERGEFORMATINET ����





Good practice – Transition: In one network P7 pupils visited the secondary Modern Languages department in October for a topic on languages in work. After the visit the pupils were able to collaborate with each other and with the Academy through GLOW. This collaboration supports the learning of languages in the upper primary and ensures continuity for pupils as they move into S1. As well as developing Modern Languages outcomes the link had the potential to support the development of a number of other experiences and outcomes for example in Literacy, Health and Wellbeing 





�





Ethos and life of the school as a community








Good practice – the development of learning teams:  In one network representatives from the P6-S1 steering group attend every cluster meeting to consult with Headteachers and report on progress. To take developments forward it was agreed that the steering group would invite colleagues from both primary and secondary sectors to join learning teams. The teams focus on four priority areas which had been identified in consultation with staff through Headteachers.  The specific remit includes focusing on interdisciplinary learning across the experiences and outcomes in levels 2 and 3 in the priority areas - bringing together expertise, knowledge, good practice and enthusiasm to create thematic contexts for cross-sector use.  Opportunities for practitioners to take part in shadowing and the exchange of teaching roles have been built into the planning.	


			














The activities and experiences designed within the curriculum framework will help all of our children and young people to learn in, learn about and learn through the unique natural, cultural and economic environment of Aberdeenshire and the North East. At the same time our children and young people have to learn beyond Aberdeenshire and understand how they can have an impact in the wider world


(Curriculum Framework 3-18 for Aberdeenshire)





“Curriculum areas are not structures for timetabling; establishments and partnerships have the freedom to think imaginatively about how the experiences and outcomes might be organised and planned for in crea�tive ways which encourage deep, sustained learning and which meets the needs of children and young people.” 


 � HYPERLINK "http://www.ltscotland.org.uk/curriculumforexcellence/buildingthecurriculum/index.asp" ��(Building the Curriculum 3)�








Learner 





Good practice – action planning:  In one network the P6-S1 steering group prepared a presentation and draft discussion document outlining an action plan and development strategy for the cluster Headteachers. Following on from this the Headteachers consulted staff to discuss the detail of the P6-S1 curriculum map.  From these discussions the steering group updated their action plans.








Skills for learning, life and work








Discrete learning





Interdisciplinary learning 
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