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Accelerated learning An approach to learning drawn from a wide range of fields such as
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Assessment

neuroscience, psychology, and learning theory. The technique is grounded
in an understanding of how learning takes place, rather than what is to be
learned. The principle is that with the correct teaching and motivation, and
a positive learning environment, learners are able to achieve beyond
expectations.

Recognises individuals' strengths and progress, and takes into account
more than just academic results, including success in activities outwith
school.

Defines and sets out what is needed to take ideas forward. A good action
plan includes details of intended outcome, how this might be achieved, the
resources that will be needed, and a method of evaluating success.

A clinical practice that involves strategies or methods of communication
which may be used to compensate or support speech and writing, when
these are impaired. AAC is a two-way process involving cognition as well
as expression. It may involve the use of signing, gesture, picture charts,
electronic aids, or more sophisticated computer technology if appropriate.

These record key points and decisions agreed by staff engaging in a local
moderation exercise. They should indicate the learning objective and the
nature of and context for the task, and indicate reasons for awarding a
particular level or grade. The notes may be included in a folder of
evidence, and are especially useful if they indicate next steps in learning
and teaching. Annotation/notes sheets, attached to pupils’ work, may also
form folders exemplifying standards, to be used in future CPD.

Any group of practitioners collaborating and working across traditional
boundaries with the aim of developing professional practice. Groups vary
in size and may consist of teachers working across classes or departments
within a school or establishment, across a cluster of schools in an area, or
even across authorities in a national context. Working as part of the AifL
programme, ASGs have received funding from the Scottish Executive to
take forward action research focused on assessment practices on the three
sides of the AifL triangle.

Under the Additional Support for Learning Act it is the duty of education
authorities to give extra help in school to children and young people with
additional support needs. They may need this help because they have a
difficulty with reading or writing; they may be disabled; or they may have
difficult family or other circumstances, which are holding them back in
school. Additional support needs can be short-term or long-term.

The process of evaluating how effectively learning is occurring. This may
be undertaken by teachers, by learners, by learners and teachers
collaboratively, or by learners in collaboration with one another. A wide
range of activities undertaken by teachers and learners can provide
information on learning.
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Attainment targets

Autistic Spectrum
Disorder (ASD)

B

Barriers to learning

Baseline audit

Benchmarking

Black and Wiliam

Black Box

Within the scope of achievement, this relates to the accomplishment of the
planned aims of the curriculum, usually in terms of the 5-14 levels of
attainment, or Standard Grade / National Qualifications results.

Usually relating to academic rather than more general achievement, the
term can be used to describe planned aims of the curriculum at different
stages. The term has also been used in the context of school improvement
when it refers to expectations of pupil performance.

A continuum of characteristics and disorders displayed by individuals with
autism: a lifelong developmental disability affecting the social,
communication and imagination skills of individuals. The 'triad’ of
impairments has different levels of severity and may occur in varying
combinations; and there is a wide spectrum of intellectual ability amongst
those affected, ranging from people with learning difficulties to those with
above average intelligence. There is no known cure; however, early and
appropriate intervention can help maximise skills and potential.

Within the scope of inclusion, this term is used to refer to difficulties for
learners which arise from circumstances. These might include an
inappropriate or poorly planned curriculum, a lack of appropriate
scaffolding and teacher support, demotivating school experiences, or low
status given to learning by family and peer group.

A means of establishing the starting point for development. Action plans
based on some kind of initial self-evaluation, which allow staff and
schools to evaluate at the end of a project the extent to which they have
achieved success. The Assessment is for Learning Self-assessment Toolkit
provides staff with a means of evaluating their current assessment
practice.

Setting a standard against which something can be measured.
Benchmarking can be used to determine progress made through formative
as well as summative assessments. Benchmarking could be, for example,
the compilation of a folder of evidence exemplifying a range of levels for
use in Assessment of Learning, or comparing current patterns of pupils'
attainment with those in previous cohorts or in other schools.

Academics at King's College London who carried out the major review of
assessment in 1998 and summarised their findings in the booklet entitled
'Inside the Black Box' (King's College London, 1998).

A metaphor for the classroom, coined by Black and Wiliam and used in
the titles of a number of booklets on assessment, each dealing with
assessment in different subject contexts. Borrowed from systems


http://www.ltscotland.org.uk/sharedglossary/attainment.asp
http://www.ltscotland.org.uk/sharedglossary/attainmenttargets.asp
http://www.ltscotland.org.uk/sharedglossary/autisticspectrumdisorderasd.asp
http://www.ltscotland.org.uk/sharedglossary/autisticspectrumdisorderasd.asp
http://www.ltscotland.org.uk/sharedglossary/barrierstolearning.asp
http://www.ltscotland.org.uk/sharedglossary/baselineaudit.asp
http://www.ltscotland.org.uk/sharedglossary/benchmark.asp
http://www.ltscotland.org.uk/sharedglossary/blackandwiliam.asp
http://www.ltscotland.org.uk/sharedglossary/blackbox.asp

Bloom's taxonomy
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Catch question

Circle time

engineering, the term describes how inputs, such as pupils, teachers,
resources, management processes, parents' expectations, tests and so on,
may be transformed into outputs: hopefully knowledge and competence,
better test results and teachers' job satisfaction. In the booklet 'Inside the
Black Box', Black and Wiliam address the concept of formative
assessment and how to make it more effective for learning.

A hierarchical classification of educational objectives formulated by the
American educational psychologist Benjamin Bloom and his associates.
Bloom identified three 'domains' of educational activity in the learning
process, in which the cognitive domain controls knowledge and intellect.
Based on the premise that cognitive learning occurs on six levels, with
comprehension and application at the lower end of the scale, and analysis,
synthesis and evaluation at the higher end, specific behaviours were
identified and used for writing instructional objectives. These can be used
by teachers to structure effective questioning techniques.

A well-designed summative assessment should not be a 'bolt-on' activity:
it is integral to learning and teaching, in that it aims specifically to test that
intended learning has occurred and ideally it will have been planned at the
same time as the curriculum was planned.

Also called brainshowering, a means of solving a problem, developing a
strategy, or generating ideas by asking individuals or a group to get
together and produce as many thoughts on a topic as they can in a short
space of time. It works best with larger groups of people in a relaxed
environment. A member of the group is usually nominated to summarise
or focus ideas on a chalkboard, whiteboard or flipchart.

A teaching strategy that involves students working together in groups and
developing ideas while working on curriculum tasks. These ideas are then
shared in whole-class discussion.

A question carefully structured to discover whether or not true
understanding has taken place.

A whole school approach to enhancing self-esteem and positive behaviour
and relationships, developed by Jenny Mosley. Participants sit in a circle
and take equal responsibility for solving problems and discussing issues
raised within the group. Individuals talk about their own concerns as well
as offering help for the concerns raised by others. The teacher’s role is
facilitative, in that authority is devolved to participants, and strategic, in
encouraging behaviours such as co-operation and honesty.
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Context question

In English language lessons, an exercise to promote pupils' abilities to
analyse and evaluate a text, concentrating for instance, on the writer's craft
and point of view. The term is also used for a type of reading test to
discover pupils' level of understanding. This type of test activity, or
practice for it, is sometimes called 'interpretation’ or ‘comprehension'.

Individual or small-group tutorials with a particular focus. These often
follow a self-assessment exercise which has revealed a misunderstanding
or an area of concern.

An assessment that makes no reference to grades or marks achieved.
Comments advise on how to bridge the gap between present performance
and desired goal. The emphasis is on strengths as well as on ways of
making the present or future work even better.

Collaborative arrangements among local schools in an area. Typically in
groups consisting of a secondary school and its associated primary
schools, the aim is to ensure continuity and progression in curriculum and
learning/teaching, and to support pupils effectively in transferring from
primary to secondary school.

The extent to which assessments are reliable, valid and dependable.

Generic knowledge and skills required to carry out tasks to required
standards, or to deal effectively with new challenges, lifelong learning
needs, etc. Knowledge competence can be measured by questioning or
testing, whereas skills-based competence is usually observed.

A technigue often used when introducing a new topic or theme in primary
science work, in which characters in a drawing offer varying views on an
issue. The drawing is the stimulus for pupils' initial discussion or
hypothesis before they carry out relevant investigations, for example
whether warm or cold water will dissolve more or less salt, or which one
will dissolve it faster or more slowly.

This is about the educational and social implications of the way
assessment results are interpreted and used. Even a well-constructed test is
not valid for all purposes, and its results can be used inappropriately.

The extent to which any assessment matches the particular ‘construct’, or
underlying skills and abilities, that it is intended to match. For example,
there are different ways of interpreting reading test information depending
on what is meant by ‘reading’ in that assessment.

This is about coverage of a scheme of work. For example, does an end-of-
topic science assessment cover a good sample of the knowledge, skills and
concepts in the relevant scheme of work?

In language lessons, an activity where the class is asked to look closely at
an extract from a longer piece of writing. The focus is on the writer's craft,
how the extract links to the whole, and how ideas are developed through
skilful use of language.
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CPD (Continuing
Professional
Development

CPD is concerned with supporting learning throughout a person's career.

Criterion-referenced Assessment that measures pupils' knowledge and understanding against

assessment
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Cross-cutting sKills

Cross-referencing

CUBE strategy

D

Development plan

Diagnostic
assessment

specific standards, as opposed to the performance of other pupils. With
this form of summative assessment, it is possible for all pupils to earn the
highest grade, if all meet the established criteria. It can be used
formatively to inform next steps.

Someone who asks questions about practice or developments in supportive
yet challenging ways. This could be characterised as a kind of partnership
in investigation of practice that supports the reflective process through
dialogue following, for example, observation of lessons or reading
feedback comments to pupils.

Generic skills such as communication and problem solving, which are
relevant in different curriculum areas.

Comparing a range of evidence before arriving at a judgement. As part of
the local moderation process, teachers, in discussion, come to an
agreement on learners’ achievements by comparing each other's decisions
and justifying a professional judgement.

An acronym for: Circle the words that tell you what to do; Underline the
key words; Box any sources you have to refer to; Explain in your own
words what you have to do. The strategy was devised to help pupils to
understand the questions in Standard Grade Geography and so construct
better answers. It appeared in a unit of work produced by Glasgow
Corporation (now Glasgow City Council) Geography Group.

An annual plan in which a school reaffirms its aims and objectives, reports
on its audit, and outlines future action for the coming year. All Scottish
state schools are now required by the Standards in Scotland's Schools etc.
Act 2000 to evaluate the quality of their provision and to make an annual
development plan to improve it. Almost all schools had been engaged in
development planning for several years before the promulgation of this
Act, following national guidance from HM Inspectorate of Education,
published in '"How Good is our School?'

Aims to reveal an underlying problem in learning or to find out about a
learner's ways of learning, in order to help them achieve learning aims.
There are many forms of published ‘diagnostic tests', but, in the ordinary
course of teaching, a teacher's interaction and discussion with a pupil is
often the most effective basis for this process.
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L

Learning and
Teaching Scotland

(LTS)

Learning and Teaching Scotland is an executive non-departmental public
body sponsored by the Scottish Executive Education Department to help
review, assess and support developments in learning and education,
including the use of information and communications technology (ICT).

Learning difficulties Usually refers to pre-school and school-age children who have a particular

Learning intentions

Learning logs

Learning objective

Learning outcomes

Learning styles

type of additional support need. In more general terms, and according to the
Learning and Skills Act 2000, a person has learning difficulties if they have
greater learning difficulty than people of their own age, and this prevents or
hinders their educational progress. It does not however include difficulties
specifically to do with the language being used for teaching being different
from that of the learner’s home environment.

Goals that are set for the outcome of a lesson or series of lessons. They may
be related to a process or the final product.

Diaries or journals kept by learners, which are used as tools for problem
solving and progression. The emphasis is on reflection and the self-
evaluation of learning, not simply on simply recording dates and lessons.

Similar to a learning intention - a target or goal that is set for learners to
work towards in a lesson or series of lessons.

Broad summary statements in the curriculum guidelines, on areas of
attainment for pupils as they move through programmes of study.

Refers to the range of preferred methods of receiving information and
approaches to learning. One set of ideas divides learning styles into three
broad categories: auditory, visual, and tactile/kinaesthetic. Auditory learn
best by listening; visual learn through seeing and/or reading; and
tactile/kinaesthetic learners through touching or moving. Gordon Pask
identified two broad approaches: a holistic one, where the learner seeks 'the
big picture', and an operational one, in which the learner prefers to make
logical connections. Learning styles can change through time as the brain
develops. There is evidence that effective learners are often versatile and
have learned to use different learning styles according to circumstances and
learning intentions.

Levels of attainment In the 5-14 National Guidelines, they state the Level which pupils should

attain at each stage of education. There are six levels, progressing from A to
F. Most pupils are expected to achieve Level A in P2/P3, Level B by the end
of P4, Level C in P4-P6, Level D by the end of P7 and Level E by the end of
S2. Level F specifies attainment beyond Level E reached by some pupils
before the end of S2. Level judgements should be based on the full range of
information available, and gathered over a period of time. When they
believe pupils have a good grasp of a significant body of learning, teachers
confirm their judgement through summative activities, which may include
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Mind Map® / Mind

Mapping

National Assessments.

In English language close reading activities, refers to questions designed to
show pupils' understanding of aspects of the author's structuring of the
passage. Linkage describes the way one section of a piece of text, usually a
paragraph, is linked to another. Typical link words might be something like
'however', or 'nevertheless', but linkage is often in the form of a phrase or an
introductory sentence that refers back to the previous section and introduces
what is to follow.

A question that requires a yes/no or a simple factual answer. It tests learners'
recall but does not promote higher-order, independent thinking. Questions
like this have also been called 'skinny' or ‘closed' questions.

In a set of test or examination results, the average score, calculated by
adding all scores and then dividing the total by the number of participants.

In a set of test or examination results, the score that separates the upper 50
per cent from the lower 50 per cent of participants.

Ink stamps or stickers awarded for effort, progress or success. They
sometimes help to motivate otherwise uninterested learners. However, there
is compelling evidence to confirm that the strong motivational effect of
formative assessment helps pupils to develop confidence in their ability to
learn.

The process of thinking about thinking, or the recognition on the part of the
learner that learning has taken place, or is taking place. It involves
understanding and appreciating the factors that make learning possible and
one's own strategies and processes of learning. Black and Wiliam stressed
that opportunities for self-assessment and reflection are crucial for
improving learning and there is a range of research evidence indicating that
metacognition tends to be associated with effective learning.

Tests for forming a baseline for value-added measures in secondary schools.
They are designed to be taken at entry to secondary school and are not
curriculum-based. They are reported in four scales - vocabulary, maths, non-
verbal skills and an overall score.

A graphic technique developed by Tony Buzan in the late 1960s to help
students learn by creating a visual representation of links between ideas,
including the association of new ideas with existing knowledge and
experience. This may involve the use of colour and images, as well as key
words/phrases.

In a set of test or examination results, the particular score achieved by the
largest number of participants.
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Modelling

Moderation

N

National
Assessments 5-14

An analytic technique that involves demonstrating or representing
something, or an activity, emphasising the stages of the process and the
standard of work expected.

The process of establishing comparability standards, in order to ensure that
assessment is valid and reliable. In schools it involves groups of teachers
looking at examples of work, discussing the extent to which these meet the
expected standard and coming to agreement on the Level of attainment
represented by each example. The group may be staff from different groups
within an establishment or departments, from different schools or across
authorities. The AifL programme has promoted collaborative communities
of enquiry through staff working together in associated schools groups
(ASGS).

Assessment materials designed to support the 5-14 curriculum. Developed
in collaboration with AifL - Assessment is for Learning, these are intended
as one element of a range of evidence to be used by teachers in Scottish
schools to confirm their judgements about pupils' levels of attainment in
English language (reading and writing) and mathematics. These
assessments have replaced the former National Tests.

National Priorities inThe 2000 Act identifies Scottish Ministers' five national priorities in

Education

National Tests

New Community
School

Next steps

education: Achievement and Attainment; Framework for Learning;
Inclusion and Equality; Values and Citizenship; and Learning for Life.
Local education authorities and schools set out their own targets and
objectives around the broad headings. Achievement and Attainment is
focused principally on the core skills of literacy and numeracy and in
examination results. A Framework for Learning surrounds both teachers
and pupils, with the aim of enhancing the school and learning
environment. There are also commitments to Inclusion and Equality,
encompassing issues such as disability and special educational needs, and
to Gaelic and other minority languages. Attention is also paid to Values
and Citizenship, and to the promotion of a culture of lifelong learning,
ambition and creativity.

In mathematics and in the reading and writing outcomes of the English
language curriculum, these were part of the overall assessment strategy
introduced in 1991. They have now been superseded by National
Assessments 5-14.

A school whose doors are open to those of all ages living within its
surrounding area. Facilities and resources are made available to meet the
learning and social needs of the community. Many such schools are now
called Integrated Community Schools and facilitate collaboration among
various agencies working in education, social work and health.

Assessment advice aimed at bridging the gap between present
performance and desired goal. Advice on next steps should point to the
most immediate action to be taken to bring about improvement. In
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No hands up

Assessment is for Learning next steps apply to learners of all ages.

A questioning strategy where pupils are not allowed to raise their hands if
they know the answer. By establishing a rule of 'no hands up' in a
question-and-answer session, distractions are reduced and pupils have
more time to think. Because of this, everyone is expected to be able to
offer an answer.

No marks homeworkWork carried out outside class and assessed without awarding grades or

Norm

NQ (National
Qualifications)

O

Open question

Oral feedback

Ownership

marks. Pupils may self-assess by using traffic lighting, which involves
assigning red, amber or green traffic lights to indicate levels of
confidence; or teachers may advise in the form of comments, as a method
of bridging the gap between present performance and desired goal.

A rule or a pattern that conforms to an authoritative or accepted standard.
It also has statistical relevance — a norm-referenced test or examination,
for instance, is one in which participants' grades depend on their position
in the distribution of scores around the mean. In one version of this, a C
grade would be achieved by those scoring around the mean, an A by those
whose score is one standard deviation or more above the mean and an E
by those one standard deviation or more below it.

A single unified system of National Qualifications replacing the separate
systems of academic and vocational qualifications which operated in
Scotland until 1999. This system, which is managed by the Scottish
Qualifications Authority (SQA), ensures that learners receive recognised
awards for their achievements. National Qualifications are available at five
levels: Access, Intermediate 1, Intermediate 2, Higher and Advanced
Higher.

A question carefully formulated so that possible answers are not
predetermined, thus allowing a fuller qualitative response or opinion. It is
designed to promote higher-order, independent thought. Responses are
expected to be reflective, requiring thinking time.

A return of information on the result of a process or activity which is
given orally, rather than in written form. This may be in one-to-one
conversation, in a small group tutorial, or in a whole-class situation, as
appropriate.

Indicates having control and autonomy over one’s learning. When learners
are involved in deciding what needs to be done and how it should be done,
they have greater control over their own learning. Evidence indicates that
learners are motivated when they have 'ownership' of their learning.
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P

Partnership

Peer assessment

Peer feedback

Peer observation

Peer teaching

Personal learning

plan

Personal learning

planning

Recognises all stakeholders in a pupil’s learning and their contribution to
the process. Schools and parents often work in partnership. In some cases,
social work and psychological services may also contribute to this
partnership to help individual pupils make progress.

Where pupils or colleagues provide feedback on another’s work. This
works best if the criteria have been shared and fully understood; if the
teacher has modelled the process; and if quality is monitored as it is
undertaken. Peer assessment can provide the bridge between teacher
assessment and self-assessment. That is, it can be a stage in the process of
helping pupils become confident and skilled in self-assessment, as
opposed to relying always on the teacher.

Pupils or colleagues provide advice on others' work, based on peer
assessment, making clear the strengths and an area for improvement. In
some schools 'two stars and a wish' has established a culture where
everyone expects constructive advice.

Staff seeking to improve their practice ask a colleague to watch them as a
critical friend and make notes on points agreed. This provides a non-
threatening opportunity for objective assessment. Points raised in
subsequent discussion become ideas for improvement.

A strategy for checking how well pupils have understood a topic or issue —
or, perhaps more significantly, one of ensuring high motivation in
undertaking a task or project. For example, in jigsawing, pupils might read
materials and research a range of resources, becoming ‘experts' on a topic,
which they then teach to others.

Any means used to record outcomes of discussions in which learners are
involved in identifying strengths, areas for development and targets for
improvement. In Assessment is for Learning, it is the process of planning
which is valued and learners may record the outcomes in any way agreed.

The process in which pupils, teachers and other relevant stakeholders,
including parents and carers, are involved in discussions about an
individual's strengths, areas for development and goals for self-
improvement. Personal learning planning is key in addressing individual
learning needs, and covers concepts such as self-evaluation, identifying
and reflecting on the evidence of learning, planning, goal-setting and
monitoring. This process feeds into a range of developmental areas
including career and personal development. The discussions between the
teacher and the learner can help to define objectives, highlight progress
and illustrate the way forward (next steps).
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Physical disability

PIRLS (Progress in

International
Reading Literacy

Study)

PISA (OECD
Programme for
International

The Disability Discrimination Act 1995 defines a person as disabled who
has “a physical or mental impairment which has a substantial and long-
term adverse effect on his ability to carry out normal day-to-day
activities’. There is a wide range of physical disabilities among pupils.
Some are able to access the full curriculum and learn effectively without
additional educational provision. Others may have significant additional
support needs, which an inclusive education system seeks to meet.

Scotland participates in PIRLS - a five-year cycle of assessments that
measures trends in children’s reading literacy achievement at fourth grade
and policy and practices related to literacy. It includes information on the
impact of the home environment and how parents can foster reading
literacy. It assesses two major purposes for reading — to acquire and use
information and for literary experience. Staff can use this summative
information at any local level to judge their performance relative to the
national sample and to plan their next steps.

A survey carried out every three years, of 15-year-olds in the principal
industrialised countries, which assesses how far students near the end of
compulsory education have acquired some of the knowledge and skills

Student Assessment) that are essential for full participation in society. Staff can use this

Planning (for
learning)

Plenary
(questioning)

sessions

Point of reference

Post box

Practicability

Predictive validity
(of assessment)

Profile/profiling

summative information at any local level to judge their performance
relative to the national sample and to plan their next steps.

Planning that takes account of prior learning and current achievement. It
may apply at many different levels — individual pupil, class and whole
school improvement.

Time set aside at the end of a lesson for the teacher to discover what
pupils have learned and re-emphasise the main points.

In working toward improvement, a means by which progress can be
measured. Also known Benchmarking.

A non-threatening strategy to discover potential areas of
misunderstanding, involving the use of a ‘post box’, where pupils can post
questions anonymously. A box is set up as the 'post box' into which pupils
'post’ questions. The teacher collects the 'post’, reads the questions at
random and addresses any misunderstandings in session with the whole
class.

The extent to which a strategy or task is manageable or can be carried out,

within a range of constraints — for example, time, cost, staffing.

The extent to which the results of one assessment accurately predict
performance in a future assessment. For example, are 5-14 levels reported
at P7 good predictors of performance at Standard Grade? The assessments
made at different points in time need not measure exactly the same things.
The important thing here is the correlation between the two results.

Compiled by the teacher, it consists of a continuing record of a pupil's
progress. This is more effective as narrative rather than in the form of
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ticked boxes, and usually indicates goals for improvement.

PSD (Personal and One of the 5-14 curriculum areas. Personal and social development is a

Social Development) fundamental aspect of the education of the whole child. It is essentially

PSE (Personal and

Social Education)

Pupil-speak

Pupil-teacher
meetings

Q

Quality assurance
(of assessment)

Questioning
technigues

R

Range of evidence

(of learning)

concerned with the development of life skills. All aspects of a child's
experience at home, in school and outwith school contribute to personal
and social development.

It refers to both the curriculum and lessons in this area and covers all the
learning experiences and opportunities in class and in other school
contexts which promote the personal and social development of pupils.

Language that is accessible to pupils, in relation to their age, stage and
culture. Communication specialists emphasise the importance of effective
communication. Adapting the language and style of communication so
that it is appropriate to the purpose and context is a key skill.

Discussions that take place between a teacher and a pupil. Also sometimes
referred to as pupil-teacher conferences or interviews.

A means of confirming the extent to which intended outcomes have been
fulfilled. Local moderation/sharing the standard activities can support the
quality assurance process where it relates to professional judgement of
predefined criteria and is intended to ensure consistency within or across
departments, establishments and authorities. Quality assurance is intended
to lead to improvement. The Scottish Survey of Achievement (SSA) and
international studies provide quality assurance at a national and
international level.

Black and Wiliam highlight the need for improved questioning to
encourage development of pupils' higher-order cognitive skills. Advice
includes structuring higher-order and lower-order questions, and allowing
wait time.

For improved learning and teaching within a coherent assessment system a
range of assessments over a period of time is required as evidence. This
range of evidence should include formative and summative assessment,
provided by both teachers and the pupils themselves, and may take a
number of forms: drawings, artefacts, solo talks, musical performance. It
does not necessarily need be written.
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Ranking

Recording (of
learning)

Reliability (of

assessment

Rubrics

S

Scaffolding

Schonell Test

Placing pupils in order according to their performance in classwork or
tests/examinations.

Recording is the continual process of summarising evidence gathered
through a range of assessment activities as learning and teaching take
place. It should not be the responsibility of teachers only: learners should
be involved where possible or appropriate. It is important to be clear about
the difference between assessment evidence and recording.

This is about how well an assessment actually measures what it is intended
to measure and how precisely an assessment measures a pupil’s level of
ability, depth of knowledge, mastery of skill, or whatever the test or
teacher’s rating scale is intended to measure. The process of assessment
rarely, if ever, results in exact measures of learning, for a variety of
reasons. A single score from a single test used on a single occasion is
unlikely to be a precise measure of a pupil’s level of knowledge, ability or
skill. Test reliability can be increased by increasing the length of the test
or narrowing the focus — this, though, risks compromising content validity
and curriculum relevance. Standardised tests are designed to be highly
reliable technically, but they are not always able to fully reflect the taught
curriculum.

A set of graded criteria, often in the form of a grid, which describe the
essential quality indicators of a piece of work or product, in order for it to
be accurately assessed. Rubrics provide learners with learning intentions
and success criteria, and can also be useful for encouraging interactive
dialogue about quality. For example, they can demonstrate the key
features at a variety of levels, which indicate to learners what would be a
poor, an average and a very good piece of work. They can be used before,
during and after activities, and can be helpful in providing learners with
quality feedback as well as enabling opportunities for self and peer
assessment.

A strategy of guided learning where the teacher continually adjusts the
level of tutoring to match the pupil’s level of performance. Scaffolding
derives from ideas about learning and culture put forward by Lev
Vygotsky and elaborated by Jerome Bruner. They key idea is that, to learn
from new experiences, young children/learners use the support of
adults/teachers, who mediate to them the culture in which they live.
Scaffolding is the support provided when setting pupils new, challenging
work, with the intention that, in due course, they will establish
independent command of the learning without the aid of the scaffolding.

A standardised reading test requiring those taking it to recognise and read
aloud a series of individual words claimed to be representative of current
vocabulary in regular use. Properly called the Schonell Word Reading
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Self-assessment

SEN (Special
educational needs)

Set class

Sharing criteria

Test.

Pupils are involved in self-assessment when they look at their own work in
a reflective way and identify aspects that are good and others which need
to be improved. Black and Wiliam highlighted this as an important part of
learning. One way of doing this is by traffic lighting, where pupils are
asked to assign red, amber and green colours to their work to indicate their
level of confidence. Like peer assessment, self-assessment benefits if
teachers explain and demonstrate it and ensure pupils have a clear
understanding of learning objectives and criteria of success.

The term was previously used in relation to pupils whose learning was
significantly behind their peers' for a range of reasons, such as a disability
or learning difficulties, or who needed special support to enable them to
benefit from education. The former concept of Special Educational Needs
is now subsumed in a wider Additional Support Needs Framework under
the Education (Additional Support for Learning) (Scotland) Act 2004.

Where pupils are allocated to subject classes or groups on the basis of
their previous attainment in the subject. This is different from streaming,
in which pupils of the same perceived ability are grouped together for all
lessons.

When pupils are made aware of the standard of work expected at a
particular level. It is important to ensure that criteria are expressed in
language that is accessible to the learner. It is helpful also if pupils are
able to discuss examples of work which does / does not meet the criteria.

SMART(ER) targets An acronym used for targets which are specific, measurable, achievable,

SOHCAHTOA

Specific learning
difficulties

realistic, time-related (and enjoyable and rewarding). The Department for
Education and Skills states that good performance targets should be
SMART, in other words ‘specific: clear, unambiguous and easy to
understand by those who are required to achieve them’. Targets must also
be gauged against specific measures. They should be achievable in ways
that are realistic yet challenging but not out of reach. They should also be
relevant to those required to meet these targets; and learners should have
sufficient control over their work to be able to meet them. Targets should
also function within a set timescale otherwise they may become
unfocused. In addition, targets are more efficient if they are also enjoyable
and rewarding for the learner.

An abbreviation for senior management team. This will typically consist
of the headteacher and depute headteachers responsible for the strategic
management of a school.

A mnemonic for remembering trigonometry ratios. SOH stands for sine
equals opposite over hypotenuse. CAH stands for cosine equals adjacent
over hypotenuse. TOA stands for tangent equals opposite over adjacent.

Describes difficulties met by a learner in one or two areas, such as
reading, writing, or numbers. Difficulties may take many forms; however,
the best known is dyslexia, which involves difficulty with written
symbols. Some pupils with this type of difficulty may have reading,
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SOA (Scottish
Qualifications

Authority)

SSA (Scottish

Survey of
Achievement)

Standard

Standard Grade

Standardised test

Starter quiz

Stem

Strategy

Success criteria

writing or mathematics attainments significantly below standards they
achieve in other areas.

An executive non-departmental public body sponsored by SEED. It is the
national body in Scotland responsible for the development, accreditation,
assessment and certification of qualifications other than degrees.

The annual national survey of pupils' attainment in the Scottish 5-14
curriculum at P3, P5, P7 and S2. It plays an important part in the overall
pattern of assessment in Scottish schools. S urveys take place in late
April/May each year when pupils are close to completing their
programmes of work for the year. The main findings of surveys are
published by the Scottish Executive in the year following the one in which
the survey took place. Reports on specific aspects of pupils' performance
may be produced subsequently, where there are findings which may be of
particular interest to teachers and schools. Staff can use this summative
information at any local level to evaluate their performance in relation to
the national sample, and to plan their next steps.

A term that defines the criteria for success at a particular level. 'Sharing
the standard' happens at moderation meetings, when teachers within and
across schools/departments ensure they assess pupils' work in the same

way.

A two-year course generally taken over the third and fourth years at
secondary school, with an exam at the end of the fourth year. There are
three levels: Credit, General, and Foundation. Students generally take
exams at two — Credit and General, or General and Foundation. This
makes sure that students have the best chance of achieving as high a grade
as possible. Coursework is also assessed and projects, or folios, count
towards the final mark along with the exam.

A formal, norm-referenced test, for example in mathematics, reading,
‘general intelligence’ and so on. In a test that has been 'standardised’, a
mean score and typical pattern of performance has been established by
setting it to a large random sample of the population. When the test is
subsequently taken by groups or individual pupils, their performance is
reported in relation to the mean and/or distribution of scores in the
standardising sample.

A non-threatening way of establishing prior knowledge at the start of a
lesson or series of lessons.

In multiple choice test items/tasks, this is the introductory question or the
unfinished statement which pupils complete by selecting from the options
provided.

A strategy is the means by which objectives can be achieved. It is often
broken down into discrete tasks or small steps.

Statements of standards from which success in an activity, for example a
test/examination or a development plan, can be measured. They specify
the acceptable evidence that the aim(s) of the enterprise has/have been
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achieved.

SULP (Social Use of This uses a multi-sensory, metacognitive approach, to enable children and

Language
Programme)

Summative
assessment

adolescents to understand fully the skills being learned, before practising

and using them in real-life situations. SULP was developed by Dr Wendy
Rinaldi, a Speech and Language therapist, to address pragmatic or social

communication skills, and/or those with moderate learning difficulties or
specific language and communication disorders.

Assessment designed to establish the extent to which pupils have achieved
the learning aims of a programme of work. It can take various forms: a
review of a significant body of classwork evidence to establish whether
learning aims/criteria of success have been achieved, an end-of-unit test to
check whether key points have been understood/key skills have been
acquired; a pass/fail criterion-referenced test or examination in which the
pupil demonstrates whether he or she can meet the success criteria for a
longer period of work (for example, a term or a year); or an examination
which samples a representative range of a large programme of work and
grades pupils' performance. Feedback is usually in the form of a mark or a
pass/fail or achieved/not achieved statement, without comment on
strengths and future learning needs or next steps. However, it is often
possible to use summative assessments formatively - for example, to
identify areas of understanding or skill which need more attention.

Support for learning Specialist provision in schools and education authorities to help groups of

pupils, typically those who have learning difficulties or exceptional
abilities, to deal effectively with learning challenges. Support for learning
staff may plan and teach collaboratively with class teachers, work with
individual pupils or groups within the classroom or in tutorials, and offer
advice and staff development to class teachers.

Supporting learning Teachers often need to recognise a range of factors which can affect

[ support of learning pupils' learning. These have to be considered when planning how to

T

Talking mats™

provide the right kind of support that will help pupils make progress.

An interactive resource that uses three sets of picture symbols — topics,
options and a visual scale — that is used to help individuals with
communication difficulties to express themselves. The picture symbols
cover ‘what you want to talk about’ and contain pictures symbolising
'What do you want to do during the day?' 'Where do you want to live?'
'Who do you want to spend time with? The options that relate specifically
to each topic include whether you want to go to college, attend a day
centre, or stay at home, and so on. The third set comprises a visual scale in
order to allow participants to indicate their general feelings about each
topic and option, for example, whether they are happy, unsure, or

unhappy.
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Targeted comments Help keep feedback manageable by focusing only on strengths but with

Targets/targeting

Teacher
demonstration

sufficient advice to allow progression. ‘Two stars and a wish’ is one
approach. It allows learners to build on prior learning and breaks the
process of improvement into manageable steps.

The term used in the national curriculum guidelines for the statements that
define the attainment expectations for pupils working at each Level. Some
teachers have translated these into language that pupils can understand and
used them to share criteria for success. "Targeting' can also mean focusing
on an individual pupil or a group, either to provide additional support or to
set more challenging work and learning aims beyond pupils' current level
of achievement. A third meaning relates to the process by which a school
or department sets itself a target to improve attainment, such as ensuring
an increased percentage of pupils attain a particular Level or a number of
Standard Grade Credit or Higher Grade C awards.

A modelling exercise in which the teacher works through the different
stages of an activity, emphasising the stages of the process and the criteria
for success.

Think time/thinking A strategy also referred to as wait time. Time given to learners to reflect

time

Think, pair and
share

TIMSS (Trends in

critically or creatively on a question or problem, or to pose another
question.

An activity to encourage higher-order thinking that involves pupils
thinking individually, then pairing with a partner, then sharing ideas with
the wider group. The sequence generally begins with the teacher posing an
open-ended question, to which there may be a range of responses. Think
time or wait time is followed by discussion with a partner. The pair then
share pooled ideas with the whole class. The structure was first developed
by Professor Frank Lyman at the University of Maryland in 1981, and
subsequently adopted as a co-operative learning strategy.

Scotland participates in this international survey in Mathematics and

International Maths Science. In 2003 this included important content for students to have

and Science Survey) learned in mathematics and science, as well as describing important home

Tone question

Traffic lighting

Traveller

and school contexts influencing achievement in these subjects. Staff can
use this summative information at any local level to judge their
performance relative to the national sample and to plan their next steps.

In English language activities, a question that asks pupils to identify or
comment on the writer's tone from the context of the piece being studied
and the language used.

A means of self-evaluation that displays how well a pupil or student has
understood a topic or activity based on the colours of a traffic light. Green
means 'l can do this'; amber means 'I'm reasonably confident'; and red
means 'l need assistance'. It is particularly effective when pupils are
involved in establishing, or at least addressing, the criteria for success.

As travellers are not a homogenous group, the term refers to a range of
different groups including Scottish Gypsies/Travellers, Occupational
Travellers, New (age) Travellers and Travellers from other parts of Britain
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or from Europe. Mobility is the main factor which contributes to
difficulties in achieving at school. The Scottish Traveller Education
Programme (STEP) aims to develop and support inclusive educational
approaches for Gypsies and Travellers.

Traveller Liaison  Teachers who encourage Traveller children to attend their local schools,

Support Teacher  where many of them require additional help to cope with the expectations
and demands of a busy classroom. Alternative educational opportunities
and experiences can be offered to Traveller children, whose lifestyle
makes regular school attendance difficult.

Two stars and a A type of feedback given to pupils that identifies two strengths in their

wish work and one area for future development. This enables learners to build
on prior learning and breaks the process of improvement into manageable
steps.

U

Using wrong A teaching strategy where wrong answers are valued and used to explore

answers areas of misunderstanding. The slogan 'it's all right to be wrong' is aimed
at helping pupils move away from the idea that only a correct answer is
acceptable.

V

Validity (of The extent to which an assessment activity actually measures what it set
assessment out to measure.

W

Wait time/waiting A strategy, highlighted by Black and Wiliam, of allowing some time to

time elapse between asking a question and taking answers. The point is to
enable pupils to think, and to link the question to schemata of knowledge
they already possess, before having to articulate the answer. Also known
as 'think time'.

WALT An acronym for ‘'we are learning to'. Developed by Shirley Clarke, WALT
is used to convey a learning intention. It is sometimes characterised as an
owl, or an animal.

=
-

An acronym for ‘what I’m looking for’. An exemplification of success
criteria, developed by Shirley Clarke. WILF is sometimes characterised as
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an animal or in comic human form.

X,Y and Z have no items in the glossary.



